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Abstract 

This study investigated the relationship between coordination skills, digital 

intelligence, and the reading program performance of public elementary schools in the 

Division of Santa Rosa City. Literacy coordinators play a key role in implementing 

reading interventions, yet limited research has examined how their coordination skills 

and digital intelligence affect program outcomes. Using a descriptive-correlational 

research design, the study surveyed 61 literacy coordinators from 18 public elementary 

schools with validated instruments (Cronbach’s alpha = 0.76). Descriptive statistics 

showed that literacy coordinators generally agreed on the importance of coordination 

skills (M = 3.45) and digital intelligence (M = 3.27). Pearson correlation analysis 

revealed low and negligible correlations between coordination skills and digital 

intelligence, coordination skills and reading program performance, and digital 

intelligence and reading program performance. However, regression analysis 

demonstrated that coordination skills and digital intelligence collectively accounted 

for 21.10% of the variance (R² = 0.211, F = 15.763, p = 0.000) in reading program 

performance, indicating that coordination skills significantly predict program 

performance. These findings highlight the need to enhance professional development 

programs focused on resource allocation, data collection and management, and digital 

literacy to strengthen coordinators' capacity to improve program outcomes. Future 

research should explore additional factors influencing reading performance, such as 

instructional practices, parental involvement, and community engagement strategies 

to gain a more comprehensive understanding of the determinants of reading success 

in public elementary schools. 
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1. Introduction 

In an era marked by rapid technological advancement and an increasing emphasis on literacy, the role of literacy coordinators 

in public elementary schools had become more critical than ever. Literacy coordinators were tasked with overseeing reading 

programs, ensuring that learners developed essential literacy skills that would serve them throughout their educational journey 

and beyond. However, the effectiveness of these programs was not solely reliant on the curriculum or resources available; it was 

significantly influenced by the coordination skills and digital intelligence of the coordinators themselves. 

Recent studies emphasized the critical role of leadership in educational outcomes, with Fullan (2020) highlighting the importance 

of strategic planning and coordination in driving student achievement. Additionally, the integration of digital technologies had 

been shown to enhance learning, with Vrasidas and Glass (2021) advocating for digital literacy among leaders to fully utilize 

these tools.  
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Literacy coordinators, especially in public elementary 

schools, also played a pivotal role in shaping effective 

reading programs. Their work was integral in fostering 

supportive environments for struggling readers, collaborating 

with teachers, parents, and administrators to ensure the 

success of literacy initiatives (Taganas et al., 2024) [133]. 

Moreover, studies had explored the development of 

competencies among reading coordinators, with Yaco-Noche 

(2019) [148] noting that while coordinators exhibited moderate 

management skills, challenges such as insufficient resources 

hindered program effectiveness. Ortiz (2024) found a 

significant relationship between reading coordinators' 

planning techniques and literacy development, highlighting 

the impact of teacher collaboration and individualized 

support. The integration of digital literacy programs, 

including digital fluency and safety, further supported the 

preparation of students for navigating digital environments 

(Buchan et al., 2024) [20]. Ridha et al. (2023) and Judijanto et 

al. (2024) [67] further discussed the strategic role of digital 

intelligence in school leadership, underscoring its potential to 

enhance communication, innovation, and student 

engagement. Thus, digital intelligence, coupled with 

leadership training, was essential for improving educational 

practices and student literacy outcomes. 

However, while there was growing literature on the role of 

school leadership in general, limited research had focused 

specifically on how the coordination skills and digital 

intelligence of literacy coordinators impacted reading 

performance in the context of the Philippines, particularly in 

urban areas like Santa Rosa City. Moreover, the existing 

studies tended to focus on teachers’ or students' use of 

technology rather than on the pivotal role that literacy 

coordinators played in leading and managing these efforts. 

Moreover, despite a significant body of research on 

coordination skills, digital intelligence, and school reading 

program performance in educational settings, there was a 

notable research gap when it came to examining the 

intersection of these variables specifically among literacy 

coordinators. 

These gaps in research were critical, given the increasing 

reliance on digital platforms in education, which forced 

schools to adapt to blended learning models. The ability of 

literacy coordinators to navigate both traditional and digital 

approaches to literacy instruction and program 

implementation might have had profound implications for 

improving reading program performance in public schools. 

These data prompted the need to investigate the relationships 

between coordination skills, digital intelligence among 

literacy coordinators, and the level of school reading 

performance of the public elementary schools in the Division 

of Santa Rosa City. By exploring the interplay of these 

variables, the study aimed to determine if the coordination 

skills and digital intelligence of literacy coordinators had a 

predictive impact on school reading performance within this 

educational division. 

Addressing the announced research gaps was crucial for 

gaining a deeper understanding of how coordination skills 

and digital intelligence jointly influenced school reading 

performance. By examining these variables within the 

specific context of literacy coordination, the study could 

provide valuable insights for educational institutions to 

enhance the school reading program performance. It also 

highlighted the need for empirical studies that investigated 

the complex relationship between school reading 

performance, their ability to coordinate, and their digital 

intelligence, while providing practical implications for 

professional development in the educational field. 

 

2. Methods 

This study utilized a descriptive-correlational research 

approach, which investigated the association between two or 

more variables without making any assumptions regarding 

causality. This methodology entails the gathering and 

examination of data on many factors to ascertain the presence 

of a correlation between them, without making any 

assumptions about causality (Yazon et al., 2021). The present 

study decided the interpretation of conditions that are related 

to literacy coordinators’ coordination skills, digital 

intelligence and the reading program performance of the 

selected elementary school through questionnaires.  

The study aimed at determining the level of coordination 

skills, digital intelligence of literacy coordinators and the 

reading program performance of the schools of the public 

elementary schools in the Division of Santa Rosa City, 

Laguna. The total population of the study consisted of 108 

literacy coordinators. The sample size was 85 literacy 

coordinators using the Raosoft’s Calculator with 95% 

confidence level and 5% margin of error. 

The study involved 18 public elementary schools in the 

Division of Santa Rosa City including 6 literacy coordinators 

in Santa Rosa Elementary School Central I, 6 literacy 

coordinators in Santa Rosa Elementary School Central II, 6 

literacy coordinators in Santa Rosa Elementary School 

Central III, 6 literacy coordinators in Aplaya Elementary 

School, 6 literacy coordinators in Caingin Elementary 

School, 6 literacy coordinators in Sinalhan Elementary 

School, 6 literacy coordinators in Dila Elementary School, 6 

literacy coordinators in Dita Elementary School, 6 literacy 

coordinators in Labas Elementary School, 6 literacy 

coordinators in Santo Domingo Elementary School, 6 literacy 

coordinators in Jose Zavalla Memorial Elementary School, 6 

literacy coordinators in Macabling Elementary School, 6 

literacy coordinators in Malitlit Elementary School, 6 literacy 

coordinators in Southville IV Elementary School, 6 literacy 

coordinators in Don Jose Elementary School, 6 literacy 

coordinators in Tagapo Elementary School, 6 literacy 

coordinators in Pulong Santa Cruz Elementary School, and 6 

literacy coordinators in Balibago Elementary School. 

Stratified random sampling technique was used in the study. 

The study was conducted during the school year 2024-2025. 

This study used a researcher-made survey questionnaire and 

divided it into three parts. The first part covered the level of 

coordination skills of literacy coordinators in terms of 

communication, data, collection and management, 

teamwork, planning and resource allocation. The second part 

focused on the level of digital intelligence of literacy 

coordinators as to digital literacy, data-analysis, digital 

communication, and cybersecurity awareness. The final part 

of the questionnaire explored the school reading program 

performance level to reading intervention, recognition and 

awards, innovations, activities and parents’ and other 

stakeholder’ involvement. 

The research instrument underwent a validation process by 

submitting it to a panel of specialists in research, language, 

and statistics, as it is a questionnaire created for research 

purposes. Their opinions and suggestions enhanced the 

validity of the study instrument. Once the necessary 

modifications were made, the researchers reviewed the 



International Journal of Multidisciplinary Research and Growth Evaluation www.allmultidisciplinaryjournal.com  

 
    1370 | P a g e  

 

document for finalization. Upon finalization, the researcher 

requested authorization from Schools Division 

Superintendent of City Schools Division of Bińan City, to 

proceed with conducting a pilot test of the research 

instrument. Following the pilot testing, the researchers 

enlisted the assistance of a statistician to utilize Cronbach's 

alpha for the purpose of validating and assessing the 

consistency of the study instrument. The computed 

Cronbach's alpha yielded a value of 0.76, which indicated an 

acceptable level of internal consistency (George & Mallery, 

2019). This suggests that the instrument demonstrated 

reliable and consistent responses, making it suitable for use 

in the actual data collection phase. 

To assess the level of coordination skills and level of digital 

intelligence of literacy coordinators, and the school reading 

program performance level, the following measures were 

used: 

 
Assigned Points Numerical Ranges Categorical Responses Verbal Interpretation 

4 3.50 – 4.00 Strongly Agree Very High 

3 2.50 – 3.49 Agree High 

2 1.50 – 2.49 Disagree Low 

1 1.00 – 1.49 Strongly Disagree Very Low 

 

The researcher sought authorization from the Schools 

Division Superintendent of Division of Santa Rosa City, to 

carry out the study. Upon receiving consent from the Schools 

Division Superintendent, the researchers sought 

authorization from the school heads of Division of Santa 

Rosa City to proceed with data collection. The collected data 

were handled with the highest level of caution, ensuring 

confidentiality and solely for research purposes. To guarantee 

the survey's effectiveness, the participants were allotted with 

enough amount of time to respond to the Google Forms, as it 

is an internet-based questionnaire that necessitates an internet 

connection. The researcher’s personal contact numbers and 

email addresses were provided in the letter to the 

respondents, which will be connected to the Google Forms, 

to assist them in case they had any inquiries. 

 

3. Results and Discussions 

 
Table 1: Level of Coordination Skills of Literacy Coordinators in the Division of Santa Rosa City 

 

Indicator Weighted Mean Verbal Interpretation Rank 

1. Communication 3.67 Very High 1 

2. Data collection and management 3.31 High 4 

3. Teamwork 3.66 Very High 2 

4. Planning 3.43 High 3 

5. Resource allocation 3.20 High 5 

Overall Weighted Mean 3.45 High  

 

Table 1 showed that communication ranked highest among 

literacy coordinators in Santa Rosa City (3.67, "Very High"), 

highlighting its importance in managing literacy programs 

effectively. Teamwork (3.66, "Very High") and planning 

(3.43, "High") were also strong skills, with teamwork slightly 

prioritized over planning. Resource allocation ranked lowest 

(3.20, "High"), indicating a need for better training and 

support to enhance resource management and equitable 

distribution. 

The weighted mean of 3.45 ("High") indicated that literacy 

coordinators in Santa Rosa City recognized the importance of 

coordination skills in their roles. Jones and Harris (2020) [66] 

emphasized that effective coordination helps sustain 

instructional quality, while Glover et al. (2021) [45] noted that 

it improves teaching alignment. Strengthening resource 

management could further enhance literacy program 

effectiveness. 

 
Table 2: Level of Digital Intelligence of Literacy Coordinators in the Division of Santa Rosa City 

 

Indicator Weighted Mean Verbal Interpretation Rank 

1. Digital literacy 3.19 High 3 

2. Data analysis 3.14 High 4 

3. Digital communication 3.40 High 1 

4. Cybersecurity awareness 3.33 High 2 

Overall Weighted Mean 3.27 High  

 

Table 2 showed that digital communication ranked highest 

among the digital intelligence skills of literacy coordinators 

in Santa Rosa City, with a weighted mean of 3.40 ("High"), 

reflecting their strong proficiency in using online platforms 

for communication and coordination. Cybersecurity 

awareness ranked second at 3.33 ("High"), indicating that 

coordinators were aware of cyber threats and protective 

measures. Data analysis ranked lowest at 3.14 ("High"), 

highlighting the need for further training to enhance 

coordinators' ability to analyze and interpret digital data 

effectively. 

The overall weighted mean of 3.27 ("High") indicated that 

literacy coordinators in Santa Rosa City were highly 

confident in their digital skills. This aligned with previous 

studies emphasizing the importance of digital intelligence in 

education. Koçak et al. (2021) [73] defined digital intelligence 

as the essential skills educators need to navigate the digital 

landscape effectively. Similarly, Murdoch (2023) [95] 

highlighted that enhancing teachers' digital intelligence 

improves their ability to integrate technology into instruction, 

ultimately benefiting student learning. These findings 

underscored the need for continuous professional 
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development to further strengthen digital competencies among educators. 

 
Table 3: Level of Reading Program Performance of Public Elementary Schools in the Division of Santa Rosa City 

 

Indicator Weighted Mean Verbal Interpretation Rank 

1. Reading intervention 3.49 High 2 

2. Recognition and awards 3.33 High 4 

3. Innovations 3.16 High 5 

4. Activities 3.57 Very High 1 

5. Parents’ and other stakeholders’ involvement 3.47 High 3 

Overall Weighted Mean 3.41 High  

 

Table 3 showed that "Activities" ranked highest (3.57), 

interpreted as "Very High," reflecting the success of schools 

in providing engaging reading events like book fairs and 

competitions. "Reading Intervention" (3.49) and 

"Involvement of Parents and Stakeholders" (3.47), both 

interpreted as "Very High," indicated effective support for 

struggling readers and strong collaboration with families. 

"Innovations" ranked lowest (3.16), interpreted as "High," 

highlighting the need for more advanced teaching methods 

and better use of technology. "Recognition and awards" 

(3.33), interpreted as "High," also required clearer 

communication and procedures. 

On average, the reading program performance scored 3.41, 

interpreted as "High," indicating moderate effectiveness in 

Santa Rosa City public elementary schools' reading 

programs. Jamshidifarsani (2019) emphasized the impact of 

technology-based reading interventions, while Jones (2021) 
[65] highlighted the importance of strategic planning and 

professional development in improving literacy outcomes. 

The findings suggested that while schools performed well, 

improvements in innovation could further enhance reading 

performance. 

 
Table 4: Relationship between the Level of Coordination Skills and the Level of Digital Intelligence of Literacy Coordinators 

 

Coordination Skills 

Digital Intelligence of Literacy Coordinators 

Digital literacy Data analysis 
Digital 

communication 

Cybersecurity 

awareness 

Communication 

r=0.177 

Low correlation 

p=0.173 

r=0.005 

Negligible 

correlation 

p=0.969 

r=-0.024 

Negligible correlation 

p=0.854 

r=0.244 

Low correlation 

p=0.058 

Data collection and 

management 

r=-0.075 

Negligible 

correlation 

p=0.566 

r=0.228 

Low correlation 

p=0.077 

r=0.027 

Negligible correlation 

p=0.839 

r=-0.046 

Negligible correlation 

p=0.723 

Teamwork 

r=-0.059 

Negligible 

correlation 

p=0.652 

r=-0.037 

Negligible 

correlation 

p=0.775 

r=-0.079 

Negligible correlation 

p=0.546 

r=0.084 

Negligible correlation 

p=0.518 

Planning 

r=0.069 

Negligible 

correlation 

p=0.599 

r=0.005 

Negligible 

correlation 

p=0.968 

r=0.113 

Low correlation 

p=0.387 

r=0.114 

Low correlation 

p=0.380 

Resource allocation 

r=0.213 

Low correlation 

p=0.099 

r=0.189 

Low correlation 

p=0.144 

r=0.037 

Negligible correlation 

p=0.778 

r=0.052 

Negligible correlation 

p=0.693 

Significance level @ 0.05 

 

Table 4 showed the highest correlation between cybersecurity 

awareness and communication coordination (r = 0.244), 

indicating a low positive relationship. Moderate correlations 

were noted between resource management and digital literacy 

(r = 0.213) and data collection and data analysis (r = 0.228), 

suggesting that stronger coordination might slightly enhance 

digital skills. The lowest correlations were negligible, 

especially between teamwork and digital intelligence, 

indicating that other factors may influence digital 

competency development. 

Overall, the table revealed low to moderate positive 

correlations between coordination skills and digital 

intelligence, with weak overall connections. This suggested 

that improving coordination skills alone might not 

significantly enhance digital intelligence among literacy 

coordinators without targeted interventions. Research by 

Raju et al. (2022) [109] and Hobbs (2023) [58] emphasized the 

importance of tailored training programs that integrate both 

coordination and digital skills to foster a stronger digital 

environment in schools. 
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Table 5: Relationship between the Level of Coordination Skills and the Level of Reading Program Performance of the Schools 
 

Coordination Skills 

Reading Program Performance 

Reading 

intervention 

Recognition and 

awards 
Innovation Activities 

Parents’ and other 

stakeholders’ involvement 

Communication 

r=0.177 

Low correlation 

p=0.173 

r=0.171 

Low correlation 

p=0.187 

r=0.072 

Negligible 

correlation 

p=0.579 

r=0.307* 

Low correlation 

p=0.016 

r=0.294* 

Low correlation 

p=0.022 

Data collection and 

management 

r=0.085 

Negligible 

correlation 

p=0.517 

r=0.085 

Negligible 

correlation 

p=0.515 

r=0.295* 

Low correlation 

p=0.021 

r=0.017 

Negligible 

correlation 

p=0.897 

r=0.131 

Low correlation 

p=0.315 

Teamwork 

r=-0.024 

Negligible 

correlation 

p=0.857 

r=0.109 

Low correlation 

p=0.402 

r=0.160 

Low correlation 

p=0.219 

r=0.130 

Low correlation 

p=0.317 

r=0.088 

Negligible correlation 

p=0.499 

Planning 

r=0.216 

Low correlation 

p=0.095 

r=0.255* 

Low correlation 

p=0.048 

r=0.094 

Negligible 

correlation 

p=0.473 

r=0.120 

Low correlation 

p=0.359 

r=0.382** 

Low correlation 

p=0.002 

Resource allocation 

r=0.218 

Low correlation 

p=0.091 

r=0.294* 

Low correlation 

p=0.022 

r=0.047 

Negligible 

correlation 

p=0.720 

r=0.183 

Low correlation 

p=0.159 

r=0.364** 

Low correlation 

p=0.004 

**Significant @ 0.01, *Significant @ 0.05 

 

Table 5 revealed that planning skills had the strongest 

correlation with the "activities" aspect of the reading program 

performance (r = 0.382, p = 0.002), suggesting that effective 

planning was key to improving reading activities. Moderate 

correlations were seen between communication skills and 

stakeholder participation (r = 0.294, p = 0.022), as well as 

between resource allocation and awards (r = 0.294, p = 

0.022), implying these skills had some influence but were less 

impactful than planning. The lowest correlations, such as 

teamwork with reading intervention (r = -0.024, p = 0.857) 

and communication with innovation (r = 0.072, p = 0.579), 

indicated minimal impact on reading program outcomes. 

In general, the table showed that while some coordination 

skills, particularly planning, had a moderate association with 

improved reading program performance, most correlations 

were low to negligible. This suggests that other factors could 

also be contributing to the overall effectiveness of reading 

programs. Jamshidifarsani (2019) emphasized the 

importance of systematic, technology-driven interventions to 

boost literacy, while Jones (2021) [65] highlighted the role of 

quality planning and professional development in supporting 

reading interventions. These findings suggest the need for an 

integrated approach that combines enhanced coordination 

with targeted literacy interventions. 
 

Table 6: Relationship between the Level of Digital Intelligence of Literary Coordinators and the Level of Reading Program Performance of 

Schools 
 

Digital Intelligence 

Reading Program Performance 

Reading 

intervention 

Recognition and 

awards 
Innovation Activities 

Parents’ and other 

stakeholders’ involvement 

Digital literacy 

r=0.067 

Negligible 

correlation 

p=0.606 

r=-0.038 

Negligible 

correlation 

p=0.771 

r=0.101 

Low correlation 

p=0.440 

r=0.123 

Low correlation 

p=0.347 

r=0.092 

Negligible correlation 

p=0.483 

Data analysis 

r=0.093 

Negligible 

correlation 

p=0.477 

r=0.005 

Negligible 

correlation 

p=0.968 

r=0.293* 

Low correlation 

p=0.022 

r=-0.026 

Negligible 

correlation 

p=0.844 

r=0.188 

Low correlation 

p=0.146 

Digital 

communication 

r=-0.033 

Negligible 

correlation 

p=0.802 

r=0.073 

Negligible 

correlation 

p=0.578 

r=0.071 

Negligible 

correlation 

p=0.585 

r=-0.003 

Negligible 

correlation 

p=0.980 

r=0.080 

Negligible correlation 

p=0.542 

Cybersecurity 

awareness 

r=0.091 

Negligible 

correlation 

p=0.487 

r=0.161 

Low correlation 

p=0.215 

r=-0.024 

Negligible 

correlation 

p=0.852 

r=0.072 

Negligible 

correlation 

p=0.583 

r=0.225 

Low correlation 

p=0.081 

*Significant @ 0.05 

 

Table 6 revealed that the strongest correlation between digital 

intelligence and reading program performance was found 

between data analysis and innovation (r = 0.293, p = 0.022). 

This suggested that literary coordinators skilled in data 

analysis were more likely to implement innovative reading 

strategies effectively. However, most other digital 

intelligence factors, including digital literacy and 

communication, showed weak or negligible correlations with 

reading program components, indicating that while digital 

skills could assist in reading programs, they were not strong 
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predictors of overall performance. The lowest correlations, 

especially in digital literacy and cybersecurity awareness, had 

minimal or no impact on reading program outcomes, 

implying that these factors alone did not directly enhance 

program performance. 

Overall, the table showed that the relationship between 

schools' reading program performance and literary 

coordinators' digital intelligence was mostly weak, with the 

strongest link between data analysis and innovation. 

Jamshidifarsani (2019) highlighted that data-driven, 

technology-based interventions could improve literacy, while 

Jones (2021) [65] emphasized the importance of professional 

development and strategic planning in reading programs. 

These findings suggest that while digital skills are valuable, 

targeted efforts, particularly in data analysis, could be more 

effective in enhancing reading program performance. 

 
Table 7: Regression Analysis of the Level of Coordination Skills and the Level of Digital Intelligence of Literacy Coordinators taken singly 

or in combination of the Level of Reading Program Performance of the Schools in Public Elementary Schools in the Division of Santa Rosa 

City 
 

Predictor Dependent Variable R2 F p-value β t p-value 

Coordination skills (overall) Reading program performance (overall) 0.211 15.763 0.000 0.395 3.970 0.000 

*Significant @ 0.05 

 

Table 7 revealed that coordination skills strongly predicted 

reading program performance, explaining 21.10% of the 

variance (R² = 0.211). The statistical significance (F = 

15.763, p = 0.000) confirmed that coordination skills were an 

important factor in improving reading programs. The beta 

coefficient (β = 0.395) suggested a moderate effect, 

indicating that while coordination skills contributed to 

performance, other factors likely accounted for the remaining 

78.90% of the variance. This finding emphasized the need to 

explore additional predictors, such as digital intelligence and 

instructional methods, to gain a more comprehensive 

understanding of reading program performance. 

Overall, the regression analysis showed that coordination 

skills were a significant and positive predictor of reading 

program performance (β = 0.395, p < 0.001), highlighting the 

importance of effective leadership and planning in education. 

Studies by Jamshidifarsani (2019) and Jones (2021) [65] 

emphasized the role of data-informed interventions and 

teacher coordination in improving reading outcomes. These 

findings suggest that enhancing coordination skills among 

literacy coordinators could lead to meaningful improvements 

in reading programs. 

 

Action Plan  

This action plan was developed to enhance the digital 

intelligence, coordination skills, and overall performance of 

the reading program in public elementary schools. Data 

analysis, resource allocation, and innovation were identified 

as the lowest indicators in the three variables, with ratings of 

3.14, 3.20, and 3.16, respectively. Although these areas 

showed a high level of performance, they also indicated room 

for improvement. This plan aimed to address these gaps by 

strengthening these key components, thereby improving the 

overall effectiveness of the reading program. 

 
Table 8: Proposed Action Plan 

 

Activities Objectives Strategies 
Persons 

Involved 

Time 

Frame 

Source of 

Fund 
Success Indicator 

Organization of 

seminar, workshop 

and training on 

resource allocation 

To enhance the 

resource allocation 

skills of literacy 

coordinators 

Conduct a 

seminar, workshop 

and training on 

resource allocation 

School Head, 

Literacy 

Coordinators, 

Resource 

Speakers 

1st 

Quarter 

School 

MOOE, 

External 

Partners 

98% of participants 

demonstrated improved 

knowledge in resource. 

Creation of School 

Learning Action 

Cell 

To provide hand-on 

activity on data 

analysis skills 

 

Conduct a focal 

group discussion 

on data 

interpretation and 

analysis 

School Head, 

Literacy 

Coordinators, 

Resource 

Speakers 

2nd 

Quarter 

School 

MOOE, 

External 

Partners 

98% of participants 

demonstrated improved 

data analysis. 

Development of 

Reading 

Intervention 

Program 

 

To enhance the 

ability of literacy 

coordinators to 

introduce innovative 

practices in reading 

programs 

Conduct a 

workshop on 

creative and 

technology-based 

reading strategies 

 

School Head, 

Literacy 

Coordinators, 

Resource 

Speakers 

3rd 

Quarter 

School 

MOOE 

98% of participants 

demonstrated improved 

understanding of 

innovative reading 

strategies based on 

post-test results 

 

4. Conclusions 

The following conclusions were drawn based on the findings 

of the study: 

▪ Literacy coordinators in the Santa Rosa City Division 

exhibit relatively high coordination skills overall, with 

communication being the most highly rated. Their 

teamwork capacity is high, which is important for 

effective management and cooperation. 

▪ Literacy coordinators excel in digital communication but 

show a need for improvement in data analysis. With a 

digital intelligence weighted mean of 3.27, the results 

highlight strong digital knowledge overall yet emphasize 

the importance of enhancing data analysis skills to better 

leverage technology in reading programs. 

▪ The performance of public elementary school reading 

programs is generally positive, with high engagement in 

reading activities and strong support from reading 

interventions and stakeholders. However, recognition, 

awards, and innovations are lower, indicating areas for 

improvement. With an overall weighted mean of 3.41, 

the findings suggest that while schools perform well, 

there is room to enhance innovation and recognition 
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strategies. The literacy coordinators' level of 

coordination skills, level of digital intelligence, and level 

of reading program performance are rated High. Most 

correlations are low or negligible, indicating that these 

variables do not strongly influence each other. 

▪ As level of coordination skills and level of digital 

intelligence increase, the level of reading program 

performance improves. 

▪ The level of coordination skills significantly predicts 

reading program performance, accounting for 21.10% of 

its variance (R² = 0.211, p = 0.000). A one-unit increase 

in coordination skills leads to a 0.395-unit improvement 

in reading program performance, highlighting the 

importance of enhancing coordination skills to drive 

better program outcomes. 

▪ To enhance literacy coordinators' coordination skills, 

digital intelligence, and reading program performance, 

the developed action plan is to be implemented. 

 

5. Recommendations 

Based on the findings and conclusions of this study, the 

following recommendations are made to enhance the level of 

coordination skills, digital intelligence and reading program 

performance: 

▪ The Education Program Supervisor in charge of Literacy 

Development should strengthen coordination skills and 

digital intelligence by conducting seminars, workshops, 

training, and other professional development programs 

to increase capacity in resource management, decision-

making, and innovative strategies. 

▪ The principal should allocate a higher budget for the 

digitalization of governance systems, processes, and 

activities to enhance the effectiveness of coordination 

within the school's reading program. This can be 

achieved by providing modern digital tools, learning 

platforms, and data management systems that are 

accessible to all. 

▪ The principal should sponsor, conduct, and require 

teachers to attend regular training on digital literacy, data 

analysis, and cybersecurity to maximize the use of 

technology in reading instruction, ensuring effective and 

engaging learning experiences for students. 

▪ The principal should implement the proposed action plan 

to enhance coordination skills, digital intelligence, and 

reading program performance, supported by regular 

monitoring and evaluation. 

▪ Future researchers are encouraged to identify other 

factors affecting reading program performance. Future 

studies may include variables such as teacher 

instructional practices, parent involvement strategies, 

and community support programs. The results of these 

studies could guide more sophisticated interventions that 

capture the complexity of reading program success. 
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