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Abstract 

This study investigated the relationship between student feedback, faculty teaching 

effectiveness, and student learning outcomes at UPHS Jonelta campuses. Using a 

descriptive-correlational research design, data were gathered from 372 students across 

different campuses through standardized and researcher-made survey instruments. 

Results showed that student feedback on teacher performance, teaching-learning 

processes, and classroom management was rated as excellent (Cronbach’s α = 0.973). 

Faculty teaching effectiveness, assessed through engagement, clarity, and adaptability, 

was found to be very high (Cronbach’s α = 0.770). Similarly, student learning 

outcomes in terms of achievement, retention, competency, and application were very 

high (Cronbach’s α = 0.984). Correlation analysis revealed a moderate correlation 

between student feedback and teaching effectiveness (r = 0.743, p = 0.000), as well as 

between student feedback and student learning outcomes (r = 0.702, p = 0.000). 

Moreover, a high correlation was found between teaching effectiveness and student 

learning outcomes (r = 0.808, p = 0.000). Regression analysis indicated that student 

feedback on the teaching-learning process significantly predicted student learning 

outcomes (β = 0.538, p = 0.000), whereas teaching effectiveness had a weaker 

predictive value (β = 0.267, p = 0.000).** Based on these findings, the TULAY 

(Transforming University Learning and Advancement for the Youth) Action Plan was 

developed to enhance faculty development, instructional innovations, student 

engagement, and technology integration. 
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1. Introduction 

The evaluation of faculty instruction is a crucial aspect of maintaining and improving the quality of education in higher education 

institutions (Constantinou et al., 2022). Teaching effectiveness directly impacts student engagement, motivation, and academic 

achievement, making it an essential area of focus for educational institutions (Dr. R. Satish et al., 2023) [72]. Student evaluations 

of teaching (SET) have been widely recognized as a vital mechanism for assessing instructional quality, capturing students’ 

perceptions and satisfaction with faculty performance (Ajmal et al., 2024) [4]. Moreover, structured and appropriately utilized 

student feedback can serve as a powerful tool for refining pedagogical approaches and fostering continuous professional 

development among educators (Dubey et al., 2023). 

Despite the widespread adoption of student evaluations and feedback mechanisms, challenges remain in effectively integrating 

these discernments into faculty development initiatives. While many studies emphasize the positive correlation between student 

feedback and improved instructional practices (Dubey et al., 2023), there is a need for a more designed approach that aligns 

faculty development with student learning outcomes. One of the persistent challenges in higher education is ensuring that 

feedback mechanisms are not only collected but also systematically analyzed and applied to enhance teaching effectiveness (Pitt  
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& Quinlan, 2022). Furthermore, the increasing marketization 

of university education and the growing trend of students 

challenging academic judgments add complexity to faculty 

evaluation processes (del Cerro Santamaría, 2020; Horne et 

al., 2021). Given these considerations, this study aims to 

explore the relationship between student feedback, teaching 

effectiveness, and student learning outcomes at UPHSL 

Jonelta Campus. The research seeks to understand how 

student evaluations and feedback contribute to faculty 

teaching effectiveness and how these improvements translate 

into enhanced student performance. Through examining the 

frequency, regularity, and alignment of feedback with course 

objectives, this study aims to provide discernments into best 

practices for advancing meaningful academic advancements 

(Gurkirpal Singh et al., 2023). Additionally, the study will 

analyze how feedback mechanisms contribute to a 

sustainable academic community by promoting transparency, 

accountability, and innovation in education (Tuca et al., 

2024). 

Ultimately, this research has contributed to the growing body 

of knowledge on faculty development by identifying 

effective strategies for integrating student feedback into 

pedagogical improvement plans. 

 

2. Methods 

The study employed a descriptive-correlational research 

design to examine the relationship between teaching 

effectiveness, faculty development, and student learning 

outcomes among students. This design was appropriate as it 

allows the researcher to describe existing conditions and 

analyze the extent to which variables are associated without 

manipulating them. A descriptive-correlational design 

involves systematically describing phenomena and 

determining relationships among variables, providing 

awareness into trends and associations without establishing 

causal links (Creswell & Creswell, 2021) [24]. Through 

utilizing this approach, the study aims to collect quantitative 

data through surveys and assessments, ensuring an objective 

analysis of the connections between instructional strategies, 

faculty initiatives, and student performance. 

This study focused on three key variables: student feedback, 

teaching effectiveness, and student learning outcomes, which 

were essential in assessing and improving the quality of 

education. The respondents of the study consisted of students 

from various campuses of the University of Perpetual Help 

System (UPH) and Perpetual Help Colleges (PHC) for the 

school year 2024-2025. Specifically, the study included 128 

students from UPH-Biñan, 31 from UPH-GMA, 60 from 

UPH-Isabela, and 13 from UPH-Pueblo. Additionally, PHC-

Manila had 34 students, while PHC-Pangasinan had 106 

students, bringing the total student respondents under 

consideration to 372. 

To ensure a representative sample from the total population 

of 11,728 students. The Raosoft sample size calculator was 

used to determine the appropriate sample size, considering a 

5% margin of error and a 95% confidence level, resulting in 

a computed sample size of 372 students. The study employed 

a stratified random sampling technique. Stratified sampling 

was used to ensure that students from each campus were 

proportionally represented, allowing for a more accurate and 

balanced analysis of teaching effectiveness, faculty 

development, and student learning outcomes.  

The instrument used in this study was a combination of a 

standardized questionnaire from the Student Personnel 

Services (SPS) Office of the specified locale (for student 

feedback) and a researcher-developed survey designed to 

measure teaching effectiveness and student learning 

outcomes using a 4-point Likert scale. It consisted of three 

parts: Part 1 was the adopted standardized questionnaire 

assessing student feedback across three components—

teacher, teaching-learning process, and classroom 

management. Part 2 evaluated teaching effectiveness in terms 

of engagement, clarity, feedback, and adaptability. Part 3 

measured student learning outcomes, focusing on 

achievement, retention, competency, and application. 

To ensure validity and reliability, Parts 2 and 3 of the 

instrument underwent face validity through expert 

evaluation, ensuring clarity, relevance, and appropriateness. 

A pilot test was conducted to refine the questionnaire based 

on initial responses. Internal consistency and reliability were 

assessed using Cronbach’s Alpha before full implementation. 

The reliability coefficients indicated strong internal 

consistency: student feedback (α = 0.973), teaching 

effectiveness (α = 0.770), and student learning outcomes (α = 

0.984). These results confirmed that the instrument was 

highly reliable for measuring the intended constructs. 

 
Table 1: For student feedback towards the faculty, the following measures were used: 

 

Numerical Rating Mean Ranges Categorical Response Verbal Interpretation 

5 4.20-5.00 Strongly Agree Excellent 

4 3.40 - 4.19 Agree Very Good 

3 2.61- 3.39 Moderately Agree Good 

2 1.80- 2.59 Disagree Fair 

1 1.00 – 1.79 Strongly Disagree Poor 

Table 2: To assess the teaching effectiveness, and student learning outcomes, the following measures were used: 
 

Numerical Rating Mean Ranges Categorical Response Verbal Interpretation 

4 3.26 - 4.00 Strongly Agree Very High 

3 2.51- 3.25 Agree High 

2 1.76 - 2.50 Disagree Low 

1 1.00 – 1.75 Strongly Disagree Very Low 

 

The data-gathering process began with securing approval 

from the Chief Executive Directors (CEDs) of each campus 

to administer the survey. Once approval is obtained, the 

questionnaire were distributed via Google Forms, ensuring 

accessibility for all respondents across the campuses. 

To uphold data privacy and confidentiality, respondents were 

informed that participation is voluntary, and their responses 

will remain anonymous. Data was securely stored and used 
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solely for research purposes. Upon collection, responses were 

analyzed and interpreted using appropriate statistical tools to  

determine correlations between teaching effectiveness, 

faculty development, and student learning outcomes. 

3. Results and Discussions 

 
Table 3: Level of Student Feedback among the Faculty Members of UPHSL Jonelta 

 

Indicator Weighted Mean Verbal Interpretation Rank 

1. Teacher 4.52 Excellent 1 

2. Teaching-learning process 4.44 Excellent 2 

3. Classroom management 4.32 Excellent 3 

Overall Weighted Mean 4.43 Excellent  

 

Table 3 presents the student feedback on faculty members of 

UPHSL Jonelta across three key indicators: Teacher, 

Teaching-Learning Process, and Classroom Management. 

Among these, the highest-rated category is Teacher, with a 

weighted mean of 4.52, ranking first. This suggests that 

students highly appreciate faculty members' composure, 

appearance, communication skills, and punctuality. The 

Teaching-Learning Process follows with a mean of 4.44, 

indicating that faculty members are perceived as excellent in 

organizing subject matter, stimulating critical thinking, and 

employing appropriate teaching aids. Lastly, Classroom 

Management ranks third with a weighted mean of 4.32, still 

falling within the "Excellent" category, reflecting the 

faculty’s ability to maintain instructional momentum and a 

structured learning environment. 

In conclusion, the findings suggest that students perceive 

their faculty members at UPHSL Jonelta as highly effective 

educators, with an Overall Weighted Mean of 4.43, 

categorized as Excellent. This indicates that while all aspects 

of teaching performance are well-regarded, students place the 

highest importance on teacher-related attributes, such as 

professionalism, communication, and engagement. The 

somewhat lower scores in classroom management imply that 

while instructional effectiveness is strong, there may be room 

for improvement in enforcing policies and ensuring a more 

structured classroom environment.  

These results verify the findings of Constantinou and Wijnen-

Meijer (2022), which signified that student evaluations of 

teaching provide valuable insights into instructional 

effectiveness, guiding faculty development and institutional 

policies. Their study emphasized that while teaching 

competence is crucial, factors such as student engagement, 

organization, and classroom management also play a vital 

role in academic success. The findings from UPHSL Jonelta 

align with this perspective, reinforcing the importance of a 

comprehensive faculty evaluation system that includes not 

only student feedback but also peer reviews and self-

assessments. This multi-dimensional approach can help 

institutions refining their teaching strategies, enhance faculty 

performance, and ultimately improve student learning 

experiences. 

 

 
Table 4: Level of Teaching Effectiveness among the Faculty Members of UPHSL Jonelta based on Students’ Feedback 

 

Indicator Weighted Mean Verbal Interpretation Rank 

Engagement 3.53 Very High 1 

Clarity 3.51 Very High 2.5 

Adaptability 3.51 Very High 2.5 

Overall Weighted Mean 3.51 Very High  

 

Table 4 exhibits the level of teaching effectiveness among the 

faculty members of UPHSL Jonelta based on student 

feedback. Engagement received the highest rating, with a 

weighted mean of 3.53, ranking first. Clarity and adaptability 

both received a weighted mean of 3.51, sharing the second-

place ranking. These indicators highlight key aspects of 

teaching effectiveness, focusing on how well instructors 

engage students, communicate concepts clearly, and adapt to 

various learning needs. 

The overall weighted mean of 3.51, categorized as very high, 

indicates that students perceive their instructors as highly 

effective in engaging them, delivering clear instruction, and 

adjusting their teaching methods. The highest rating for 

engagement suggests that instructors successfully encourage 

active participation and maintain student interest. Clarity and 

adaptability being equally rated show that while instructors 

communicate effectively and demonstrate flexibility, there is  

still room for enhancement in these areas to ensure optimal 

learning experiences. Strengthening instructional strategies 

and refining adaptive teaching methods could further 

improve teaching effectiveness. 

These findings align with research on teaching effectiveness. 

Cinches et al. (2017) [23] emphasized that engagement plays 

a crucial role in student success, with teaching clarity and 

adaptability being strong predictors of learning outcomes. 

Harbour et al. (2014) [36] highlighted that effective teaching 

strategies, including clear instruction and responsiveness to 

student needs, foster a positive and interactive learning 

environment. Fernández-García et al. (2021) [32] found that 

structured lessons, interactive teaching approaches, and 

adaptability contribute to improved student comprehension 

and engagement. These studies reinforce the importance of 

continuously refining teaching practices to maintain high 

levels of effectiveness. 
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Table 5: Level of Attainment of Student Learning Outcomes 
 

Indicator 
Weighted 

Mean 

Verbal 

Interpretation 
Rank 

Achievement 3.46 Very High 4 

Retention 3.47 Very High 2.5 

Competency 3.47 Very High 2.5 

Application 3.48 Very High 1 

Overall Weighted 

Mean 
3.47 Very High  

 

The table presents the level of attainment of student learning 

outcomes based on four key indicators: achievement, 

retention, competency, and application. Each indicator 

received a weighted mean above 3.46, with all being 

interpreted as "Very High." Among these, application ranked 

the highest with a mean of 3.48, while achievement ranked 

the lowest at 3.46. Retention and competency shared the same 

mean of 3.47, placing them in second rank.  

The overall weighted mean of 3.47 indicates that student 

learning outcomes are generally at a very high level, 

reflecting strong performance across all measured areas. The 

results suggest that students have successfully achieved high 

levels of learning outcomes, particularly in applying their 

knowledge in real-world contexts. This implies that 

instructional methods and faculty support are effective in 

enhancing student performance.  

Research supports the strong correlation between teacher 

competence, instructional quality, and student learning 

outcomes. Perceived teacher support significantly influences 

academic achievement, particularly through emotional and 

academic support (Tao et al., 2022) [75] Additionally, teacher-

student relationships and parental involvement contribute to 

improved learning performance, particularly in primary 

education (Ma et al., 2021) [53]. Effective instructional 

strategies and faculty competence also play a crucial role, as 

high-quality teaching practices directly impact student 

retention, competency, and application of knowledge 

(Blömeke et al., 2022) [11]. Furthermore, pedagogical 

expertise and classroom management skills have been linked 

to higher student engagement and achievement (König et al., 

2021) [46]. These findings emphasize the need for ongoing 

faculty training and innovative teaching approaches to sustain 

high levels of student learning outcomes.

 
Table 6: Relationship between the Level of Student Feedback and Level of Teaching Effectiveness 

 

Student Feedback 
Teaching Effectiveness 

Engagement Clarity Adaptability 

Teacher 

r=0.671** 

Moderate correlation 

p=0.000 

r=0.647** 

Moderate correlation 

p=0.000 

r=0.745** 

Moderate correlation 

p=0.000 

Teaching-learning process 

r=0.655** 

Moderate correlation 

p=0.000 

r=0.622** 

Moderate correlation 

p=0.000 

r=0.742** 

Moderate correlation 

p=0.000 

Classroom management 

r=0.676** 

Moderate correlation 

p=0.000 

r=0.646** 

Moderate correlation 

p=0.000 

r=0.720** 

Moderate correlation 

p=0.000 

**Significant @ 0.01 
 

Table 6 depicts the relationship between the level of student 

feedback and the level of teaching effectiveness among 

faculty members of UPHSL Jonelta. The results indicate a 

moderate correlation between student feedback and all 

aspects of teaching effectiveness, with correlation values 

ranging from 0.622 to 0.745. The highest correlation is 

between the teacher and adaptability (r=0.745, p=0.000), 

suggesting that students perceive adaptability as a key factor 

in teacher effectiveness. Similarly, the teaching-learning 

process and adaptability show a strong connection (r=0.742, 

p=0.000), highlighting the importance of flexibility in 

instruction. Classroom management also has a moderate 

correlation with engagement (r=0.676, p=0.000), clarity 

(r=0.646, p=0.000), and adaptability (r=0.720, p=0.000), 

reinforcing the significance of structured and responsive 

classroom environments in teaching effectiveness. 

The overall findings suggest that student feedback is 

significantly linked to teaching effectiveness, emphasizing 

the importance of continuous assessment and improvement 

in instructional practices. The moderate correlations across 

all dimensions indicate that while teaching effectiveness is 

influenced by student perceptions, other factors such as 

institutional support and faculty development also play a role. 

The strong association between adaptability and student 

feedback implies that teachers who can adjust their strategies 

to meet student needs tend to receive higher ratings. These 

results highlight the need for ongoing professional 

development programs that focus on adaptability, 

engagement, and clarity to enhance overall teaching 

effectiveness. 

Zhang et al. (2021) [87] emphasize that teachers’ motivation 

for continuous professional development significantly 

influences their effectiveness, with self-efficacy and 

institutional support playing key roles. Similarly, Bragg et al. 

(2021) [14] highlight that well-structured professional 

development programs, including online learning 

opportunities, enhance both content knowledge and 

instructional strategies, leading to improved student 

outcomes. Bowman et al. (2020) [13] further stress that 

technology-integrated professional development helps 

teachers refine their teaching practices, making instruction 

more engaging and effective. Additionally, Hennessy et al. 

(2022) [38] suggest that social media and blended learning 

approaches can support teacher training, particularly in 

resource-limited environments. These findings reinforce the 

need for institutions to invest in faculty training programs that 

address adaptability, engagement, and clarity, ensuring that 

student feedback is effectively utilized to improve teaching 

effectiveness. 

The higher the level of student feedback on engagement, 

clarity, and adaptability, the higher the perceived teaching 

effectiveness. 

Higher levels of student feedback on engagement, clarity, and 

adaptability are associated with higher teaching 
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effectiveness, as evidenced by the significant moderate correlations found in the study. 

 
Table 7: Relationship between the Level of Student Feedback and Level of Attainment of Student Learning Outcomes 

 

Student Feedback 
Student Learning Outcomes 

Achievement Retention Competency Application 

Teacher 

r=0.653** 

Moderate correlation 

p=0.000 

r=0.575** 

Moderate correlation 

p=0.000 

r=0.564** 

Moderate correlation 

p=0.000 

r=0.565** 

Moderate correlation 

p=0.000 

Teaching-learning process 

r=0.743** 

Moderate correlation 

p=0.000 

r=0.651** 

Moderate correlation 

p=0.000 

r=0.664** 

Moderate correlation 

p=0.000 

r=0.690** 

Moderate correlation 

p=0.000 

Classroom management 

r=0.702** 

Moderate correlation 

p=0.000 

r=0.599** 

Moderate correlation 

p=0.000 

r=0.628** 

Moderate correlation 

p=0.000 

r=0.646** 

Moderate correlation 

p=0.000 

**Significant @ 0.01 

 

The table above indicates the relationship between the level 

of student feedback and the attainment of student learning 

outcomes. The teaching-learning process shows the highest 

correlation with achievement (r=0.743, p=0.000) and 

application (r=0.690, p=0.000), suggesting that effective 

instructional methods significantly enhance student success 

and the ability to apply knowledge. Classroom management 

also demonstrates a strong correlation with achievement 

(r=0.702, p=0.000), reinforcing the idea that a well-managed 

learning environment contributes to better student 

performance. Meanwhile, teacher-related factors exhibit 

moderate correlations with all learning outcomes, with the 

highest being with achievement (r=0.653, p=0.000), 

indicating that teacher effectiveness directly influences 

student success. 

Higher levels of positive student feedback on teaching 

effectiveness are associated with higher attainment of student 

learning outcomes. 

The findings suggest that student feedback is crucial in 

determining the attainment of learning outcomes, as it 

provides insights into teaching effectiveness and areas for 

improvement. The moderate correlations imply that while 

student feedback plays a role in academic achievement, 

retention, competency, and application, other factors such as 

curriculum design, institutional support, and student 

motivation also contribute. The strong relationship between 

the teaching-learning process and achievement highlights the 

importance of well-structured lessons and interactive 

teaching strategies in enhancing student success. These 

results emphasize the need for continuous instructional 

refinement based on student feedback to optimize learning 

experiences and outcomes. 

Existing literature supports the relationship between student 

feedback and learning outcomes. Zhang et al. (2021) [87] 

stress that effective teaching strategies, influenced by 

feedback, lead to improved student achievement and 

competency development. Bragg et al. (2021) [14] further 

highlight that structured professional development programs 

enhance teachers' pedagogical skills, positively affecting 

student retention and application of knowledge. Bowman et 

al. (2020) [13] emphasize the role of technology integration in 

instruction, demonstrating that well-trained teachers who 

adapt to digital tools improve student engagement and 

comprehension. Additionally, Hennessy et al. (2022) [38] 

suggest that blended learning approaches, supported by 

student feedback, enhance both classroom management and 

overall learning outcomes. These studies reinforce the 

importance of leveraging student feedback to refine teaching 

practices and create effective learning environments. 

 
Table 8: Relationship between the Level of Faculty Teaching Effectiveness and Level of Student Learning Outcomes 

 

Faculty teaching effectiveness 
Student Learning Outcomes 

Achievement Retention Competency Application 

Engagement 

r=0.808** 

High correlation 

p=0.000 

r=0.740** 

Moderate correlation 

p=0.000 

r=0.725** 

Moderate correlation 

p=0.000 

r=0.615** 

Moderate correlation 

p=0.000 

Clarity 

r=0.767** 

Moderate correlation 

p=0.000 

r=0.708** 

Moderate correlation 

p=0.000 

r=0.661** 

Moderate correlation 

p=0.000 

r=0.624** 

Moderate correlation 

p=0.000 

Adaptability 

r=0.774** 

Moderate correlation 

p=0.000 

r=0.708** 

Moderate correlation 

p=0.000 

r=0.697** 

Moderate correlation 

p=0.000 

r=0.667** 

Moderate correlation 

p=0.000 

**Significant @ 0.01 
 

Table 8 illustrates the relationship between faculty teaching 

effectiveness and student learning outcomes, emphasizing 

the influence of engagement, clarity, and adaptability on 

achievement, retention, competency, and application. The 

results indicate a strong correlation between engagement and 

achievement (r=0.808, p=0.000), suggesting that faculty who 

actively engage students significantly enhance their academic 

success. Meanwhile, clarity and adaptability exhibit 

moderate correlations with all learning outcomes, with the 

highest correlations observed between clarity and 

achievement (r=0.767, p=0.000) and between adaptability 

and achievement (r=0.774, p=0.000). These findings 

underscore the essential role of instructional clarity and the 

ability to adjust teaching strategies in fostering students’ 

academic growth and skill acquisition. 

Higher faculty teaching effectiveness leads to better student 

learning outcomes. The findings suggest that faculty teaching 

effectiveness plays a crucial role in shaping student learning 
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outcomes, with engagement emerging as the most influential 

factor in academic achievement. While clarity and 

adaptability contribute meaningfully to retention, 

competency, and application, engagement demonstrates the 

strongest impact on student success. These results highlight 

the need for educational institutions to invest in faculty 

development programs that enhance engagement techniques, 

improve instructional clarity, and promote adaptability in 

teaching strategies. Strengthening these areas can lead to 

improved student performance, deeper retention of 

knowledge, and greater practical application of learned 

concepts. 

These results are consistent with prior research on faculty 

effectiveness and student learning outcomes. Zhang et al. 

(2021) [87] emphasize that interactive and engaging teaching 

approaches significantly enhance student achievement and 

competency. Bragg et al. (2021) [14] highlight that clear and 

well-structured instruction improves knowledge retention. 

Additionally, Bowman et al. (2020) [13] emphasize that 

adaptability in teaching methodologies, particularly through 

technology integration, supports the application of 

knowledge in practical settings. Hennessy et al. (2022) [38] 

further argue that faculty professional development focused 

on engagement and instructional clarity leads to enhanced 

student performance and overall learning effectiveness. 

These studies reinforce the importance of cultivating 

effective teaching strategies to maximize student learning and 

academic success. 

 
Table 9: Regression Analysis of the Level of Student Feedback and Teaching Effectiveness taken Singly or in Combination of the Level of 

Student Learning Outcomes 
 

Predictor Dependent Variable R2 F p-value β t p-value 

Teaching-learning process Student learning outcomes 

(overall) 

 

0.662 

 

362.109 

 

0.000 

0.538 12.544 0.000 

Overall teaching effectiveness 0.267 8.134 0.000 

*Significant @ 0.01 
 

As reflected, teaching-learning process and overall teaching 

effectiveness accounted for 66.20 % (F=362.109, p=0.000) of 

the variability of the dependent variable, student learning 

outcomes with the remaining 33.80% for other factors. 

Results showed that for every one unit increase in teaching-

learning process, there is 0.538 increase in the student 

learning outcomes. Likewise, for one unit increase in overall 

teaching effectiveness, there is 0.267 increase in student 

learning outcomes. The probability values were all less than 

the 0.01 significance level suggesting that there is enough 

statistical evidence to conclude that teaching-learning 

process and overall teaching effectiveness significantly 

predict student learning outcomes. 

Furthermore, the significance of both predictors at p < 0.01 

stresses the necessity of advancing high-quality teaching 

practices through continuous professional development and 

institutional support. The results indicate that while faculty 

effectiveness remains an essential factor, the broader 

teaching-learning environment—including curriculum 

design, student engagement, and instructional delivery—

plays a more dominant role in determining learning success. 

Therefore, institutions should focus on refining teaching 

methodologies, encouraging dynamic classroom interactions, 

and integrating student feedback mechanisms to optimize 

learning outcomes. 

These findings align with previous research emphasizing the 

influence of teaching effectiveness and learning 

environments on academic success. Zhang et al. (2021) [87] 

assert that a well-structured and engaging teaching process 

significantly enhances student achievement and knowledge 

retention. Similarly, Bragg et al. (2021) [14] highlight that 

clear instructional delivery and adaptability in teaching 

approaches contribute to improved competency and 

application of learned concepts. Moreover, Bowman et al. 

(2020) [13] emphasize that professional development 

programs focusing on pedagogical innovation and 

engagement strategies lead to better student outcomes. 

Collectively, these studies reinforce the importance of 

fostering a robust teaching-learning process to maximize 

student learning and academic performance. 

 

Proposed action plan 

Tulay action plan: transforming university learning and 

advancement for the youth 

Education serves as the bridge ("TULAY" in Filipino) that 

connects students to knowledge, skills, and future 

opportunities. To strengthen this bridge, institutions must 

continuously enhance teaching effectiveness and student 

learning outcomes. This action plan—TULAY 

(Transforming University Learning and Advancement for the 

Youth)—focuses on faculty development, instructional 

innovations, feedback mechanisms, student engagement, and 

technology integration. By implementing targeted 

interventions, this plan aims to create a dynamic, student-

centered learning environment that fosters academic 

excellence and holistic growth. 

 
Table 10: TULAY Action Plan Matrix 

 

Key Areas 

(TULAY Pillars) 
Activities Objectives 

Persons 

Involved 
Timeline 

Budget/Resources 

Needed 

Expected 

Outcomes (%) 

T - Teacher 

Training and 

Development 

Conduct pedagogical 

enhancement workshops 

on student engagement, 

assessment strategies, and 

active learning 

Improve faculty 

instructional skills 

and student 

interaction 

Faculty, 

Academic 

Heads, External 

Experts 

Quarterly 

Training materials, 

Speaker fees, Venue, 

ICT equipment 

80% of faculty 

show improvement 

in teaching 

evaluations 

U - Upgrading 

Instructional 

Strategies 

Develop and integrate 

active learning approaches 

(e.g., case studies, 

problem-based learning, 

flipped classrooms) 

Enhance student 

critical thinking and 

real-world 

application of 

lessons 

Faculty, 

Curriculum 

Developers 

Every 

Semester 

Learning modules, 

Online platforms 

85% of students 

demonstrate 

improved concept 

application 
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L - Listening to 

Student Feedback 

Implement real-time 

student feedback systems 

(e.g., online feedback 

forms, learning analytics) 

Allow timely 

adjustments to 

improve 

instructional 

delivery 

Students, 

Faculty, IT 

Support 

Every Term 
Online survey tools, IT 

support 

90% of faculty 

actively use 

feedback to 

improve teaching 

A - Advancing 

Student 

Engagement and 

Support 

Establish peer tutoring and 

academic learning 

communities 

Provide academic 

support for 

struggling students 

Student leaders, 

Faculty mentors 
Ongoing 

Study spaces, Learning 

materials 

75% of tutored 

students show 

improved academic 

performance 

Y - Yielding 

Results through 

Technology 

Integration 

Optimize the use of 

Learning Management 

Systems (LMS) and digital 

tools 

Increase 

accessibility and 

engagement through 

tech-driven learning 

IT Department, 

Faculty 
Continuous 

LMS subscriptions, IT 

support 

85% of students 

report positive 

impact of digital 

learning tools 

 

4. Conclusions 

Based on the findings, the following conclusions were 

drawn: 

1. The level of student feedback among faculty members of 

UPHS Jonelta campuses in terms of the teacher, 

teaching-learning process, and classroom management is 

excellent. 

2. The teaching effectiveness with respect to engagement, 

clarity, and adaptability of faculty members of UPHSL 

Jonelta is very high. 

3. Student learning outcomes in terms of achievement, 

retention, competency, and application has attained very 

high as perceived by students at UPHS Jonelta. 

4. There is a significant moderate correlation between 

student feedback and all teaching effectiveness. 

5. There is a significant moderate correlation between 

student feedback and attainment of student learning 

outcomes. 

6. There is a significant high correlation between level of 

teaching effectiveness and student learning outcomes. 

7. Student feedback specifically on the teaching-learning 

process, is a strong predictor of student learning 

outcomes while teaching effectiveness is a predictor but 

weaker as compared to the former. 

8. TULAY (Transforming University Learning and 

Advancement for the Youth) Action Plan was designed 

to bridge student feedback in improving faculty 

development, instructional innovations, feedback 

mechanisms, student engagement, and technology 

integration. 

 

5. Recommendations 

Based on the conclusions drawn, the following 

recommendations were made: 

1. Faculty members of UPHSL Jonelta should Utilize 

student feedback mechanisms as a self-reflection tool to 

continuously refine teaching approaches and ensure 

alignment with students' learning needs. 

2. Students of UPHSL Jonelta should participate actively in 

feedback mechanisms and focus group discussions to 

help faculty members gain deeper insights into student 

learning challenges and preferences. 

3. Administrators and policy makers of the school should 

examine the instrument for teachers' evaluation for 

further improvement for the betterment of teaching- 

learning process. 

4. Academic Administrators of UPHSL Jonelta should 

utilize the TULAY (Transforming University Learning 

and Advancement for the Youth) Action Plan as a 

structured intervention program to systematically 

improve faculty development, instructional innovations, 

student engagement, and technology integration. 

5. The researcher should communicate the results of this 

study to the school administrators of the UPHSL Jonelta 

Campuses specifically the directors of student services 

to improve the services given to the students and other 

stakeholders. 

6. Future researchers should explore longitudinal studies to 

assess the sustained impact of student feedback and 

teaching effectiveness on learning outcomes over an 

extended period. 
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