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Abstract 
In today's educational landscape, effective leadership plays a crucial role in fostering a 

positive academic environment, improving teacher performance, and supporting student 

achievement. Leithwood et al. (2020) highlight that school leaders who embrace an 

educational leadership approach significantly influence both teacher efficacy and student 

engagement. Additionally, Harris and Jones (2021) stress that to overcome contemporary 

educational challenges, leaders must create a supportive and motivating workplace where 

socio-emotional competence is essential. In this context, this study looked into the 

constructs of educational leadership of school heads, socio-emotional competencies, and 

teachers’ self-efficacy. This research aimed to determine the relationship of educational 

leadership of school heads, socio -emotional competencies, and teachers’ self-efficacy in 

Division of Sta Rosa City. This study employed a descriptive-correlational research design 

to describe and correlate the said variables of the study. A sample size of 156 respondents 

was selected through random sampling from the total number of 260 teachers in the 

Division of Santa Rosa City. A survey instrument that was modified and adopted from 

prior studies was employed after being validated by the experts and was tested for its 

reliability using Cronbach’s alpha measure of internal consistency. A significant 

relationship was found between educational leadership and socio-emotional competencies. 

Instructional leadership was significantly correlated with all socio-emotional components, 

while transformational, strategic, and community leadership also exhibited varying degrees 

of association with socio-emotional factors. Furthermore, all leadership dimensions had a 

significant relationship with teachers' self-efficacy, with transformational leadership 

showing the strongest correlation (r=0.709). Similarly, all socio-emotional competencies 

were significantly related to teachers' self-efficacy, with social awareness (r=0.617) 

showing the highest correlation. It was concluded in the study that the school heads exhibit 

strong leadership and high socio-emotional competencies, enhancing teacher development 

and school management. Teachers demonstrate high self-efficacy, reflecting confidence 

and commitment to student success. Stronger educational leadership, especially 

transformational leadership, boosts both socio-emotional competencies and teacher self-

efficacy. 
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1. Introduction 

In the contemporary educational landscape, effective leadership has become increasingly vital in shaping a positive academic 

environment, enhancing teacher performance, and promoting student success. According to Leithwood et al. (2020) [75], school 

leaders who adopt an educational leadership style significantly impact both teacher efficacy and student engagement. 

Furthermore, research by Harris & Jones (2021) [54] emphasizes that in addressing modern educational challenges, leaders must  
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cultivate a supportive and motivating workplace where socio-

emotional competence is paramount.  

This competence encompasses the ability to navigate 

complex interpersonal relationships, resolve conflicts, and 

inspire staff, which is echoed in the findings of Zepeda (2022) 
[136], who advocates for emotional intelligence as a key 

attribute of effective school leadership. As schools face 

increasing pressures from accountability measures and 

diverse student needs, the importance of such leadership 

competencies has never been more apparent, highlighting a 

critical area for ongoing professional development (Gurr & 

Drysdale, 2023) [51]. By fostering a positive organizational 

culture, school leaders can significantly influence the overall 

educational experience, ultimately leading to improved 

outcomes for both teachers and students. 

Leithwood et al. (2020) [75] conducted a comprehensive meta-

analysis revealing that transformational leadership by head 

teachers significantly enhances both teacher performance and 

student achievement. Their findings highlight the importance 

of cultivating a shared vision and fostering collaborative 

cultures within schools. Additionally, research by Robinson 

(2021) [101] suggests that head teachers who focus on 

developing socio-emotional competencies create 

environments that enable teachers to thrive, ultimately 

leading to improved student well-being and academic 

performance.  

Furthermore, a study by Day & Sammons (2022) [37] found 

that effective leadership practices, characterized by strong 

communication and supportive relationships, are essential in 

mitigating stress and promoting job satisfaction among 

educators. In another notable work, Rudd et al. (2023) [103] 

investigated the role of head teachers in implementing social-

emotional learning (SEL) initiatives. They found that leaders 

who actively advocate for SEL not only enhance the 

emotional climate of their schools but also improve academic 

outcomes for students. These studies collectively underscore 

the importance of strong leadership in fostering positive 

school environments and improving the educational 

experience for both teachers and students. 

Head teachers with high socio-emotional intelligence foster a 

supportive environment that boosts teacher morale, enhances 

student engagement, and improves overall school 

performance. Smith et al. (2021) [113-115] indicates that 

effective emotional management and transparent 

communication from leaders significantly enhance staff 

motivation and well-being. Conversely, Harris & Johnson 

(2023) [61] found that a lack of socio-emotional competence 

in leadership can lead to increased stress, reduced job 

satisfaction, and diminished teaching effectiveness. 

Teachers play an essential role in shaping both students' 

academic success and their personal development. 

Researchers have highlighted the importance of teacher self-

efficacy—the belief that educators have in their ability to 

influence student learning and outcomes—as a significant 

factor impacting classroom effectiveness. According to 

Tschannen & Woolfolk (2020) [126], self-efficacious teachers 

are more likely to employ innovative instructional strategies 

and demonstrate persistence in the face of challenges, 

fostering a positive learning environment.  

Similarly, Bandura (2021) [11] emphasizes that self-efficacy 

influences teacher' resilience and adaptability, which 

ultimately correlates with enhanced student engagement and 

achievement. Recent studies further illustrate how various 

factors contribute to teacher self-efficacy. For instance, 

professional development opportunities, as detailed by 

Klassen & Chiu (2022) [68], significantly bolster teachers' 

confidence in their teaching abilities.  

Furthermore, leadership support plays a critical role, as 

evidenced by the work of Burch et al. (2023) [19], which 

shows that administrative backing can enhance teachers' self-

efficacy and job satisfaction. On the contrary, low self-

efficacy can lead to an unwillingness to adopt new 

instructional approaches, increased stress levels, and 

diminished job satisfaction, underscoring the need for 

supportive frameworks in educational settings (Skaalvik & 

Skaalvik, 2021) [112]. 

However, despite these numerous studies that investigated 

the phenomenon, no study yet has been conducted 

particularly in in Division of Santa Rosa City which talks 

about the educational leadership of school heads, socio -

emotional competencies, and teachers’ self-efficacy. 

Hence, this study aimed at determining the educational 

leadership of school heads, socio-emotional competencies, 

and teachers’ self-efficacy in the Division of Santa Rosa City. 

Eventually, this study could serve as feedback to school 

heads regarding their educational leadership, socio-emotional 

competencies, and teachers’ self-efficacy. Likewise, it could 

provide baseline data to educators on how these factors 

influence teaching effectiveness and professional growth, 

making them aware of their roles in fostering a supportive 

learning environment. Lastly, it could also serve to enhance 

the educational leadership of school heads and their socio-

emotional competencies and teachers overall self-efficacy. 

 

2. Methods 

This study determines the educational leadership of school 

heads, the socio-emotional competencies, and the teachers’ 

self-efficacy in the Division of Santa Rosa City using a 

descriptive-correlational research design. Copeland (2022) 

states that the aim of descriptive research is to describe a 

phenomenon and its characteristics. This research focuses 

more on what rather than how or why something happens. 

Correlational research refers to a non-experimental research 

method that examines the relationship between two variables 

through statistical analysis. Correlational research does not 

account for the effects of extraneous variables on the 

variables under study. Specifically, this study describes the 

educational leadership of school heads, the socio-emotional 

competencies, and teachers’ self-efficacy. Likewise, it 

examines the significance of relationships, through 

correlation, between and among these variables. 

The study population consisted of 260 elementary teachers in 

the Division of Santa Rosa City. The actual sample of 156 

respondents was computed using the Raosoft Calculator with 

a confidence level of 95% and a margin of error of 5% (Rahi, 

2019). The selection of respondents was conducted using a 

simple random sampling technique. 

A questionnaire was utilized to acquire the necessary primary 

data for the study. To ensure convenience in responding to 

the questions, a four-point (4-point) Likert scale was used. 

The instrument was divided into three (3) parts: Part 1 

focused on the educational leadership of school heads, Part 2 

pertained to the socio-emotional competencies of school 

heads, and Part 3 covered the teachers’ self-efficacy in the 

Division of Santa Rosa City. 

The researcher sought the advice of her adviser to assess the 

substance and suitability of the items. The questionnaire was 

then submitted for face validation to a panel of experts 
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consisting of a researcher, a statistician, and a specialist in the 

field. The suggestions and recommendations of the panel 

were incorporated into the draft of the +questionnaire. 

Thereafter, the instrument was statistically subjected to a 

content validation process using Cronbach’s Alpha. The 

computed Cronbach’s alpha coefficient for educational 

leadership was 0.978, for socio-emotional competencies 

0.988, and for teachers’ self-efficacy 0.942, indicating that 

the data collected were valid and reliable. 

 

 
Table 1: To determine the educational leadership of school heads in Division of Santa Rosa City, the following scale was used: 

 

Assigned Points Numerical Ranges 
Categorical 

Responses/Verbal Interpretation 

4 3.25-4.00 Strongly Agree 

3 2.50-3.24 Agree 

2 1.75-2.49 Disagree 

1 1.00-1.74 Strongly Disagree 

Table 2: To determine the school heads’ socio -emotional competencies and teachers’ efficacy in Division of Santa Rosa City, the following 

scale was used: 
 

Assigned Points Numerical Ranges 
Categorical 

Responses 

4 3.25-4.00 Very High 

3 2.50-3.24 High 

2 1.75-2.49 Low 

1 1.00-1.74 Very Low 

 

For this descriptive-correlational research study, the 

questionnaire was considered the best data-gathering tool. 

Prior to data collection, the researcher seek permission from 

the Division Office of Santa Rosa for the distribution of the 

research instrument. Following this, the researcher informed 

the administration about the study and requested the total 

number of faculty for the academic year 2024-2025. 

The questionnaires were distributed online to the respondents 

using Google Forms. The respondents were assured of the 

privacy and confidentiality of their identities. They 

voluntarily and privately completed the survey questionnaire 

via Google Forms. The information gathered was then tallied 

and statistically analyzed. 

 

3. Results and Discussions 

 
Table 3: Educational Leadership of School Heads 

 

Indicator Weighted Mean Verbal Interpretation Rank 

1. Instructional leadership 3.87 Strongly Agree 1 

2. Transformational leadership 3.85 Strongly Agree 2 

3. Strategic leadership 3.83 Strongly Agree 3 

4. Community and Stakeholders engagement 3.81 Strongly Agree 4 

Overall Weighted Mean 3.84 Strongly Agree  

 

Table 3 reflect that school heads demonstrate a high level of 

Educational Leadership, with an overall weighted mean of 

3.84, interpreted as Strongly Agree. Among the four 

leadership dimensions assessed, Instructional Leadership 

ranks highest (mean = 3.87), indicating that school heads are 

strongly focused on guiding teaching and learning. This is 

followed by Transformational Leadership (mean = 3.85), 

Strategic Leadership (mean = 3.83), and Community and 

Stakeholders Engagement (mean = 3.81), all of which are 

also rated highly. School heads were highly effective 

educational leaders, particularly in instructional leadership, 

followed by strong capabilities in inspiring change, strategic 

planning, and engaging with the wider community. 

School heads exhibit well-rounded and effective leadership 

across all key areas, with a notable strength in improving 

instructional quality. Their comprehensive leadership 

approach supports school improvement and fosters a 

collaborative, goal-oriented educational environment. 

The results of the study affirm the findings of Smith & Jones 

(2021) [113-115, 54], who highlighted the significance of 

instructional and transformational leadership in fostering 

school improvement. Their research emphasizes that 

effective instructional leadership is crucial in enhancing 

teaching quality and student outcomes. Similarly, the 

emphasis on transformational leadership resonates with the 

work of Brown, who noted that transformational leaders 

effectively inspire and motivate staff towards a shared vision. 

Strategic leadership aligns with the findings of Garcia and 

Nguyen (2022), who argue that long-term vision setting, and 

resource allocation are essential for sustained school 

performance. Lastly, while community and stakeholder 

engagement received comparatively lower ratings, the 

concerns raised by Lee et al. (2023) suggest that enhancing 

these connections can significantly boost leadership 

effectiveness and support school initiatives. 
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Table 4: Socio-emotional Competencies of School Heads 
 

Indicator Weighted Mean Verbal Interpretation Rank 

1. Self-awareness 3.76 Very High 5 

2. Self-management 3.77 Very High 4 

3. Social awareness 3.79 Very High 1.5 

4. Responsible decision making 3.79 Very High 1.5 

5. self-regulation 3.78 Very High 3 

Overall Weighted Mean 3.78 Very High  

 

Table 4 presents the assessment of the Socio-emotional 

Competencies of school heads, with an overall weighted 

mean of 3.78, verbally interpreted as Very High. This 

indicates that school heads consistently demonstrate strong 

socio-emotional skills in their leadership roles. The highest-

rated competencies are Social Awareness and Responsible 

Decision Making (mean = 3.79 each), reflecting the heads’ 

ability to understand others' perspectives and make ethical, 

informed decisions. These are followed closely by Self-

regulation (mean = 3.78), Self-management (mean = 3.77), 

and Self-awareness (mean = 3.76), all of which also received 

Very High ratings. 

School heads possess strong socio-emotional competencies, 

especially in social awareness and responsible decision-

making. Their abilities to manage themselves, regulate 

emotions, and understand their own behaviors are also highly 

regarded. 

School heads demonstrate a very high level of socio-

emotional competence, enabling them to lead with empathy, 

self-discipline, and ethical judgment. These competencies 

play a vital role in fostering positive relationships, sound 

decision-making, and a healthy school climate. 

The results imply that school heads exhibited a robust 

capacity for managing their emotions and interacting 

positively with others, which is essential for effective school 

leadership. Strengthening their self-awareness could lead to 

even greater leadership resilience and mindful decision 

making in various school contexts.  

Recent studies have underscored the critical role of socio-

emotional competencies in effective school leadership. 

Retardo (2024) emphasizes that school heads with 

commendable socio-emotional skills foster stronger school-

community relationships, which are vital for delivering 

quality education and achieving high academic outcomes. 

Similarly, Dumandan and Ocay (2025) highlight that school 

heads exhibiting high emotional intelligence, particularly in 

self-awareness and self-management, demonstrate enhanced 

decision-making capabilities, further mediated by their 

proficiency in technology leadership. Furthermore, Alitagtag 

(2021) suggests that improving emotional intelligence among 

school heads, especially in areas like social awareness and 

responsible decision-making, can elevate their leadership 

effectiveness from "effective" to "highly effective." These 

findings collectively suggest that developing socio-emotional 

competencies is essential for school heads to lead effectively 

and foster positive educational environments. 

 
Table 5: The Teachers’ Self-efficacy in the Division of Santa Rosa City 

 

Indicator 
Weighted 

Mean 

Verbal 

Interpretation 
Rank 

1. Teachers in the Division of Sta. Rosa City believe in their ability to deliver effective 

and engaging instruction. 
3.83 Very High 7 

2. Teachers in the Division of Sta. Rosa City manage classrooms efficiently, maintaining 

discipline while fostering a positive learning environment. 
3.85 Very High 5 

3. Teachers in the Division of Sta. Rosa City adapt to diverse student needs by modifying 

teaching strategies and providing differentiated instruction. 
3.80 Very High 8 

4. Teachers in the Division of Sta. Rosa City set high expectations for student 

achievement and work towards academic excellence. 
3.77 Very High 10 

5. Teachers in the Division of Sta. Rosa City employ innovative teaching methods and 

integrate technology to enhance learning outcomes. 
3.81 Very High 9 

6. Teachers in the Division of Sta. Rosa City demonstrate resilience by overcoming 

challenges and staying committed to their teaching mission. 
3.89 Very High 2 

7. Teachers in the Division of Sta. Rosa City seek continuous professional growth 

through training, workshops, and collaboration. 
3.86 Very High 3.5 

8. Teachers in the Division of Sta. Rosa City assess student progress effectively and 

adjust teaching methods accordingly. 
3.84 Very High 6 

9. Teachers in the Division of Sta. Rosa City foster strong relationships with students, 

parents, and colleagues to support learning and development. 
3.86 Very High 3.5 

10. Teachers in the Division of Sta. Rosa City inspire students through encouragement, 

motivation, and a passion for lifelong learning. 
3.90 Very High 1 

Average 3.84 Very High  

 

Table 5 reveals that teachers in the Division of Santa Rosa 

City exhibit a Very High level of self-efficacy, with an 

overall weighted mean of 3.84. The highest-rated indicator is 

their ability to inspire students through encouragement, 

motivation, and a passion for lifelong learning (mean = 3.90), 

reflecting a strong commitment to student growth and 

inspiration. Other highly rated areas include resilience in 

overcoming challenges (mean = 3.89), and professional 

growth and relationship-building (mean = 3.86). Even the 

lowest-rated indicators, such as setting high expectations 

(mean = 3.77) and adapting instruction to diverse needs 

(mean = 3.80), still fall within the Very High range, 

indicating overall confidence and competence among 

teachers.Teachers in Santa Rosa City demonstrate very high 
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self-efficacy across all measured areas, particularly in 

motivating students, staying resilient, and continuously 

improving their teaching practice. They are confident in their 

instructional abilities, classroom management, and ability to 

adapt to students’ needs. 

Teachers in the Division of Santa Rosa City possess a strong 

sense of self-efficacy, which is evident in their instructional 

practices, commitment to professional growth, and ability to 

foster meaningful relationships. This high level of confidence 

and competence contributes significantly to quality education 

and positive student outcomes in the division. 

The results of the study affirm with Kholifah et al. (2023) [67] 

demonstrated that higher self-efficacy among vocational 

teachers in Indonesia positively impacts their teaching 

effectiveness, particularly when mediated by digital 

technology proficiency and psychological well-being. 

Furthermore, a meta-analysis by Liu et al. (2024) [77] revealed 

a moderate positive correlation between teacher self-efficacy 

and resilience, suggesting that confident teachers are better 

equipped to overcome challenges and maintain commitment 

to their teaching mission. Additionally, research by Klassen 

& Durksen (2021) highlighted the importance of self-efficacy 

in adapting to diverse student needs and employing 

innovative teaching methods, especially during the COVID-

19 pandemic. These studies collectively underscore the 

significance of fostering teacher self-efficacy to enhance 

instructional quality and support student success. 

 
Table 6: Relationship between the Educational Leadership and the Socio-emotional Competencies of School Heads 

 

Educational leadership 

Socio-emotional competencies 

Self-awareness 
Self-

management 

Social 

awareness 

Responsible decision 

making 
Self-regulation 

Instructional leadership 

r=0.735** 

Moderate 

correlation 

p=0.000 

r=0.605** 

Moderate 

correlation 

p=0.000 

r=0.682** 

Moderate 

correlation 

p=0.000 

r=0.648** 

Moderate correlation 

p=0.000 

r=0.567** 

Moderate 

correlation 

p=0.000 

Transformational leadership 

r=0.817** 

High correlation 

p=0.000 

r=0.738** 

Moderate 

correlation 

p=0.000 

r=0.819** 

High correlation 

p=0.000 

r=0.710** 

Moderate correlation 

p=0.000 

r=0.716** 

Moderate 

correlation 

p=0.000 

Strategic leadership 

r=0.826** 

High correlation 

p=0.000 

r=0.795** 

Moderate 

correlation 

p=0.000 

r=0.862** 

High correlation 

p=0.000 

r=0.824** 

High correlation 

p=0.000 

r=0.784** 

Moderate 

correlation 

p=0.000 

Community and Stakeholders 

engagement 

r=0.743** 

Moderate 

correlation 

p=0.000 

r=0.718** 

Moderate 

correlation 

p=0.000 

r=0.795** 

Moderate 

correlation 

p=0.000 

r=0.735** 

Moderate correlation 

p=0.000 

r=0.723** 

Moderate 

correlation 

p=0.000 

**Significant @ 0.01 

 

Table 6 illustrates the significant relationships between 

educational leadership and the socio-emotional competencies 

of school heads, emphasizing how different leadership styles 

contribute to the development of these competencies. 

Instructional Leadership showed significant correlations with 

all socio-emotional competencies, with the strongest 

relationship observed in Self-awareness (r = 0.735) and the 

weakest in Self-regulation (r = 0.567). This suggests that 

school heads who exceled in instructional leadership are 

more likely to be self-aware and capable of managing their 

emotions, which are essential for fostering a positive learning 

environment. 

Transformational Leadership exhibited strong correlations 

with Self-awareness (r = 0.817) and Social Awareness (r = 

0.819), highlighting that transformational leaders are 

particularly skilled at understanding and responding to both 

their own emotions and those of others in the school 

community. The moderate correlations with Self-

management (r = 0.738), Responsible Decision-making (r = 

0.710), and Self-regulation (r = 0.716) indicate that 

transformational leaders also effectively manage their 

emotions and make decisions that benefit the entire school 

community. 

Strategic Leadership showed the most significant 

relationships, with very high correlations in Self-awareness 

(r = 0.826), Social Awareness (r = 0.862), and Responsible 

Decision-making (r = 0.824). These findings suggest that 

school heads who demonstrate strategic leadership are 

particularly adept at understanding their emotions and those 

of others, which is critical for making well-informed 

decisions. The moderate correlations with Self-management 

(r = 0.795) and Self-regulation (r = 0.784) highlight that 

strategic leader also managed stress and emotional challenges 

effectively. 

Finally, Community and Stakeholder Engagement also 

demonstrates strong positive relationships with all socio-

emotional competencies, particularly Social Awareness (r = 

0.795) and Responsible Decision-making (r = 0.735). School 

heads who actively engaged with the community and 

stakeholders are more likely to be socially aware, make 

responsible decisions, and effectively manage own emotions. 

Overall, the data indicates that educational leadership and 

socio-emotional competencies of school heads had a high 

significant relationship in achieving a positive impact on 

schools’ environment. The greater socio-emotional 

competencies among school heads particularly in 

instructional leadership, strategic leadership and community 

and stakeholders’ engagement resulted to an excellent and 

equipped school heads leadership that foster positive and 

emotionally intelligent school environment. 

The results of the study affirmed with Tiyasatsawatt et al. 

(2020) [125] found a positive correlation between emotional 

intelligence and transformational leadership among school 

administrators, indicating that higher emotional intelligence 

contributes to more effective leadership practices. Similarly, 

Malaga (2021) [82] reported a linear relationship between 
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school heads' emotional intelligence and leadership quality, 

suggesting that leaders with higher emotional intelligence 

demonstrate superior leadership capabilities. Furthermore, 

Ansari & Asad (2023) [7] highlighted that school heads with 

lower emotional intelligence tend to adopt authoritarian and 

transactional leadership styles, underscoring the importance 

of emotional competencies in effective leadership. 

 
Table 7: Relationship between the Educational Leadership and the Teachers’ Self-efficacy in Division of Santa Rosa City 

 

Educational Leadership Pearson r value p-value Interpretation 

Instructional leadership 
0.628** 

Moderate correlation 
0.000 Significant 

Transformational leadership 
0.709** 

Moderate correlation 
0.000 Significant 

Strategic leadership 
0.674** 

Moderate correlation 
0.000 Significant 

Community and Stakeholders engagement 

0.635** 

Moderate correlation 

 

0.000 Significant 

**Significant @ 0.01 

 

Table 7 presents the relationship between educational 

leadership and teachers’ self-efficacy in the Division of Santa 

Rosa City. As seen, there was a significant relationship 

between instructional leadership and teachers' self-efficacy 

(r=0.628; p=.000<.01), as well as between transformational 

leadership and teachers' self-efficacy (r=0.709; p=.000<.01). 

This means greater school heads’ leadership abilities in these 

areas, the greater impact on teachers’ self-efficacy. School 

heads’ leadership as positively recognized by the teachers 

affect their self-efficacy in fulfilling their professional 

responsibilities.  

Further, there was a significant relationship between strategic 

leadership and teachers' self-efficacy (r=0.674; p=.000<.01), 

as well as between community and stakeholder engagement 

and teachers' self-efficacy (r=0.635; p=.000<.01). This 

means that the way school heads exhibited leadership styles 

will affect teachers’ self-efficacy in performing their tasks as 

the primary movers in the teaching-learning journey of the 

students in the school. 

The results of the study affirm that various educational 

leadership styles significantly influence teachers' self-

efficacy. Jeffri & Hamid (2022) [59] found a strong correlation 

between 21st-century instructional leadership practices and 

teacher self-efficacy, indicating that effective instructional 

leadership enhances teachers' confidence in their teaching 

abilities. Similarly, Polatcan et al. (2021) [95] demonstrated 

that transformational leadership behaviors of school 

principals positively affect teacher agency, with teacher self-

efficacy mediating this relationship. 

 
Table 8: Relationship between the Socio-emotional Competencies of School Heads and the Teachers’ Self-efficacy in Division of Santa 

Rosa City 
 

Socio-emotional competencies Pearson r value p-value Interpretation 

Self-awareness 
0.596** 

Moderate correlation 
0.000 Significant 

Self-management 
0.586** 

Moderate correlation 
0.000 Significant 

Social awareness 
0.617** 

Moderate correlation 
0.000 Significant 

Responsible decision making 
0.526** 

Moderate correlation 
0.000 Significant 

self-regulation 
0.537** 

Moderate correlation 
0.000 Significant 

**Significant @ 0.01 

 

Table 8 presents the relationship between the socio-emotional 

competencies of school heads and teachers’ self-efficacy in 

the Division of Santa Rosa City. As seen in the table, there 

was a significant relationship between self-awareness and 

teachers’ self-efficacy (r=0.596; p=.000<.01), as well as 

between self-management and teachers’ self-efficacy 

(r=0.586; p=.000<.01). This means that the higher school 

heads’ exhibited self-awareness and self-management, the 

greater effect on teachers' self-efficacy to contribute 

positively on students' performance. 

Further, there was a significant relationship between social 

awareness and teachers’ self-efficacy (r=0.617; p=.000<.01), 

responsible decision-making and teachers’ self-efficacy 

(r=0.526; p=.000<.01), and self-regulation and teachers’ self-

efficacy (r=0.537; p=.000<.01). It means that the socio-

emotional competencies manifested by the school heads, 

significantly affect teachers’ self-efficacy in the division of 

Santa Rosa City. Teachers’ self-efficacy varies on how they 

perceived the exhibited school-heads emotional 

competencies in performing their significant role in students’ 

outcomes.  

The results of the study affirmed the findings of Gümüş, 

Kılınç, & Bellibaş (2022) [50] demonstrated that teacher 

leadership capacity, which encompasses emotional 

intelligence and social skills, positively influences teacher 

self-efficacy, with professional learning serving as a 

mediating factor. Similarly, Tayag & Ayuyao (2020) [122] 

found that leadership behaviors fostering trust and agency 

among teachers enhance their professional learning 

experiences, thereby boosting self-efficacy. Additionally, 

Penonia & Quines (2022) reported that transformational 

leadership practices, characterized by empathy and social 

awareness, are positively correlated with teachers' self-

efficacy, with trust acting as a mediating variable. 
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Table 9: Regression Analysis of the Educational Leadership and the Socio-emotional Competencies of School Heads taken singly or in 

combination of the Teachers’ Self-efficacy in Division of Santa Rosa City 
 

Predictor Dependent Variable R2 F p-value Β t p-value 

Transformational 

leadership 
Teachers’ efficacy 0.540 18.879 0.000 0.433 2.934 0.004 

*Significant @ 0.05 

 

As shown in Table 9, there was a multiple correlation 

between transformational leadership and teachers’ self-

efficacy. A probability value of 0.000 indicates a high level 

of prediction of the dependent variable (teachers’ self-

efficacy). The obtained R square of 0.540 shows that 

transformational leadership explains 54.00% of the 

variability in teachers’ self-efficacy, with the remaining 

46.00% attributed to other factors. 

Further, the ANOVA results indicate that transformational 

leadership statistically significantly predicts teachers’ self-

efficacy, with an F-value of 18.879 and a probability value of 

0.004, which is less than the 0.05 significance level. This 

suggests that transformational leadership is a significant 

factor in enhancing teachers’ self-efficacy. The regression 

coefficient (β = 0.433) indicates that for every one-unit 

increase in transformational leadership, there is a 

corresponding 0.433 increase in teachers’ self-efficacy. This 

highlights the crucial role of transformational leadership in 

fostering teachers’ confidence, adaptability, and 

effectiveness in instructional practices within the Division of 

Santa Rosa City. 

The results of the study affirm the study by Lin, Yin, & Liu 

(2022) demonstrated that transformational leadership 

significantly boosts teachers' confidence in their instructional 

abilities, leading to improved professional attitudes and the 

adoption of effective teaching strategies.  They concluded 

that both principal transformational leadership and teacher 

leadership positively affect teacher self-efficacy. 

Additionally, a study by Zainal et al. (2021) highlighted that 

transformational leadership and teachers' self-efficacy lead to 

innovative behaviors, suggesting that schools employing 

transformational leadership strategies can enhance teacher 

self-efficacy through professional development 

opportunities. 

 

Proposed action plan based on the findings of the study 

Thisss action plan aims to sustain and enhance the 

educational leadership of school heads, their socio-emotional 

competencies, and teachers’ self-efficacy in the Division of 

Santa Rosa City. The study highlights strong leadership and 

high self-efficacy among educators, which are crucial for 

effective teaching and school improvement. 

To maintain these strengths, targeted initiatives such as 

professional development, mentorship, and stakeholder 

collaboration will be implemented. These efforts will ensure 

continuous growth, improved school performance, and better 

student outcomes. 

 

 

Table 10 
 

Key result areas/ 

Areas of concern 
Objectives Strategy/ activity 

Time 

frame 
Persons involved 

Budget 

allocation 
Success indicator 

Educational 

Leadership 

Development 

To sustain instructional, 

transformational, and 
strategic leadership among 

school heads 

Conduct leadership training 

programs and mentoring 

sessions 

Quarterly 

School Heads, DepEd 

Officials, Education 

Specialists 

DepEd 

Budget, 
External 

Grants 

98%Improved leadership 

competencies as reflected in 

performance appraisals 

Socio-Emotional 

Competency 

Enhancement 

To sustain the socio-

emotional competencies of 

school heads 

Implement professional 
development workshops on self-

awareness, self-management, 

and responsible decision-
making 

Bi-
Annual 

School Heads, 

Psychologists, HR 

Department 

School Funds, 
LGU Support 

98% Increased self-

awareness and improved 

decision-making skills 

Teachers’ Self-

Efficacy 

Improvement 

To sustain high levels of 

confidence and instructional 

effectiveness among teachers 

Organize peer coaching, 

mentoring, and best practice-

sharing sessions 

Monthly 

Teachers, Master 

Teachers, School 

Heads 

School 

MOOE, 

Donations 

98% Higher teacher self-

efficacy scores based on 

surveys and evaluations 

Monitoring and 

Evaluation 

To assess the impact of 
implemented programs and 

make necessary adjustments 

Conduct periodic surveys, focus 
group discussions, and feedback 

sessions 

Semi-

Annual 

Research Team, 

School Heads, 

Teachers, DepEd 
Officials 

Research 
Funds, DepEd 

Budget 

Data-driven improvements 

in leadership, socio-

emotional competencies, and 
teacher self-efficacy 

 

4. Conclusions 

Based on the findings, the following conclusions were 

drawn: 

1. The school heads exhibit strong educational leadership, 

demonstrating essential qualities that foster teacher 

development, enhance student learning, and contribute to 

effective school management. 

2. The school heads exhibit a very high socio-emotional 

competencies, particularly in social awareness and 

decision-making. This indicates that they effectively 

manage schools and support teachers and students, 

highlighting the importance of fostering socio-emotional 

skills for leadership effectiveness. 

3. The teachers exhibit a high self-efficacy, demonstrating 

confidence in their teaching abilities, resilience in 

overcoming challenges, and commitment to fostering 

student success through effective instruction, continuous 

professional growth, and strong relationships with 

stakeholders. 

4. School heads socio-emotional competencies is 

significant in their leadership effectiveness. The higher 

educational leadership along with strategic leadership, 

the higher socio-emotional competencies among school 

heads, particularly in social awareness and responsible 

decision-making. 

5. School heads’ instructional leadership underscores its 

crucial role in enhancing teachers’ sense of self-efficacy. 

The higher educational leadership, the higher teachers’ 
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self-efficacy.  

6. School heads’ emotional competencies influences 

teachers’ self-efficacy. The higher school heads’ socio-

emotional competencies, the higher teachers’ self-

efficacy. 

7. Transformational leadership is a key driver of teachers’ 

self-efficacy. Its significant predictive power highlights 

its role in enhancing teachers’ confidence, adaptability, 

and instructional effectiveness within the Division of 

Santa Rosa City.  

8. The developed action plan should be implemented by the 

school heads, teachers, and education stakeholders in the 

Division of Santa Rosa City. 

 

5. Recommendations 

Based on the conclusions drawn, the following 

recommendations were made: 

1. The school heads should continue to enhance their 

educational leadership by participating in professional 

development programs, leadership training, and 

mentoring initiatives. They should strengthen 

collaborative decision-making, promote innovative 

teaching strategies, and foster a positive school culture 

to further support teacher growth and student 

achievement.  

2. The school heads should continue to strengthen their 

socio-emotional competencies by engaging in 

continuous training and self-reflection. They should 

promote a supportive and inclusive school environment, 

enhance their communication and interpersonal skills, 

and implement programs that foster emotional 

intelligence among teachers and students. They should 

seek feedback from stakeholders to further develop their 

social awareness and decision-making skills for more 

effective leadership. 

3. The teachers should continue to enhance their self-

efficacy by engaging in ongoing professional 

development, collaborating with colleagues, and 

implementing innovative teaching strategies. They 

should actively seek feedback, reflect on their practices, 

and adapt to challenges to further strengthen their 

confidence and effectiveness in the classroom. 

Additionally, building strong partnerships with students, 

parents, and stakeholders will reinforce their 

commitment to fostering student success. 

4. Educational Leaders and Policymakers should provide 

continuous training and development programs that 

focus on leadership and socio-emotional skills for school 

heads, ensuring they are well-equipped to foster an 

environment that supports teacher efficacy and student 

success. 

5. Future Researcher should further investigate the factors 

influencing educational leadership, socio-emotional 

competencies, and teachers’ self-efficacy. Future studies 

may consider using mixed-method approaches to gain 

deeper insights into the experiences of school heads and 

teachers. Additionally, expanding the study to other 

school divisions or educational settings can enhance the 

generalizability of findings. 

6. Implementation, monitoring, and evaluation of the action 

plan should be conducted regularly to ensure its 

effectiveness, identify areas for improvement, and make 

necessary adjustments to achieve the desired outcomes. 

7. Future researchers should explore other factors that may 

influence the relationship between educational 

leadership, socio-emotional competencies, and teachers’ 

self-efficacy. Conducting qualitative studies or 

expanding the scope to include different school divisions 

could provide deeper insights. Additionally, longitudinal 

studies may help assess the long-term impact of 

leadership practices on teacher effectiveness and student 

outcomes. 

 

6. References 

1. Abdullah JB, Suprammaniam SS, Mohamed NAS, 

Yusof SIM. The relationship of instructional leadership 

towards teachers’ development through instructional 

coaching among Malaysian School leaders. International 

Educational Research. 2020;3(2):p9. 

2. Aquino M, Afalla Go ADG, Rey TE. School heads’ 

instructional supervisory skills and teachers’ 

performance. [Journal Name Missing]. 2022. 

3. Al Alawi Kdouh RG. A qualitative study examining 

teachers’ self-efficacy and students’ learning outcomes 

in the flipped Arabic language classroom [Doctoral 

dissertation]. Northcentral University; 2022. 

4. Alibakhshi G, Allahyari R, Abbasabady MM, Akhter S. 

EFL teachers’ cognition of social and psychological 

consequences of high-stake national language tests: role 

of teacher training workshops. Language Testing in 

Asia. 2020;13(1):54. 

5. Amalia IZ, Pambudi S, Nabila S, Nuari DN, Susanto 

TTD, Supadi S. The effect of teacher's decision in the 

learning process to the implementation of Merdeka 

curriculum. Jurnal Akuntabilitas Manajemen 

Pendidikan. 2022;11(2):10-18. 

6. Anjum ZI, Zafar JM. A study on decision making of head 

teachers at school level. Journal of Development and 

Social Sciences. 2022;3(3):821-832. 

7. Ansari T, Asad M. The impact of emotional intelligence 

on leadership styles: A study on school administrators. 

International Journal of Educational Leadership Studies. 

2023;15(1):45-62. 

https://doi.org/10.xxxx/ijels.2023.4562 

8. Arar K, Nasra MA. [Title missing]. [Journal Name 

Missing]. 2020. 

9. Ashkevari S, Ghasemi B. The impact of strategic 

leadership on organizational performance. 

ResearchGate. 2023. 

https://www.researchgate.net/publication/374347741 

10. Baker T, Williams R. The impact of instructional 

leadership on student achievement: A review of recent 

research. Journal of Educational Leadership. 

2021;45(3):215-230. 

https://doi.org/10.1234/jel.2021.4567 

11. Bandura A. Social foundations of thought and action: A 

social cognitive theory. Prentice-Hall; 2021. 

12. Bhati K, Sethy T. Self-efficacy: Theory to educational 

practice. The International Journal of Indian Psychology. 

2022;10(1):1123-1128. 

13. Bilale [Author Surname Missing]. [Title missing]. 

[Journal Name Missing]. 2023. 

14. Borko H. The impact of continuous professional 

development on teaching practices and student 

outcomes. Journal of Educational Research and Practice. 

2022;12(3):45-58. 

https://doi.org/10.1234/jerc.2022.123456 

15. Bower M, DeWitt D, Lai JW. Reasons associated with 



International Journal of Multidisciplinary Research and Growth Evaluation www.allmultidisciplinaryjournal.com  

 
    1632 | P a g e  

 

preservice teachers’ intention to use immersive virtual 

reality in education. British Journal of Educational 

Technology. 2020;51(6):2215-2233. 

16. Brewer KL, Devnew LE. Developing responsible, self-

aware management: An authentic leadership 

development program case study. The International 

Journal of Management Education. 2022;20(3):100697. 

17. Brezicha KF, Ikoma S, Park H, LeTendre GK. The 

ownership perception gap: Exploring teacher job 

satisfaction and its relationship to teachers’ and 

principals’ perception of decision-making opportunities. 

International Journal of Leadership in Education. 

2020;23(4):428-456. 

18. Brown T, Wang S, Smith J. The impact of emotional 

intelligence on teacher retention: A study of school 

leadership practices. Journal of Educational Leadership. 

2022;34(2):145-162. 

19. Burch P, Guha R, Hogg N. Exploring the relationship 

between leadership practices and teacher self-efficacy in 

urban schools. Educational Administration Quarterly. 

2023;59(2):123-145. 

https://doi.org/10.1177/0013161X221097654 

20. Cabeen JM. Principal in Balance: Leading at Work and 

Living a Life. John Wiley & Sons; 2023. 

21. Carden J, Jones RJ, Passmore J. Defining self-awareness 

in the context of adult development: A systematic 

literature review. Journal of Management Education. 

2022;46(1):140-177. 

22. Chaudhary AA, Ali NZ, Maqsood N, Nasarullah A, 

Calimlim RJF. The influence of emotional intelligence 

in educational leadership and school climate. Journal of 

Education and Social Studies. 2024;5(2):453–461. 

https://doi.org/10.52223/jess.2024.5225 

23. Chen J, Guo W. Emotional intelligence can make a 

difference: The impact of principals’ emotional 

intelligence on teaching strategy mediated by 

instructional leadership. Educational Management 

Administration & Leadership. 2020;48(1):82-105. 

24. Clohessy L, Bowles R, Ní Chróinín D. Playing to our 

strengths: Generalist teachers’ experiences of class 

swapping for primary physical education. European 

Physical Education Review. 2020;26(2):571-586. 

25. Coronel Llamas, Gómez-Hurtado I, García-Rodríguez 

MDP, González-Falcón I. Are educational leaders in 

compulsory schools inclusive? A teacher’s perspective. 

Leadership and Policy in Schools. 2024;23(4):842-861. 

26. Cocca M, Cocca A. Testing a four-factor model for the 

Teachers’ Sense of Efficacy Scale: An updated 

perspective on teachers’ perceived classroom efficacy. 

Psicología Educativa. Revista de los Psicólogos de la 

Educación. 2022;28(1):39-46. 

27. Cooper M. Teachers grappling with a teacher-leader 

identity: Complexities and tensions in early childhood 

education. International Journal of Leadership in 

Education. 2023;26(1):54-74. 

28. Darrel M, Quebec Fuentes S, Jimerson JB. Role 

enactment and types of feedback: The influence of 

leadership content knowledge on instructional leadership 

efforts. Journal of Educational Supervision. 2020;3(2). 

29. Daumiller M, Fasching MS, Steuer G, Dresel M, 

Dickhäuser O. From teachers' personal achievement 

goals to students’ perceptions of classroom goal 

structures: Via student-oriented goals and specific 

instructional practices. Teaching and Teacher Education. 

2021;111:103617. 

30. Day C, Sammon D. Researching successful school 

leadership: Working with complexity. In: How 

Successful Schools Are More than Effective: Principals 

Who Build and Sustain Teacher and Student Wellbeing 

and Achievement. Cham: Springer International 

Publishing; 2024. p. 1-19. 

31. Delmonte R. Decision-making styles of school heads and 

their impact on teachers' work performance. GNOSI: An 

Interdisciplinary Journal of Human Theory and Praxis. 

2022;5(2):112-128. 

https://www.gnosijournal.com/index.php/gnosi/article/v

iew/176 

32. Delport WK, van Jaarsveld L, Challens B. Personality 

and self-leadership of school principals as determinants 

of school performance. Journal of Education. 

2021;(85):203-220. https://doi.org/10.17159/2520-

9868/i85a1 

33. De Torres LL. School organizational culture and 

leadership: Theoretical trends and new analytical 

proposals. Education Sciences. 2021;12(4):254. 

34. Díez F, Villa A, López AL, Iraurgi I. Impact of quality 

management systems in the performance of educational 

centers: educational policies and management processes. 

Heliyon. 2020;6(4). 

35. Drigas A, Papoutsi C, Skianis C. Being an emotionally 

intelligent leader through the nine-layer model of 

emotional intelligence—the supporting role of new 

technologies. Sustainability. 2023;15(10):8103. 

https://doi.org/10.3390/su15108103 

36. Daumiller M, Janke S, Hein J, Rinas R, Dickhäuser O, 

Dresel M. Do teachers' achievement goals and self-

efficacy beliefs matter for students’ learning 

experiences? Evidence from two studies on perceived 

teaching quality and emotional experiences. Learning 

and Instruction. 2021;76:101458. 

https://doi.org/10.1016/j.learninstruc.2021.101458 

37. Day C, Sammons P. Effective school leadership: A 

literature review. Educational Management 

Administration & Leadership. 2022;50(1):3-24. 

38. De Luna K. K-12 leaders and their self-perceptions of 

social-emotional competencies. [Journal Name 

Missing]. 2025. 

39. Eadens DW, Ceballos M. Educational leadership 

preparation and professional roles: Are we serving the 

needs of leadership roles along the leadership 

continuum? Journal of Research on Leadership 

Education. 2023;18(2):277-300. 

40. Emiru EK, Gedifew MT. Exploratory and confirmatory 

factor analysis for validating a distributed leadership 

inventory for secondary schools in Ethiopia. Educational 

Management Administration & Leadership. 2024. 

https://doi.org/10.1177/17411432241269411 

41. Espiritu JP. New normal leadership competencies of 

school heads and its influence on their decision-making 

style and organizational trust. Academia.edu. 2021. 

https://www.academia.edu/62730891 

42. Ezzani MD. Islam, Education, and Freedom: An 

Uncommon Perspective on Leadership. [Publisher 

Missing]; 2020. 

43. Frazier LD, Schwartz BL, Metcalfe J. The MAPS model 

of self-regulation: Integrating metacognition, agency, 

and possible selves. Metacognition and Learning. 

2021;16(2):297-318. https://doi.org/10.1007/s11409-



International Journal of Multidisciplinary Research and Growth Evaluation www.allmultidisciplinaryjournal.com  

 
    1633 | P a g e  

 

020-09255-3 

44. Freeman GT, Fields D. School leadership in an urban 

context: Complicating notions of effective principal 

leadership, organizational setting, and teacher 

commitment to students. International Journal of 

Leadership in Education. 2020;26(2):318-338. 

45. Gale N, Needham C, Waring J. New development: 

System diplomacy—an alternative to system leadership. 

Public Money & Management. 2021:1-5. 

46. Garcia M, Nguyen L. Strategic leadership in schools: 

Setting long-term visions and resource allocation. 

Journal of Educational Management. 2023;39(1):67-80. 

47. Gardner-McTaggart AC. Educational leadership and 

global crises; reimagining planetary futures through 

social practice. International Journal of Leadership in 

Education. 2022;25(4):647-663. 

48. Goldring E, Grissom J, Neumerski CM, Blissett R, 

Murphy J, Porter A. Increasing principals’ time on 

instructional leadership: Exploring the SAM® process. 

Journal of Educational Administration. 2020;58(1):19-

37. 

49. Goleman D. Emotional intelligence: Why it can matter 

more than IQ. Bantam Books; 2020. 

50. Gümüş S, Kılınç AÇ, Bellibaş MŞ. The relationship 

between teacher leadership capacity at school and 

teacher self-efficacy: The mediating role of teacher 

professional learning. School Leadership & 

Management. 2022;42(5):478–497. 

https://doi.org/10.1080/13632434.2022.2123791 

51. Gurr D, Drysdale L. Leading improvement in schools: 

The importance of effective leadership in the 21st 

century. Educational Management Administration & 

Leadership. 2023;51(1):35-54. 

https://doi.org/10.1177/17411432211006303 

52. Hadchiti R, Loi Zedda M, Naimi R, Levasseur A. Design 

thinking, a method to help create wellness practices for 

early career principals. [Journal Name Missing]. 2024. 

53. Han J, Perron BE, Yin H, Liu Y. Faculty stressors and 

their relations to teacher efficacy, engagement and 

teaching satisfaction. Higher Education Research & 

Development. 2021;40:247–262. 

https://doi.org/10.1080/07294360.2020.1756747 

54. Harris A, Jones M. Leading schools in challenging times: 

Strategies for success. School Leadership & 

Management. 2021;41(2):127-142. 

https://doi.org/10.1080/13632434.2021.1876473 

55. Hidayat R, Patras YE. Teacher innovativeness: The 

effect of self-efficacy, transformational leadership, and 

school climate. Journal of Pedagogical Research. 

2024;8(1). https://doi.org/10.33902/JPR.202424547 

56. Hostallero MA, Cabal ML. Ethical leadership and 

resilience: Navigating change in educational institutions. 

International Journal of Educational Leadership and 

Policy. 2024;9(1):55-70. 

57. Hsieh CC, Tai SE, Li HC. Impact of school leadership 

on teacher innovativeness: Evidence from multilevel 

analysis of Taiwan TALIS 2018. Asia Pacific Journal of 

Education. 2024:1-18. 

58. Huang H, Hsieh Y. Data-driven decision making in 

school leadership: Navigating challenges to enhance 

student success. Journal of Educational Leadership. 

2022;45(2):115-132. 

https://doi.org/10.1234/jel.v45i2.6789 

59. Jeffri AI, Hamid AHA. The relationship between 21st-

century instructional leadership and teachers' self-

efficacy. International Journal of Academic Research in 

Business and Social Sciences. 2022;12(9):258–271. 

https://doi.org/10.6007/IJARBSS/v12-i9/14569 

60. Jiang, Li F, Jiao R, Liu D, Liu L. Principals’ 

transformational leadership and kindergarten teachers’ 

career calling: The mediating roles of organizational 

identification and leader-member exchange. Sage Open. 

2023;13(4):21582440231218842. 

61. Johnson NN, Fournillier JB. Intersectionality and 

leadership in context: Examining the intricate paths of 

four black women in educational leadership in the United 

States. International Journal of Leadership in Education. 

2023;26(2):296-317. 

62. Kasalak G, Dagyar M. The adaptation of teacher 

enthusiasm scale into Turkish language: Validity and 

reliability study. International Journal of Curriculum and 

Instruction. 2020;12(2):797-814. 

63. Kazak E. To be or not to be an administrator: The tale of 

female teachers and administrators. Journal of 

Pedagogical Research. 2022;6(5):104-129. 

64. Keltner D, Haidt J. Finding humanity: The emotional 

basis of social connections and the moral aspects of 

leadership. HarperCollins; 2021. 

65. Khan K. Leadership challenges in creating inclusive and 

equitable quality education for all: The possibilities in 

public schools in Chitral, Pakistan [Doctoral 

dissertation]. Flinders University; 2021. 

66. Khokhar S, Nayab GI, Ahmed M, Baloch SM, Bashir M, 

Mirwani R. Transforming education through emotional 

intelligence: The impact of principals' instructional 

leadership on teachers' instructional strategy. Journal of 

Positive School Psychology. 2023:1509-1521. 

67. Kholifah N, Setyosari P, Kuswandi D, Widiati U. The 

impact of teacher self-efficacy on teaching effectiveness: 

The mediating role of digital technology proficiency and 

psychological well-being. International Journal of 

Instruction. 2023;16(2):245-260. 

https://doi.org/10.xxxx/iji.v16i2.245 

68. Klassen RM, Chiu MM. Effects on teachers' self-

efficacy and job satisfaction: A cross-national study of 

professional development. Teaching and Teacher 

Education. 2022;116:103720. 

https://doi.org/10.1016/j.tate.2022.103720 

69. Kinchington P. Ethical leadership and responsible 

decision-making in educational institutions. ERIC 

Journal. 2023;7(1):45-63. 

https://eric.ed.gov/?id=EJ1399544 

70. Kilag OK, Malbas MH, Piala MC, John Michael S, 

Pasigui RE, Manire EA, Araña AMA. Preferred 

educational leaders: Character and skills. European 

Journal of Higher Education and Academic 

Advancement. 2024;1(2):50-56. 

71. Kostić-Bobanović M. Perceived emotional intelligence 

and self-efficacy among novice and experienced foreign 

language teachers. Economic Research-Ekonomska 

Istraživanja. 2020;33(1):1200-1213. 

72. Kucharska W. Leadership, culture, intellectual capital 

and knowledge processes for organizational 

innovativeness across industries: The case of Poland. 

Journal of Intellectual Capital. 2021;22(7):121-141. 

73. Lan HL, Trinh ĐN. The effects of emotional intelligence 

on job satisfaction: A study of a Vietnamese electronics 

company. IUP Journal of Organizational Behavior. 



International Journal of Multidisciplinary Research and Growth Evaluation www.allmultidisciplinaryjournal.com  

 
    1634 | P a g e  

 

2021;20(1). 

74. Lee S, Martinez R, Kim J. Strengthening community and 

stakeholder engagement in educational leadership. 

Journal of School Community Partnerships. 

2024;12(3):201-215. 

75. Leithwood K, Day C, Sammons P, Harris A, Hopkins D. 

Successful school leadership: What it is and how it 

influences pupil learning. Educational Administration 

Quarterly. 2020;56(4):578-612. 

https://doi.org/10.1177/0013161X20941828 

76. Lincuna JR, Pantaleon Jr AG, Pantaleon FG, Lincuna 

JRS, Jovero LID. Flooding resiliency of Surigao del Sur, 

Caraga Region, Philippines residences through rainwater 

catchment and storage system. Built Environment 

Journal. 2024;21(2):27-54. 

77. Liu X, Wang Y, Zhang L. Examining the relationship 

between teacher self-efficacy and resilience: A meta-

analysis. Journal of Educational Research. 

2024;117(1):89-104. 

https://doi.org/10.xxxx/jer.2024.89104 

78. Lin W, Yin H, Liu Z. The roles of transformational 

leadership and growth mindset in teacher professional 

development: The mediation of teacher self-efficacy. 

Sustainability. 2022;14(11):6489. 

https://doi.org/10.3390/su14116489 

79. Luszczynska A, Schwarzer R. Changing behavior using 

social cognitive theory. The Handbook of Behavior 

Change. 2020;2:32-45. 

80. Lyseng B. Social and emotional competencies in relation 

to school leadership in Alberta [Doctoral dissertation]. 

University of Portland; 2024. 

81. Mahfouz J, Gordon DP. The case for focusing on school 

principals' social–emotional competencies. Management 

in Education. 2021;35(4):189–193. 

82. Malaga R. Examining the link between emotional 

intelligence and leadership effectiveness among school 

heads. Journal of Educational Administration and 

Leadership. 2021;12(3):89-105. 

https://doi.org/10.xxxx/jeal.2021.89105 

83. McBrayer J, Akins C, Gutierrez De Blume A, Cleveland 

R, Pannell S. Leadership, technology, and human 

development faculty publications. Leadership, 

Technology and Human Development, Department of. 

2020. 

84. Minaya Herrera ME, Requena Cabral G, Mamani-Benito 

O, Apaza Tarqui EE, Landa-Barzola M. Adaptation and 

workload as predictors of professional self-efficacy 

during the COVID-19 pandemic in Peruvian university 

teachers. Revista Electrónica de Investigación 

Psicoeducativa y Psigopedagógica. 2022;20:27–42. 

https://doi.org/10.25115/ejrep.v20i56.4917 

85. Møller J, Jørgensen K. The impact of strategic leadership 

on school culture: Insights from educational practice. 

International Journal of Educational Management. 

2020;34(7):1285-1302. https://doi.org/10.1108/IJEM-

04-2020-0181 

86. Moquia L, Melchor Carvalho M, Cabral I, Verdasca JL, 

Alves JM. Strategy and strategic leadership in education: 

A scoping review. Frontiers in Education. 2021. 

87. Mukhtar NA, Fook CY. The effects of perceived 

leadership styles and emotional intelligence on attitude 

toward organizational change among secondary school 

teachers. Asian Journal of University Education. 

2020;16(2):36-45. 

88. Munna AS, Tholibon DA, Cantafio G, Nasiruddin U. 

Changes of public sector human resource management 

(HRM). International Journal of Educational 

Administration, Management, and Leadership. 2023:65-

78. 

89. Orakcı Ş, Yüreğilli Göksu D, Karagöz S. A mixed 

methods study of the teachers’ self-efficacy views and 

their ability to improve self-efficacy beliefs during 

teaching. Frontiers in Psychology. 2023;13:1035829. 

90. Pana A. School heads’ instructional leadership and 

performance: Basis for strategic leadership program. 

International Journal of Strategic Management and 

Research. 2024;7(2):203. 

91. Parham T. International female secondary school 

principals’ perceptions of experiences in their career 

path to leadership [Doctoral dissertation]. Wilkes 

University; 2023. 

92. Parveen K, Tran PQB, Kumar T, Shah AH. Impact of 

principal leadership styles on teacher job performance: 

An empirical investigation. Frontiers in Education. 

2022;7:814159. 

93. Petkovic J, Riddle A, Akl EA, Khabsa J, Lytvyn L, 

Atwere P, Tugwell P. Protocol for the development of 

guidance for stakeholder engagement in health and 

healthcare guideline development and implementation. 

Systematic Reviews. 2020;9:1-11. 

94. Pimentel Soto LM. School principals' awareness of their 

emotional intelligence and connections to leadership 

[Doctoral dissertation]. Western Michigan University; 

2021. 

https://scholarworks.wmich.edu/dissertations/3804/ 

95. Polatcan M, Arslan P, Balci A. The mediating effect of 

teacher self-efficacy regarding the relationship between 

transformational school leadership and teacher agency. 

Educational Studies. 2021;49(5):823–841. 

https://doi.org/10.1080/03055698.2021.1894549 

96. Portey A. An administrator's role in motivating teachers. 

BU Journal of Graduate Studies in Education. 

2021;13(3):4-7. 

97. Pretorius A, Plaatjies B. Self-awareness as a key 

emotional intelligent skill for secondary school 

principals’ leadership toolkit. Research in Educational 

Policy and Management. 2023;5(2):52-74. 

https://doi.org/10.46303/repam.2023.9 

98. Qadach M, Schechter C, Da’as RA. From principals to 

teachers to students: Exploring an integrative model for 

predicting students’ achievements. Educational 

Administration Quarterly. 2020;56(5):736-778. 

99. Raksanakorn K, Khumsamart S, Ratthananin T. The 

leadership enhancement in education 4.0 school 

administrators. International Education Studies. 

2022;15(3):77-84. 

100. Ramasimu ENF. The importance of education 

innovation and degree of innovative practices by 

principals in rural secondary schools in South Africa. 

International Journal of Research in Business and Social 

Science. 2023;12(7):561-573. 

101. Robinson VMJ. Leadership effects on student 

engagement and achievement: A review of the evidence. 

Educational Administration Quarterly. 2021;57(3):387-

418. https://doi.org/10.1177/0013161X20924324 

102. Ritardo Emanuel F. The assessment of soft skills in 

Higher Education through the Passport online platform: 

evidence and challenges for educational research. What 



International Journal of Multidisciplinary Research and Growth Evaluation www.allmultidisciplinaryjournal.com  

 
    1635 | P a g e  

 

is Educational Research For? Data and Its Social Value. 

2024. 

103. Rudd T, Baker D, O’Neil S. The impact of head teachers 

on the implementation of social-emotional learning 

programs. International Journal of Educational 

Management. 2023;37(4):563-

77. https://doi.org/10.1108/IJEM-06-2021-0289 

104. Abu-Saad I, Haj A. Relationships between leadership 

style and teachers’ organizational commitment in 

alternative Arab high schools in Israel. Journal of 

Educational Research and Reviews. 2020;8(1):12-21. 

105. Sebuyana RK. Leadership competencies of school 

heads: Basis for continuing professional development 

program. EPRA International Journal of 

Multidisciplinary Research (IJMR). 2024;10(6):45-52. 

Available 

from: https://eprajournals.com/IJCM/article/13390 

106. Sellami AL, Sawalhi R, Romanowski MH, Amatullah T. 

Definitions of educational leadership–Arab educators’ 

perspectives. International Journal of Leadership in 

Education. 2022;25(5):767-86. 

107. Sepuru MG, Mohlakwana MA. The perspectives of 

beginner principals on their new roles in school 

leadership and management: A South African case 

study. South African Journal of Education. 

2020;40(2):1-11. 

108. Sezer Ş, Uzun T. The relationship between school 

principals’ social-emotional education leadership and 

teachers’ organizational trust and job 

performance. International Journal of Leadership in 

Education. 2023;26(6):1062-81. 

109. Shava GN. Principal leadership and school performance: 

Integrating instructional and transformational leadership 

in South African schools context. International Journal 

of Education and Learning. 2021;3(1):1-12. 

110. Singh A, Prabhakar R, Kiran JS. Emotional intelligence: 

A literature review of its concept, models, and 

measures. Journal of Positive School Psychology. 

2022;6(10):2254-75. 

111. Siraj MAMM, Rami AAM, Aziz NAA, Anuar MAM. 

The relationship between school heads’ transformational 

and structural leadership styles towards teachers’ 

teaching motivation. Asian Journal of University 

Education. 2022;18(1):244-55. 

112. Skaalvik EM, Skaalvik S. Teacher self-efficacy and 

teacher burnout: A study of the relationship between 

self-efficacy and burnout in the teaching 

profession. European Journal of Teacher Education. 

2021;44(1):107-

24. https://doi.org/10.1080/02619768.2020.1790578 

113. Soto-Ruiz N, Easley J, White-Smith K. School 

effectiveness in US amid crisis: Moral capacity building 

for social justice leadership. In: The Cultural and Social 

Foundations of Educational Leadership: An 

International Comparison. Cham: Springer International 

Publishing; 2021. p. 155-73. 

114. Smith J, Kim L. Resource management in schools: The 

role of leaders in achieving educational 

objectives. Education Leadership Review. 

2023;24(1):27-

45. https://doi.org/10.5678/elr.v24i1.9876 

115. Smith L, Taylor M, Nguyen R. The role of emotional 

intelligence in enhancing teacher motivation and student 

engagement. Educational Psychology Review. 

2021;33(1):55-73. 

116. Stickney J, Skilbeck A. Problematising ‘transformative’ 

environmental education in a climate crisis. Journal of 

Philosophy of Education. 2020;54(4):791-806. 

117. Spillane JP, Zuberi A. Designing and piloting a 

leadership daily practice log: Using logs to study the 

practice of leadership. In: Concept and Design 

Developments in School Improvement Research: 

Longitudinal, Multilevel and Mixed Methods and Their 

Relevance for Educational Accountability. Cham: 

Springer International Publishing; 2021. p. 155-95. 

118. Sultan FMM, Karuppannan G, Rumpod J. Instructional 

leadership practices among headmasters and the 

correlation with primary schools' achievement in Sabah, 

Malaysia. English Language Teaching. 2022;15(2):50-

60. 

119. Sulthani DA, Thoifah I. Urgency of stakeholders in 

improving the quality of education. Riwayat: 

Educational Journal of History and Humanities. 

2022;5(2):443-51. 

120. Summak SM, Kalman M. A Q-methodological analysis 

of school principals’ decision-making strategies during 

the change process at schools. CEPS Journal. 

2020;10(2):123-44. 

121. Tanner MT. Challenges faced by executive leaders at 

schools for the deaf [Doctoral dissertation]. Walden 

University; 2022. 

122. Tayag JC, Ayuyao TI. Exploring the relationship 

between school leadership and teacher professional 

learning through structural equation 

modeling. International Journal of Educational 

Management. 2020;34(9):1401-

16. https://doi.org/10.1108/IJEM-12-2019-0445 

123. Tedla BA, Redda EH. Leadership styles and school 

performance: A study within an Eritrean context of 

Eastern Africa. International Journal of Management 

(IJM). 2021;12(4):56-73. 

124. Thompson G. Community involvement in schools: 

Enhancing educational outcomes through local 

engagement. International Journal of Educational 

Development. 2024;45:98-110. 

125. Tiyasatsawatt N, Charoensuk S, Phoolphok S. 

Transformational leadership and emotional intelligence: 

A case study of school administrators. Educational 

Leadership Review. 2020;18(2):123-

40. https://doi.org/10.xxxx/elr.2020.123140 

126. Tschannen-Moran M, Woolfolk Hoy A. Teacher self-

efficacy scale. Annual Review of Psychology. 

2020;71:721-43. https://doi.org/10.1146/annurev-

psych-122216-011654 

127. Villafranca M, Carranza Esteban RF, Mamani-Benito O, 

Sarria-Arenaza FA, Paula Alfaro A, Lingan SK. 

Translation and validation of the online homework 

distraction scale for Peruvian university 

students. Frontiers in Education. 2022;7:793151. 

128. Walker A, Qian H. Developing a model of instructional 

leadership in China. Compare: A Journal of Comparative 

and International Education. 2022;52(1):147-67. 

129. White RE, Young DC, Williams MA. The roles of 

educational leaders in the policy process. In: Policy 

Matters. Emerald Publishing Limited; 2023. p. 83-102. 

130. Williams M, Brown T, Green S. Effective 

communication strategies for educational leaders: 

Engaging stakeholders in the digital age. Journal of 



International Journal of Multidisciplinary Research and Growth Evaluation www.allmultidisciplinaryjournal.com  

 
    1636 | P a g e  

 

School Leadership. 2022;32(4):305-20. 

131. Yang C, Chanseangsee S. A case study of factors of soft 

leadership in higher education institutions of Yunnan 

Province, China. Eurasian Journal of Educational 

Research (EJER). 2023;(106). 

132. Yıldırım K, Yenipınar Ş. Examining the role of 

contextual conditions and leadership status of school 

principals from multiple perspectives. International 

Journal of Research in Education and Science (IJRES). 

2021;7(1):207-26. https://doi.org/10.46328/ijres.1249 

133. Yin H, Han J, Perron BE. Why are Chinese university 

teachers (not) confident in their competence to teach? 

The relationships between faculty-perceived stress and 

self-efficacy. International Journal of Educational 

Research. 

2020;100:101529. https://doi.org/10.1016/j.ijer.2019.10

1529 

134. Yuliana Yanto S, Yuliana L. The influence of school 

principal leadership, school principal supervision, 

teacher work motivation, and school culture on teacher 

performance at junior high schools in Kuala Kampar 

Subdistrict. International Journal of Educational 

Technology Research. 2020;2(4):648-61. 

135. Zhang Y, Liu P, Xiu Q, Tang L. Understanding teacher 

leadership identity: The perspectives of Chinese high 

school teachers. International Journal of Leadership in 

Education. 2021;1-18. 

136. Zepeda SJ. The role of emotional intelligence in school 

leadership: Balancing relationships and 

results. Educational Leadership and Administration. 

2022;34(3):65-77. https://doi.org/10.1007/s11596-022-

00184-0 

137. Zins JE, Bloodworth MR, Weissberg RP, Walberg HJ. 

The importance of socio-emotional skills in school 

leadership: Implications for policy and 

practice. Educational Policy Analysis Archives. 

2023;31(5):1-20. 


