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Introduction

Literature is one of the ways of mirroring a society. This implies that the society is represented through the works of literature.
Literature reflects good values and defects of the society in a creative and imaginative way. Writers create stories and compose
poems for the sake of reflecting man's life and situations. They make that through the setting, imagery or characters in the story.
Their words and actions are means for a certain message for the reader in which they transfer their real life into fictitious one.
The inquiry of how life was in the past may come to any human's mind. This inquiry can be for the purpose of education, finding
out information about the society or entertainment so that the reader would refer back to the arts of the target time (Risdinato,
2022) 53 Literature in English is divided into three genres, namely; poetry prose and drama. Poetry is regarded as the noble
thought and noble emotions caught in noble language. Its main importance in the classroom is that it brings the students into
contact with the human nature and also with feelings and aspirations of great souls. The value of teaching poetry in language
course at secondary school level is immense. It leads to an all-round development of whole personality of the learner, particularly
the emotional life and develops the aesthetic and intuitive aspects. It enriches their emotional life and develops the aesthetic
sense among them. Students get pleasure through system and rhyme of poetry. Students are usually very fond of poetry due to
its musical sounds and rhythms. Poetry introduces variety and it is a good antidote against boredom. Robey (2022) ¥4, pointed
out that poetry conveys a considerable proportion of its feeling through the regular arrangement and sound of words. Poetry is
very important and functional because it is one of the most powerful forms of writing that takes the English language, a language
we believe we know, and transforms it. Suddenly the words do not sound the same or mean the same. The patterns of the sentence
sound new and melodious. It is truly another language exclusively for the writer and the reader. No poem can be read in the
same way, because the words mean something different to each of us. For this reason, many find poetry and elusive art form.
However, the issue in understanding poetry lies in how you read poetry. Reading it logically results in an overall comprehension,
rigid and unchanging. However, reading it emotionally allows the nuances and paradoxes to enter our understanding.

1179|Page



International Journal of Multidisciplinary Research and Growth Evaluation

It would be absolutely impossible for humans to fully
comprehend love, harmony, wisdom, truth, logic, peace, and
wisdom if it was only presented in dry, scholarly explanations
(which corresponds to the activity of the left hemisphere of
the brain), because they also need the poetic, free-spirited,
creative, talented, and imagery-based forms of-explanation in
the form of poetry and prose in order to deepen everything
into palpable feeling-forms and intensive, feeling-based
experiences of sentimentality and so-called “heart-based
knowing” (which corresponds more to the activity of the right
brain hemisphere)

Despite the importance of literature, its teaching and learning
is sometimes marred by inappropriate approach adopted in
teaching the subject particularly in secondary schools.
Nnolim (2020) notes that the language of poetry is nuance,
not explicit, connotative rather than denotative, allusive
rather than direct, figurative rather than literal, symbolic
rather than plain. And these are not normally expected from
the language of novel or any prose narrative. Because the
language of poetry challenges the intellect more than that of
prose, that is more popular with teachers and students. The
uneasy feelings can be traced to the fact that the traditional
metrical forms for which earlier English poems are noted are
absent from modern African poetry (Chinweizu, 2016) 21,
Luzuka (2021), notes that the average reader and teachers of
poetry in Nigeria, trained only in the appreciation of
traditional English poetry, reacts indeed against all modern
poetry, and therefore easily accommodate novelty. It will be
most inaccurate to give the impression that only the problem
of modernist innovations in versification and that of poetic
language stand between teachers and poetry. In fact, the
change of obscurity which teachers often make against poetry
is not of language alone. There are different categories of
obscurity, symbolist obscurity, obscurity of allusion, witty
obscurity, 'shock tactics' obscurity and illegitimate obscurity.
The destaste for teaching and learning poetry may be
attributed to the fact that teachers employed traditional
approach of teaching the subject. Traditional method is the
mode of teaching which a scholar calls literacy and
impressionistic. It is mainly teacher centred. The teacher
begins his lesson by writing the title of the lesson (poem) and
what it is all about on the chalkboard. He dazzles the innocent
students with his erudition on the sociology of the poem. He
may read the poem to the class or gets a student to do so. In
Nigeria, the conventional method, which is the lecture
method, is still obtainable. This kind of learning experience
encourages rote learners who cannot think outside the box.
Expectedly, this method of teaching has not found favour
with experts on education. They object on the ground that
students must not be passive in the learning process. Ehindero
(2022) B% insisted that for the teacher who wants to faithfully
and professionally implement curriculum content, it is not
enough to teach the learner specific, rigid and fragmentary
right answers.

Moreover, a curriculum that recognizes the central
importance of emotion, body, and spirit as well as the mind
is of vital importance. For this reason, many scholars
recognize the transformative power of poetry as a means of
cultural elevation, emphasizing that school has the
responsibilities to lead students to an appreciation of those
works of literature that have been widely regarded as amongst
the finest in the language. For these reasons, it must be taught
with correct approach to enable student take part actively.
These scholars further argue for an aesthetic approach to the
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teaching of aesthetic subjects such as poetry where the
personal development supersedes the mere transmission of
knowledge (Pike, 2021).

Literature Review

What is literature?

For effective teaching and learning of poetry to be
encouraged among secondary school students, drama
techniques must be given utmost priority. The term drama
techniques are generally used to describe all kinds of
techniques or approach a teacher employs when teaching in
the classroom. It could be simulation, role-play,
improvisation, game method and mime (Miller, 2022).
Literature has been defined in various ways. To many it is a
mirror of the society. To others, it is a creative imagination
which narrates human experiences using character and
characterisation. Generally, literature reflects life and human
experience. Literature is a term used to describe written or
spoken discourse. Broadly, "literature is used to describe the
creative imagination of any work of art which may include
poetry, drama and prose (Bloom & Bloom, 2005)”. Literature
is characterized by the use of language in a peculiar way.
Oloruntoba (2021) assert that, “literature may be used to refer
to any material in written form or any other material whose
features are to teach or entertain its reader”. Literature
reflects the rights and wrongs of the society and also shapes
our view about the society and humanity. Through literature,
we are introduced to new worlds of experience and
entertainment, such as comedies and tragedies, stories and
plays. Ultimately, we may discover meaning in literature by
looking at what the author says and how he or she says it. In
the academic circle, this decoding of the text is often carried
out through the use of literary theory or other approaches.
Whatever critical paradigm we use to discuss and analyze
literature, there is still an artistic quality to the works.
Literature is important to us because it speaks to us, it is
universal and il affects us even when it is not entertaining.
Agada (2022:21) in his own view states that:
Literature is the means by which the society can be defined,
assessed in terms of strength, weakness, doubts, progress and
process. It is the mirror in which the society views itself
through the application of literary skills. It is also as a symbol
of man's creativity, and enjoyable end-product of man's
artistic labour, which helps in shaping peoples' attitudes to
life, to the daily struggles with nature, souls and selves.
According to Abrams (2021), the term ‘literature’, can be
viewed and distinguish between two general directions: a
broad and a narrow definition. The broad definition
incorporates everything that has been written down in some
form, that is, all the written manifestations of a culture.
Furthermore, this concept neglects the fact that in many
cultures in the past and for a number of indigenous peoples
today, literature has not been captured in written media but
has been passed down in a long oral tradition of storytelling,
myths, ritual speeches, etc. Attempts to come up with a
narrow definition have, however, led to such a diversity of
approaches that one can be hardly talked about.
Risdinato (2022) opines that one characteristic of literary
texts is their aesthetic and creativity. People usually agree
that literary texts, even if they attempt to represent reality in
some form or another, are ultimately products of a writer's
imagination and that at least the characters and their
conversations are fictitious. Thus, some of the characters in
Sir Walter Scott's historical novels for example, are pure
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inventions although they are situated in authentic historical
contexts, and they have fictitious conversations with
historical figures which actually existed.

Literature is a window into the re-created realities of writer's
worlds (Risdinato, 2022) %1, All its genres deal with human
experiences, but the relationship between the individual and
society is the specialty of the novel. “The doctrine that all
truth and beauty are to be attained by a humble and faithful
study of nature, and not by substituting vague forms, bred by
imagination on the mess of feelings, in place of finite
substantial reality (Agada, 2019)”.

Sociologists consider literature as a source of information
about society. They are based on literature to collect the small
pieces of the whole picture that reflect society. Literary texts
are considered as reflections of economics, family
relationships, attitudes, religion and social classes which
compose the ingredient of a society (Albrecht, 2022).
Looking for an important element such as social classes in a
certain period of time requires reading a work that has been
produced during that time.

Poetry

Wordsworth defined poetry in many ways. He believes that
poetry is a powerful feeling that gives immense pleasure both
to the poet and the reader (Akparabaro, 2023). The pleasure
that poetry offers makes man wise. Poetry offers a deeper
understanding of the things around him including himself. It
helps man to see life from a vantage point of view. And it
reveals the harmony in nature. Wordsworth says “Poetry is a
spontaneous overflow of powerful feelings”. It does not mean
that a poet write at the spur of the moment (Emert, 2022) (11,
According to Amao (2019), Poetry is not an ‘emotional
outburst' so to speak. A poet ponders over for long on what
leaves an impression on his mind. The poetic process is a kind
of association of ideas. He says that continuous “influxes of
feeling” is modified by our earlier impressions and feelings.
Slowly and gradually we come to know what is really
important to man. And we begin to see the world in a different
way. This way of viewing life becomes quite 'natural’ or our
habit.

Atoyebi (2021) opined that one important point to note is that
a poem before it is written takes its shape in the poet's mind.
The incubation period is very long., ‘ten years’ says
Wordsworth. Whatever impresses the poet does not make its
appearance in the poem as it was. Reacting with the earlier
impressions and feelings in the poet's mind it loses its
particular character and assumes a universal character. The
new feeling is “kindred” to the feeling produced in the poet’s
mind at first. In Wordsworth's words the object of poetry is
“truth not individual and local but general and operating and
standing upon external testimony, but carried alive into the
heart by passion”. Thus poetry is “the image f man and
nature” says Wordsworth.

According to Wordsworth, poetry is the breath and finer spirit
of all knowledge. Wordsworth does not say that science does
not offer knowledge. It does. All the same the knowledge it
offers is not complete. He believes that only poetry can offer
absolute truth. The thinking of a poet is inclusive. A poet does
not exclude anything from his field of interest. Everything
that affects man interests him. He goes on to say that the
object of a scientist can be the objects of poet as well if the
ordinary man is able to relate himself with science and its
objects. In his words, “The remotest discoveries of Chemists,
the Botanists, or Mineralogists will be as proper objects of
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the poet’s arts as any upon which it can be employed, if the
time should ever come when these things shall be familiar to
us as enjoying and suffering beings”.

He agrees with Aristotle's view of poetry and states, "poetry
is the most philosophic of all writings". The truth the historian
or the biographer is looking for is extremely difficult to find,
for the obstacles in their way are innumerable. The only
obstacle on the poet's way is that what he writes must to be
able to give immediate pleasure to the reader. The picture of
the world painted by the poet is whole and is capable of
giving pleasure to the reader.

Types of Poetry

According to Fakeye (2022), when studying poetry, it is
useful first of all to consider the theme and the overall
development of the theme in the poem. Obviously, the sort of
development that takes place depends to a considerable
extent on the type of poem one is dealing with. It is useful to
keep two general distinctions in mind (for more detailed
definitions consult): lyric poetry and narrative poetry.

Lyric Poetry

A lyric poem is a comparatively short, non-narrative poem in
which a single speaker presents a state of mind or an
emotional state. Lyric poetry retains some of the elements of
song which is said to be its origin: For Greek writers the lyric
was a song accompanied by the lyre. Subcategories of the
lyric are, for example elegy, ode, sonnet and dramatic
monologue and most occasional poetry: In modern usage,
elegy is a formal lament for the death of a particular person
(Ibitola, 2023) 2, More broadly defined, the term elegy is
also used for solemn meditations, often on questions of death,
such as Gray's Elegy Written in a Country Churchyard. An
ode is a long lyric poem with a serious subject written in an
elevated style.

Drama Techniques

Nowadays it is not an easy task to catch student interest and
motivation in class, so there are a lot of means used by
teachers in order to involve students to participate actively in
the learning process especially in literature. Within such
techniques employed in improving students’ interest in
literature classes are called “drama techniques”, whose
terminology can generate some ambiguity. Philips (2023),
distinguishes between the traditional type of drama,
specifically the performance of a play, and a series of other
activities such as role plays, simulations, games, songs, and
so forth. He calls the former “theatre” and the latter “informal
drama”. He believes that these two spheres should not be seen
separately, since they are both “the imitation of an action”, as
Avristotle stated. Both the theatre and the informal drama are
useful resources to be used in a language class and in this
paper research they will be generally denominated “drama”
or “dramatic activities. As we will remark, drama does not
refer only to the product, the performance, but also to the
entire process of improving students' interest learning
activities.

Application of Drama Techniques In Teaching Poetry
Mime

Klippel (2023) [ defines the mime as a non-verbal
representation of an idea or story through gesture, bodily
movement and expression. It is a very useful, powerful and
undemanding activity, which underlines the importance of
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non-verbal communication, especially through facial
expressions and gestures (Klippel, 2023) 4, Mime facilitates
students to become comfortable with the idea of performing
in front of their classmates without worrying for the type of
language to use. It is fun and it can be easily employed as a
warm-up exercise. Another advantage is its visual
component, which plays a prominent par. As a matter of fact,
memory is extremely reinforced by visual associations,
which help retain students' interest in learning. Moreover,
students' abilities of observation and improvisation are
trained.

Even if no language is employed during mime, it is used when
explanation is required, both with the teacher's instructions
and students' debates, which are made in pairs or groups.
During the discussion about the technique, the target interest
can be used for analysing and evaluating what has been seen.
As Klippel (2023) 1“1 clarifies, the teacher should keep in
mind that shy students may not find it easy to mime in front
of the classroom, especially during the first times.

Role Play

As Livingstone (2023) 8 claims, role play as one of the
dramatic techniques is a classroom activity which gives the
student the opportunity to practice what they have learnt in
literature, the aspects of role behaviour, and the actual roles
he may need outside the classroom. According to Blatner
(2023) %31, role plays help students to become more interested
and involved, especially by applying knowledge to action, by
solving problems, valuating alternatives and looking for
original solutions. Students manage to develop a wide range
of abilities, such as initiative, self-confidence, group work
and communication in general. Role plays motivate students
not only students' interest in learning literature, but also in
cultural and social context (Kodotchigova, 2022).

In order to accomplish an effective role play, the traditional
relation between the teacher and -the student, where the
former is the master and the latter has to obey, has to
disappear (Philips, 2023). Students have to feel free of
expressing themselves, by being their own masters. This
means that, apart from the pre-role play activities, when the
teacher introduces the topic and explains how the exercise is
going to be conducted, the teacher needs to stay out of the
performance. Among the many advantages of using role
plays in the language classroom, there is the fact that students
are completely involved in the activity. In fact, in order to be
successful, students need to “be active almost 100% of the
time”.

Furthermore, role plays allow students to use the language
themselves, directly, without the manipulation of their
teacher. The feeling of doing something relevant and useful
is essential to increase student motivation and, as a
consequence, the involvement in the learning process.
Moreover, role plays have the benefit of recreating different
kinds of registers and situations that would not normally be
employed in a classroom. Another advantage remarked by
Livingstone (2023) is the possibility of carrying out role plays
with mixed ability groups. In fact, the roles can be assigned
following the students' characteristics, by giving, for
instance, a significant role to a confident and fluent student
and a less talking role to a shyer one. The task of the teacher
is to improve performance in literature. Roles then can be
created to fit not only the linguistic ability but also the
personality of the individual student. Role plays have the
special quality of employing improvisation and spontaneity
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within the learning process (Blatner, 2022).

On the other hand, there are some practical disadvantages
with practicing role plays, especially related with
organization. To start with, the space is not always helpful,
since most of the teachers work in classrooms, which are too
small and uncomfortable to manage different groups
speaking at the same time. Another drawback is time, as role
plays take up almost a whole lesson if we include the pre-role
play preparation and the follow-up. Furthermore, Blatner
(2022) underlines the importance of warming up a class
before starting a role play, since it is an improvisational
activity, so students need to feel safe before performing.
How should teachers control role plays? As Blatner (2022)
points out, "the teacher’s role during the role play phase is to
be as unobtrusive as possible”. Either he or she can sit
somewhere outside the performing space or the teacher can
move round the classroom. Another possibility for the teacher
to observe the activity is by taking a role himself or herself.
It should be a minor role, which does not affect the pace of
the action.

A role play should be selected carefully, by keeping in mind
a series of characteristics. Kodotchigova (2022) describes six
steps to follow in order to accomplish a successful role play
in a classroom. First of all, the teacher has to set up a
situation, keeping in mind the students' needs, interests, age
and previous experience (Livingstone, 2023). For instance, a
role play chosen fur teenagers will not be the same one as for
business people or adults in general. After choosing the
context, the role play is developed. In order to achieve that,
teachers have to consider students' level, so the role play will
be designed depending on their competence in the class room.

Simulation

Sometimes role plays and simulations tend to be confused
with each other or interpreted differently by various scholars.
Ogbe (2024) 7 distinguishes the two activities by claiming
that, unlike role plays, "simulations need not stick so closely
to real life. They may, for example, involve being
shipwrecked on a desert island. The essential point is that the
student brings his own personality, experience and opinions
to the task. However, Ibitola (2023) *?1 points out that “from
the literature teaching point of view there is little difference
between embarking on a role play, a simulation, or a
simulation involving role play”, since what is important for
the teacher is creating an opportunity to improve students'
interest in learning poetry. Both the activities can reduce the
artificiality of the classroom, provide a reason for speaking,
and allow the learner to talk meaningfully and creatively to
other learners.

According to Buckner (2021) 181, a simulation is an intensive,
interactive experience in which the content and roles assumed
by participants are designed to reflect what people encounter
in specific environments". Therefore, simulations create an
ambience in which the participants are involved in a
personally meaningful activity. Sturtridge (2021) 3 remarks
that in a simulation the learner is given a task to perform or a
problem to solve; the background information and the
environment of the problem is simulated. She also claims that
such activities were originally employed in business and
military training, where the result was extremely important.
On the contrary, nowadays in language learning the outcome
of a simulation is not relevant, since the style used during the
whole activity is what really counts. lbitola (2023) 1“4
explains that simulations are better known for being used in
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general education and training, rather than drama workshops.
Because of this emphasis on truthfulness to the real world,
simulations are more often used with adults than children,
whose lack of knowledge and experience would make things
problematic.

Improvisation

Improvisation as a literature classroom dramatic activity is
the ability to improvise a necessary ingredient of literature
use (Dougill, 2019) B8, This kind of exercise is based
completely on students' creativity, because no one knows
what will happen. The style employed during the
improvisation can be analysed and discussed afterwards, by
giving ideas and suggestions about how to improve it. Trivedi
(2022) [81 explains that improvisation not only provides
students with possibilities of improving their literary skills,
but also self-confidence. In fact, since this task does not rely
on rehearsing or a script, the learners can express their
spontaneity freely. They can develop their own characters as
they prefer and speak as much as they feel like (Trivedi,
2022) 81, Therefore, the main advantage of improvisation is
undoubtedly the level of freedom that students are given
during the whole performance.

Scripts

Scripts are mainly used for performing by theatre groups.
However, before the performance, the script is used for
several purposes (Dougill, 2019) 81, First, it is read, in group
or individually at home. Then it is analysed and discussed.
After having worked specifically on one or two particular
extracts, students can focus on the whole plays. Later on, they
have to memorize the script and interpret it following the
director's guidance. In the end, the script is transformed in a
dramatic performance. According to Mark (2020) 361, scripts
offer psychological security to the student, they are less
threatening and less demanding than many other drama
activities because the content is provided rather than created.
In poetry classroom, scripts have to be aimed necessarily to a
final performance. Therefore, Ogbe (2020) believes that the
performance of the script helps students to develop their self-
confidence, self-discipline and collaborative work. Scripts
can be used in a lot of ways apart from improving students'
interest in literature; it improve the reading comprehension,
fluency practice, pronunciation, style and language analysis
and vocabulary work of the students.

In order to be used properly, scripts need to be carefully
selected. First, Mark (2020) [ states that whatever the
purpose, the language involved must be accessible to the
students and relevant to their needs. Then, the teacher has to
consider the number and type of roles. A solution for scripts
with not many characters is to divide the class into groups, or
a role may be split between two students, and so on. Also, the
length is relevant, since it is advisable not to choose a very
long script. Sometimes it is better to concentrate on a passage
rather than a whole long play. Finally, the dramatic demand
has to be reasonable, since students are not real actors.
Whatever the activity chosen, in order to work well teachers
themselves need to be confident and decided. Teachers are
the key to the success of these activities (Maley and Duff,
2023) B8, since their achievement depends on how they are
planned, introduced, explained and exemplified, before being
performed by students. This implies that students need to be
constantly guided towards such activities in order to grow
their self-confidence and literary ability.
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Instructional Materials That Would Facilitates the Use
Of Drama Techniques In Teaching Poetry

According to Alibali (2026), there are many instructional
materials that would facilitate the use drama techniques in
teaching and learning poetry in secondary schools. He further
identified the following instructional materials:

Advance organizers: Tools used to introduce new content
and tasks to help students learn about the topic such as: Venn
diagrams to compare and contrast information; flow charts to
illustrate processes; organizational charts to illustrate
hierarchies; outlines that represent content words;
mnemonics to assist recall the previous lessons; statements to
situate the task or content; rubrics that provide task
expectations.

Cue Card: Prepared cards given to individual or groups of
students to assist in their discussion about a particular topic
or content area.

Concept and Mind Maps: Partially or completed maps for
students to complete; students create their own maps based
on their current knowledge of the task or concept. Examples;
Samples, specimens, illustrations, problems: Real objects;
illustrative problems used to represent something.

Handouts: Prepared handouts that contain task- and content-
related information, but with less detail and room for student
note taking.

Hints: Suggestions and clues to move students along. For
instance, place your foot in front of the other, use the escape
key, find the subject of the verb, Prompts A physical or verbal
cue to remind to aid in recall of prior or assumed knowledge.
Physical: Body movements such as pointing, nodding the
head, eye blinking, foot tapping. Verbal: Words, statements
and questions such as Go, Stop, It's beautiful, Tell me now,
what word would you describe your father? Tell me why you
said that your father is a handsome man.

Question Cards: Prepared cards with content- and task-
specific questions given to individuals or groups of students
to ask each other pertinent questions about a particular topic
or content area.

Visual Scaffolds: Pointing (call attention to an object);
representational gestures (holding curved hands apart to
illustrate roundness; moving rigid hands diagonally upward
to illustrate steps or process), diagrams such as charts and
graphs; methods of highlighting visual information.

The Educational VValue of Drama Techniques

A review of the literature on drama in education would reveal
its preoccupation with psycho-social aspect of the value of
drama and their application in education systems. McGregor
(2023) B8, for example, offers two aspects of educational
drama. The first, she calls, “learning through drama”. This
involves the exploration of issues and people through drama.
The second aspect “envisages drama as an art form in its own
right.” Students are given a stimulus by the teacher and the
students produce ideas and decide how to put them together
and create a scene, with its own characters and situations,
which is meaningful to them and sometimes to others.

For McGregor, the value lies in the creative process and also
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the experience of working with other people. The advocate of
drama techniques must be able to answer that demand. In
teacher training, there is a need to show teachers how these
techniques will fit into an overall plan, into their curriculum,
and even more than that, show how these techniques can
answer their needs effectively. What has been more necessary
has been to discover what activities would work more
universally than others, what teacher and students variables
contribute to the success or lack of success of the activities
and what adjustments could be made to make the techniques
more universally applicable.

Importance of Drama Techniques In Poetry Classroom
There are plenty of reasons supporting their employment in a
literature classroom. The first important function associated
with drama is fostering learning skills. As Ulas (2024) [“6]
comments, although drama has existed as a potential
literature teaching tool for hundreds of years, it has only been
in the last thirty years or so that its applicability as a literature
learning technique to improve literary skills has come to the
forefront.

Ogbe (2024) 71 opines that dramatic techniques can be used
as a method to show, model, illustrate and outline key literacy
skills in literature, but in saying this, it is important to
understand that students' literature is more than just reading
text. What is more obvious and apparent are the social and
personal lessons that are learnt. Students' literature should be
engaging, interesting, relevant and aim to improve or
challenge the individual. Teachers can play a crucial role in
igniting students' passion for literature in its many forms.
Texts that aren't engaging, interesting or relevant can be
easily put aside by students. There is a wealth of excellent
literature for students to choose from other genres. The
freedom to choose their own literature increases and depends
on the dramatic techniques employ by the teacher. Dramatic
techniques can be selected to enhance the learning of a range
of curriculum areas.

A good knowledge of drama techniques develops knowledge
of self, knowledge of others and social interactions and
knowledge of the world around them. Dramatic techniques
can be used to develop students' literary skills regarding the
world around them. Well-chosen dramatic techniques build
and develop students' interest in learning literature and
grammatical skills. It also develops students’ confidence,
fluency and academic performance in English language
(Acara, 2021) (291,

Using dramatic techniques in a literature classroom is a good
resource for literature teaching. It is through the use of
dramatic techniques that students become familiar with
grammatical structures in contexts and also learn about how
to use the language to express, control and inform. The uses
of dramatic techniques raise the students' awareness and
interest towards the study of literature. In this context, the use
of dramatic techniques as a tool rather than an end gains
importance in teaching a literature teaching and learning. The
literature learning should be culture-free that is the context of
the drama should fuse into a literature learning process with
high interest, relevance and enjoyment. Learners should
make use of drama to promote their comprehension of life
experiences, reflect on particular circumstances and make
sense of their extra linguistic world in a deeper way
(Sancoban, 2022) 571,
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The educational benefits of drama techniques, according to
(Lenore, 2020), are as follows: stimulates the imagination
and promotes creative thinking, develops critical thinking
skills, promotes language development, heightens effective
listening skills, strengthens comprehension and learning
retention by involving the senses as an integral part of the
learning process, increases empathy and awareness of others,
fosters peer respect and group cooperation, reimorces
positive self-concept, provides teachers with a fresh
perspective on teaching, transforms the classroom strict
atmosphere into a humorous atmosphere. Exposing the
learners to the target culture as well as to the social problems
society may be undergoing, helping learners improve their
level of competence with respect to their receptive and
productive skills in literature.

Despite the fact that usage of drama in the classroom is quite
recent, it was initially employed by other institutions as
literature training and teaching technique (Ashton-Hay,
2015) M. During the World War 11 the United States also
started to use drama, simulation and improvisation.
Moreover, other air bodies began to use these exercises as
space travel preparation for astronauts, and also several sports
employed them as a training technique. Dramatic activities
were introduced in education to improve learners
understanding of literature.

Among the numerous benefits of using dramatic techniques
in a classroom, a lot of scholars (Livingstone, 2023; Phillips,
2023) believe they are entertaining, fun and useful to
motivate students interest in learning. Maley and Duff (2023)
think that these activities draw on the natural ability of every
person to imitate, mimic and express him or herself through
gesture. They also stimulate imagination and memory, by
letting the pupil express his or her past experiences,
contributing to creating an interesting and meaningful
environment within the class. In addition, they provide a
variety of different functions of literature, since they
reproduce real situations, so students are introduced into an
authentic communicative context. In fact, drama in the
educational field consists in fostering the social, intellectual
and linguistic development of the student.

Problem Associated with The Use of Drama Techniques
in Teaching Poetry

Eison (2010) 81 state that some of the teachers don't like to
use drama techniques in the classroom because they need
time and can't cover the content of the subject if they continue
applying the strategies. Also, teachers need to work more and
be more prepared to use these strategies in the classroom. In
addition, it is difficult to use some of the drama strategies in
the large classes. Most times, the students fear from dealing
with new strategies so, teachers prefer lecturing.

According to Kitishat (2021) 81 some of the techniques are
not appropriate for deferent levels of students because high
level students will take the role and they will finish the
activity whereas low level students need more time to finish.
Also, Rampino (2022) opines that teachers should use the
techniques that suit all students' levels. However, Eison
(2021) 81 proposes solutions to overcome these problems
and to help teachers to use them like using short activity to
save time, and discussion to decrease the risk of not covering
the material. Also, students do all the work in the classroom
so this will help the teacher and decrease their energy in the
classroom.
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Recommendations

1.

Since drama techniques has been seen as effective
techniques that enhance the teaching and learning of
poetry in secondary schools, hence, teachers should
endeavor to regularly make use them especially in the
teaching of Poetry.

Government should organize seminars, workshop and
conferences for teachers in order to enlighten the
teachers on the importance of drama techniques in the
improvement of students’ academic performance in
secondary schools.

Government through the Ministry of Education should
employ qualified teachers in not only in the field of
Literature but also in other areas; such as mathematics,
physics, English and chemistry.

Dramatic techniques in teaching literature should be
employed by teachers in the discipline to improve
learners understanding of the subject.

Conclusion

Based on the findings of this study, it was concluded that the
application of role-play, improvisation, simulation, script a
game play significant role in teaching poetry in secondary
schools in Nigeria. Drama techniques discussed in this study
were seen as a possible means of improving students'
academic performance in poetry and Literature in general.
Teachers use different techniques depends the classroom and
the students. Also, teachers' years of experience is also seen
to relate to the drama techniques he or she uses in teaching
poetry in the classroom.
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