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Abstract 

Parents play a pivotal role in the holistic development of children diagnosed with 

Autism Spectrum Disorder (ASD). Their active participation significantly influences 

behavioral, social, emotional, and cognitive outcomes. Research by McStay et al. 

(2021) and Smith et al. (2022) [79] emphasized that adaptive parenting strategies and 

strong collaboration with educational support systems are vital in fostering positive 

development. This study aimed to assess the parent-child relationship, level of parental 

involvement, and availability and effectiveness of educational support systems among 

parents of children with ASD in San Pablo City. Utilizing a descriptive-correlational 

research design, data were gathered from a randomly selected sample of 41 parents 

out of 45 potential participants. A validated and reliability-tested survey instrument, 

adapted from prior studies, served as the primary data collection tool. Results revealed 

a strong parent-child relationship with an overall weighted mean of 3.74, suggesting a 

high level of emotional bonding and adaptive communication. These findings 

highlight the importance of sustained parental involvement and accessible support 

systems in improving developmental outcomes for children with ASD. The study 

underscores the need for continuous parental education and collaborative efforts with 

educational institutions and professionals to address the unique needs of these 

children. 
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1. Introduction 

Parents play a vital role in shaping the lives of children diagnosed with autism spectrum disorder (ASD). Due to the unique 

challenges these children face, it is essential for parents to utilize specialized approaches in their parenting, educational 

involvement, and collaboration with support systems. McStay et al. (2021) highlight that active parental engagement not only 

creates a supportive home environment but also leads to improved behavioral outcomes for children with ASD.  

The parent-child relationship serves as a cornerstone for the social, emotional, and cognitive development of these children. 

Parents often adapt their communication styles, establish consistent routines, and employ positive reinforcement techniques to 

nurture their child. Smith et al. (2022) [79] emphasize the importance of this relationship, noting that strong parental involvement 

enhances the effectiveness of educational support systems. 

Furthermore, Jackson and Greene (2023) [46] point out that access to tailored educational resources significantly influences the 

developmental trajectories of children with ASD. Therefore, addressing the needs of these children requires a concerted effort 

to boost parental knowledge and enhance collaboration between families and educational professionals.   

Additionally, Lee and Park (2021) [56] stress the influence of parental attitudes on the social development of children with ASD.  
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Positive beliefs about their child's abilities can lead to better 

social outcomes. Foley et al. (2022) [31] further illustrate that 

specific interaction styles, such as shared attention and joint 

activities, significantly improve social skills and behaviors, 

underscoring the importance of quality interactions.  

Moreover, Woods and Murdock (2023) [92] provide practical 

strategies for parents to enhance communication and 

emotional connections with their children. Their research 

argues that tailored interventions, respecting the unique needs 

of both parent and child, yield better parenting outcomes. 

Finally, Thompson and Richards (2024) [85] reveal that 

improving communication techniques is crucial for 

strengthening emotional bonds and facilitating behavioral 

adjustments in children with ASD, advocating for training 

programs that equip parents with essential skills to navigate 

these challenges effectively. 

Parental involvement is crucial for a child's development, 

influencing education and therapy. Research shows that 

active engagement between parents, educators, and therapists 

fosters a supportive environment for children's needs (Smith 

& Jones, 2021) [80]. Johnson (2022) [22] emphasizes the 

importance of parental participation in Individualized 

Education Program (IEP) meetings, which allows them to 

advocate for tailored educational strategies.  

Consistency in applying these strategies at home, as noted by 

Brown et al. (2023) [14], enhances children's academic and 

social success. Advocacy is key. Lee (2024) [55] points out 

that when parents advocate for their children, they empower 

them and contribute to systemic improvements that benefit 

all students. Moreover, educational support systems are vital 

for children with Autism Spectrum Disorder (ASD). Tailored 

interventions, such as individualized education plans (IEPs), 

significantly improve engagement (Carter & Jones, 2020).  

A strong collaboration between parents and educators is 

essential for monitoring progress and advocating for 

necessary resources (Martinez & Hall, 2021). Patel et al. 

(2022) examined peer mentoring programs, finding that they 

enhance social skills and promote inclusivity. Additionally, 

Davis and Roberts (2023) [26] emphasize the role of 

professional development for teachers, equipping them with 

strategies to better support students with ASD in inclusive 

classrooms, thereby fostering a conducive learning 

environment for all. 

However, despite these numerous studies that investigated 

the phenomenon, no study yet has been conducted 

particularly in the City of San Pablo which talks about Parent-

Child Relationship, Parental Involvement, and Educational 

Support Systems of Parents with Children Diagnosed with 

Autism Spectrum Disorder (ASD) in San Pablo City. 

Thus, this study was conceived to determine the Parent-Child 

Relationship, Parental Involvement, and Educational Support 

Systems of Parents with Children Diagnosed with Autism 

Spectrum Disorder (ASD) in San Pablo City. Further, this 

study explained the relationship between the variables 

covered and served as a basis for an action plan for the parent-

child relationship, parental involvement, and educational 

support systems of parents with children diagnosed with 

autism spectrum disorder (ASD). 

 

2. Methods 

This study, which aimed to determine the parent-child 

relationship, level of parental involvement, and level of 

educational support systems of parents with children  

diagnosed with autism spectrum disorder (ASD) in San Pablo 

City, utilized a descriptive-correlational research design. 

Copeland (2022) and Collado (2023) stated that the aim of 

descriptive research is to describe a phenomenon and its 

characteristics. This type of research is more concerned with 

what rather than how or why something happened. 

Correlational research refers to a non-experimental research 

method that studies the relationship between two variables 

with the help of statistical analysis. Correlational research 

does not study the effects of extraneous variables on the 

variables under study (Collado et al., 2024; Bartolata et al, 

2024; Francisco et al., 2024) [22, 8, 34]. Specifically, this study 

determined the parent-child relationship, level of parental 

involvement, and level of educational support systems of 

parents with children diagnosed with autism spectrum 

disorder (ASD) in San Pablo City. Likewise, it investigated 

the significance of relationships, through correlation, 

between and among the parent-child relationship, level of 

parental involvement, and level of educational support 

systems of parents with children diagnosed with autism 

spectrum disorder (ASD) in San Pablo City. 

The population of the study consisted of 45 parents in San 

Pablo City. The actual sample of 41 was computed using the 

Raosoft Calculator and was selected through the random 

sampling method (Rahi, 2020) with a confidence level of 

95% and a margin of error of 5%. The respondents were 

chosen using simple random sampling technique. The study 

was conducted during the calendar year 2024–2025. 

A self-made questionnaire was utilized to acquire the 

necessary primary data for the study. To rate and promote 

convenience in responding to the questions, a four-point (4-

point) Likert scale was used. The instrument was divided into 

three (3) parts. Part 1 dealt with parent-child relationship of 

parents Part 2 pertained to the level of parental involvement; 

Part 3 covered level of educational support systems of parents 

with children diagnosed with Autism Spectrum Disorder 

(ASD) in San Pablo City. 

The researcher sought the advice of her adviser to assess the 

substance and sustainability of the items. Then, the 

questionnaire was sent for face validation to a panel of 

experts consisting of a researcher, statistician, and a specialist 

in the field. The suggestions and recommendations of the 

panel were incorporated into the draft of the questionnaire.  

Thereafter, the instrument was statistically subjected to a 

content validation process using Cronbach’s Alpha. The 

computed Cronbach’s alpha coefficient for parent-child 

relationship: 0.920, for parental involvement: 0.907 and for 

educational support system: 0.949. 

To determine the understanding of the parent-child 

relationship of parents with children diagnosed with autism 

spectrum disorder (ASD), the following scale was used: 

 

Assigned Points Numerical Ranges 
Categorical 

Responses 

4 3.25-4.00 Strongly Agree 

3 2.50-3.24 Agree 

2 1.75-2.49 Disagree 

1 1.00-1.74 Strongly Disagree 

  

To determine the level of parental involvement of parents 

with children diagnosed with autism spectrum disorder, and 

level of educational support, the following scales were used: 
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Assigned Points Numerical Ranges 
Categorical 

Responses 

4 3.25-4.00 Very High 

3 2.50-3.24 High 

2 1.75-2.49 Low 

1 1.00-1.74 Very Low 

  

Prior to the data gathering, the researcher asked permission 

from the principals of schools in San Pablo City for the 

distribution of the research instrument. Consent to conduct 

the study and administer the questionnaire face-to-face was 

obtained from the target respondents. The questionnaires 

were sent to the respondents online using Google Forms. The 

respondents were assured of their privacy and the 

confidentiality of information about their identities. The 

respondents were expected to fill out the questionnaire forms 

voluntarily and privately. The data gathered were tallied and 

statistically treated. 

 

3. Results and Discussions 

 
Table 1: Parent-child Relationship of Parents with Children Diagnosed with Autism Spectrum Disorder in San Pablo City 

 

Indicators Weighted Mean Verbal Interpretation Rank 

Emotional bonding 3.85 Very High 1 

Communication styles 3.65 Very High 3 

Parenting approach 3.73 Very High 2 

Overall Weighted Mean 3.74 Very High  

 

As shown in Table 1, the overall weighted mean of 3.74 

indicates a Very High perception of the parent-child 

relationship. Emotional Bonding received the highest mean 

of 3.85, followed by Parenting Approach (3.73) and 

Communication Styles (3.65). These implies that emotional 

bonding is the most valued aspect, followed by parenting 

approach and communication styles. 

This study aligns with Smith et al. (2022) [79], who emphasize 

that strong emotional bonds significantly enhance the well-

being of children with ASD, correlating with improved 

behavior and family satisfaction. Similarly, Johnson and Lee 

(2021) [38] highlight that positive reinforcement and 

structured routines improve parent-child engagement and 

communication. Martinez and Rivera (2023) [64] further note 

that adaptive communication strategies enhance interaction 

quality and social development in children with ASD. 

 
Table 2: Level of Educational Support Systems of Parents with Children Diagnosed with Autism Spectrum Disorder in San Pablo City 

 

Indicators Weighted Mean Verbal Interpretation Rank 

1. School involvement 3.75 Very High 1 

2. Individualized education plans 3.70 Very High 2 

3. Collaboration with support professionals 3.49 Very High 3 

Overall Weighted Mean 3.65 Very High  

 

Table 2 presents the analysis of the level of educational 

support systems for parents with children diagnosed with 

autism spectrum disorder in San Pablo City.  

As shown in the table, the overall weighted mean of 3.65 

indicates that the level of educational support systems was 

perceived as Very High. Specifically, the respondents' 

perceptions were as follows: School involvement received 

the highest weighted mean of 3.75, followed by 

Individualized Education Plans with a mean of 3.70, and 

Collaboration with Support Professionals with a mean of 

3.49. These results that respondents strongly agreed that the 

educational support systems for children with ASD in San 

Pablo City were highly effective, with school involvement 

being the most positively perceived aspect, closely followed 

by the effectiveness of individualized education plans. 

Recent studies have provided valuable insights into the 

effectiveness of educational support systems for children 

diagnosed with Autism Spectrum Disorder (ASD). Smith and 

Johnson (2021) [38] explored enhanced educational 

frameworks, emphasizing inclusive practices that 

significantly benefit children with ASD in school settings. 

Similarly, Martinez and Chen (2023) [64] evaluated 

collaborative approaches and found that strong partnerships 

among educators, specialists, and parents enhance the support 

provided to these children. Additionally, Williams and Garcia 

(2022) [90] highlighted the importance of Individualized 

Education Plans, demonstrating how tailored strategies can 

strengthen the overall support systems available for children 

with autism. 

 
Table 3: Relationship between the Parent-child Relationship and the Level of Parental Involvement of Parents with Children Diagnosed with 

Autism Spectrum Disorder in San Pablo City 
 

Parent-child Relationship Pearson r value p-value Interpretation 

Emotional bonding 
0.431** 

Moderate correlation 
0.003 Significant 

Communication styles 
0.595** 

Moderate correlation 
0.000 Significant 

Parenting approach 
0.524** 

Moderate correlation 
0.000 Significant 

**Significant @ 0.01 

 

Table 3 presents the relationship between the parent-child 

relationship and the level of parental involvement for parents 

with children diagnosed with autism spectrum disorder in San 

Pablo City. As shown, there is a significant moderate 

correlation between emotional bonding and the level of 

parental involvement (r = 0.431, p = 0.003), indicating that 
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stronger emotional bonds are associated with higher levels of 

involvement. 

Similarly, communication styles also show a moderate 

correlation with parental involvement (r = 0.595, p = 0.000), 

suggesting that parents who adjust their communication 

strategies are more likely to be involved in their child's 

development. The parenting approach also reveals a 

moderate correlation (r = 0.524, p = 0.000), emphasizing the 

importance of structured parenting in fostering parental 

involvement. All these correlations are statistically 

significant at the 0.01 level, demonstrating that a positive 

relationship in these aspects leads to greater parental 

involvement. This means that the better parent-child 

relationship, the higher the level of parental involvement of 

parents with children diagnosed with autism spectrum 

disorder in San Pablo City. 

The results of the study affirm with the work of Gray et al. 

(2021) [38], who found that emotional closeness enhances 

parents' commitment to their children's educational and 

emotional needs. Liu and Zhang (2023) [59] emphasize the 

crucial role of adaptive communication in promoting 

sensitive parenting practices. Furthermore, Thompson’s 

(2022) underscores that intentional and organized parenting 

approaches lead to greater parental engagement and better 

developmental outcomes for children with ASD. 

 
Table 4: Relationship between the Parent-child Relationship and the level of Educational Support Systems of Parents with Children 

Diagnosed with Autism Spectrum Disorder in San Pablo City 
 

Parent-child Relationship 
Educational Support System 

School involvement Individualized education plans Collaboration with support professionals 

Emotional bonding 

r=0.551** 

Moderate correlation 

p=0.000 

r=0.284 

Low correlation 

p=0.059 

r=0.235 

Low correlation 

p=0.120 

Communication styles 

r=0.547** 

Moderate correlation 

p=0.000 

r=0.417** 

Moderate correlation 

p=0.004 

r=0.476** 

Moderate correlation 

p=0.001 

Parenting approach 

r=0.513** 

Moderate correlation 

p=0.000 

r=0.454** 

Moderate correlation 

p=0.002 

r=0.461** 

Moderate correlation 

p=0.001 

**Significant @ 0.01 

 

Table 4 illustrates the relationship between the parent-child 

relationship and the level of educational support systems for 

parents with children diagnosed with autism spectrum 

disorder in San Pablo City. The emotional bonding aspect of 

the parent-child relationship shows a significant moderate 

correlation with school involvement (r = 0.551, p = 0.000), 

indicating that stronger emotional bonds between parents and 

children are associated with higher levels of school 

involvement. However, the correlation with individualized 

education plans (r = 0.284, p = 0.059) and collaboration with 

support professionals (r = 0.235, p = 0.120) are both low and 

not statistically significant. 

In terms of communication styles, a significant moderate 

correlation was found with school involvement (r = 0.547, p 

= 0.000) and collaboration with support professionals (r = 

0.476, p = 0.001), meaning that more effective 

communication styles contribute to higher levels of school 

involvement and collaboration with professionals. However, 

the correlation with individualized education plans (r = 0.417, 

p = 0.004) was also significant and moderate, but slightly 

weaker than the other two. 

The parenting approach demonstrates significant moderate 

correlations across all three educational support systems: 

school involvement (r = 0.513, p = 0.000), individualized 

education plans (r = 0.454, p = 0.002), and collaboration with 

support professionals (r = 0.461, p = 0.001), suggesting that 

parents who adopt structured and supportive approaches are 

more involved in their child's educational systems and 

collaborate effectively with professionals. 

These findings underscore the importance of emotional 

bonding, communication styles, and a structured parenting 

approach in enhancing parental involvement in educational 

settings and collaboration with support professionals. 

The results of the study affirm the study of Smith et al. (2021) 
[23], which highlights that strong emotional connections 

between parents and children positively influence school 

engagement, which aligns with findings from Johnson and 

Lee (2022) [48], who emphasize effective communication as a 

critical factor in fostering collaboration with educational 

professionals. Additionally, Martinez (2023) [64] discusses 

structured parenting approaches, noting that parents who 

adopt these strategies not only participate more actively in 

creating individualized education plans but also enhance their 

cooperation with support services. 

 
Table 5: Relationship between the Level of Parental Involvement and the level of Educational Support Systems of Parents with Children 

Diagnosed with Autism Spectrum Disorder in San Pablo City 
 

Educational Support Systems Pearson r p-value Interpretation 

School involvement 
0.318* 

Low correlation 
0.033 Significant 

Individualized education plans 
0.141 

Low correlation 
0.354 Not Significant 

Collaboration with support professionals 
0.514** 

Moderate correlation 
0.000 Significant 

**Significant @ 0.01; *Significant @ 0.05 
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Table 5 presents the relationship between the level of parental 

involvement and the extent of educational support systems 

for parents with children diagnosed with Autism Spectrum 

Disorder in San Pablo City.  

As shown, there was a significant low correlation between the 

level of parental involvement and school involvement (r = 

0.318, p = 0.033), suggesting that higher levels of parental 

involvement are associated with greater school involvement. 

This means that the higher level of parental involvement, the 

higher the level of educational support systems of parents 

with children diagnosed with Autism Spectrum Disorder 

along the school involvement and collaboration with school 

professionals. However, the relationship between the level of 

parental involvement and individualized education plans (r = 

0.141, p = 0.354) is not statistically significant, indicating that 

parental involvement does not significantly impact 

engagement with individualized education plans. 

On the other hand, there is a significant moderate correlation 

between the level of parental involvement and collaboration 

with support professionals (r = 0.514, p = 0.000). This 

indicates that the higher the level of parental involvement, the 

more likely parents are to work closely with support 

professionals to ensure their child’s needs are met. These 

findings highlight the importance of parental involvement in 

enhancing school involvement and collaboration with 

support professionals, though its impact on individualized 

education plans remains limited. 

This finding aligns with the work of Pérez et al. (2021), who 

emphasized the positive impact of parental involvement on 

academic support within school environments. This indicates 

that parental involvement does not significantly influence 

engagement with individualized education plans, a notion 

supported by the research of Thompson and Fox (2022), who 

noted that while parents play a crucial role in education 

planning, other factors often overshadow their involvement 

in specific individual educational strategies this resonates 

with findings by Chang and Kim (2023), who argued that 

strong partnerships between parents and professionals are 

essential for optimizing educational outcomes for children 

with Autism Spectrum Disorder. 

 

Proposed action plan based on the findings of the study 

The findings of this study indicate that parents of children 

diagnosed with Autism Spectrum Disorder (ASD) in San 

Pablo City demonstrate a strong emotional bond with their 

children, utilize supportive communication strategies, and 

actively engage in their child’s development. However, while 

the overall levels of parental involvement and support were 

rated as Very High, certain areas received comparatively 

lower ratings, revealing specific gaps that require further 

attention. To address these gaps and ensure continuous 

improvement, an action plan has been devised to enhance 

parental engagement, communication strategies, and 

educational support systems. One of the key findings of this 

study is that parents highly value and emphasize emotional 

bonding with their children, particularly by celebrating small 

milestones, appreciating their child’s individuality, and 

fostering a secure and nurturing environment. However, the 

study also highlights challenges in specific aspects of 

parental communication and involvement, particularly in 

areas such as reinforcing structured learning at home, 

attending therapy sessions to learn additional intervention 

strategies, and implementing adaptive learning tools. These 

areas, which received the lowest weighted means, indicate 

opportunities for strengthening parental capacity in 

supporting children’s developmental needs. 

Since parental involvement plays a crucial role in shaping the 

social, emotional, and cognitive development of children 

with ASD, the action plan prioritizes interventions aimed at 

increasing engagement in both educational and 

developmental activities. The action plan includes targeted 

workshops and training sessions designed to enhance parents' 

skills in key areas essential for supporting their children with 

Autism Spectrum Disorder (ASD). One critical focus is 

effective communication strategies, which will help parents 

tailor their interactions to their child’s specific needs by using 

clear, direct, and supportive language. Additionally, the plan 

emphasizes behavior management techniques, providing 

parents with evidence-based approaches to addressing 

challenges such as sensory sensitivities, emotional 

regulation, and social interactions. Another vital component 

is home-based learning support, where parents will be 

equipped with strategies to reinforce school-based learning 

through structured activities, adaptive tools, and consistent 

routines that promote stability and skill development. Lastly, 

the action plan encourages participation in therapy and 

intervention programs, motivating parents to actively engage 

in therapy sessions and collaborate with professionals to 

bridge the gap between clinical interventions and home-based 

support.  

Action Plan 
 

Key result 

areas/ 

Areas of 

concern 

Objectives Strategy/ activity 
Time 

frame 

Persons 

involved 

Budget 

Allocation 
Success indicator 

Parental 

Engagement 

Increase active parental 

involvement in 

educational and 

therapeutic activities. 

Conduct regular 

parent workshops 

on ASD and 

educational 

strategies. 

Quarterly 

workshops 

School 

administrators 

teachers, 

therapists, 

parents 

500 

per 

workshop 

98% parent 

participation and 

positive feedback 

on workshop 

effectiveness. 

Emotional Foster strong emotional Host training Bi- Child 1000 98% improvement 



International Journal of Multidisciplinary Research and Growth Evaluation www.allmultidisciplinaryjournal.com  

 
    1246 | P a g e  

 

Bonding and 

Communication 

connections and effective 

communication between 

parents and children. 

sessions on 

communication 

techniques and 

bonding 

activities. 

monthly psychologists, 

speech 

therapists, 

parents 

per session in communication 

and bonding, as 

reported by 

parents and 

therapists. 

Structured 

Parenting 

Approach 

Support parents in 

implementing structured 

routines and strategies at 

home. 

Provide resource 

materials on 

setting routines 

and consistency. 

Ongoing 

Special 

education staff, 

therapists, 

parents 

1200 

per session 

98% of parents 

report following 

consistent routines 

and strategies at 

home. 

Collaboration 

with 

Professionals 

Strengthen partnerships 

between parents and 

educational/therapeutic 

professionals. 

Organize regular 

parent-

professional 

meetings to 

review progress. 

Monthly 

Teachers, 

therapists, 

parents 

1000 

per 

meeting 

98% of parents 

attend meetings 

and feel informed 

about their child's 

progress. 

Collaboration 

with 

Professionals 

Strengthen partnerships 

between parents and 

educational/therapeutic 

professionals. 

Organize regular 

parent-

professional 

meetings to 

review progress. 

Monthly 

Teachers, 

therapists, 

parents 

1000 

per 

meeting 

98% of parents 

attend meetings 

and feel informed 

about their child's 

progress. 

Progress 

Monitoring and 

Feedback 

Ensure that parents are 

actively monitoring and 

supporting their child’s 

progress. 

Set up a digital 

platform for 

progress tracking 

and feedback. 

3 months 

(initial 

setup) 

IT staff, 

teachers, 

parents 

1,000 

for 

platform 

setup 

98% of parents 

actively use the 

platform and 

provide feedback 

on its usefulness. 

 

4. Conclusions 

Based on the findings of the study, the study conclusions 

were drawn: 

▪ Emotional bonding emerged as the strongest aspect, 

reflecting deep parental connections despite challenges. 

Parents demonstrate supportive approaches to 

understanding and meeting their children's unique needs. 

While communication styles are positive, further 

improvements could enhance interactions. It implies that 

parents generally perceive their relationship with their 

children as emotionally bonded and supported. 

▪ The parents of children with Autism Spectrum Disorder 

(ASD) exhibit a high level of involvement in their child's 

development and well-being. They actively engage in 

advocacy efforts and provide essential emotional and 

educational support, highlighting their commitment to 

fostering positive outcomes for their children. This 

indicates a strong parental dedication to meeting the 

unique needs of children with ASD and ensuring their 

continuous growth and development. 

▪ The parents of children with Autism Spectrum Disorder 

(ASD) perceive the educational support systems as 

highly effective. School involvement emerged as the 

most notable aspect, emphasizing parents' engagement in 

their children's education. Individualized education 

plans and collaboration with support professionals were 

also highlighted, reflecting efforts to address the unique 

educational needs of children with ASD. 

▪ The better parent-child relationship, the higher the level 

of parental involvement of parents with children 

diagnosed with autism spectrum disorder in San Pablo 

City. 

▪ The better the parent child relationship along the 

emotional bonding, the higher the level of educational 

support systems along school involvement. The better 

the parent child relationship along communications 

styles, the higher the level of educational support 

systems with children diagnosed with autism spectrum 

disorder along school involvement, Individualized 

Education Plans and collaboration with support 

professionals. Lastly, the better parent child relationship 

along parenting approach, the higher the level of 

educational support systems of parents with children 

diagnosed with Autism Spectrum Disorder along school 

involvement, Individualized Education Plans and 

collaboration with support professionals. 

▪ The Higher the level of parental involvement, the higher 

the level of educational support systems of parents with 

children diagnosed with Autism Spectrum Disorder 

along the school involvement and collaboration with 

support professionals. 

▪ The proposed action plan can be implemented to address 

the parental involvement of parents with children 

diagnosed with ASD 

 

5. Recommendations 

The following recommendations are hereby endorsed: 

▪ Teachers are encouraged to create an inclusive 

classroom that fosters emotional bonding and effective 

communication with children with ASD. Close 

collaboration with parents and professionals is key to 

developing tailored IEPs. Consistent routines, positive 

reinforcement, and ongoing professional development 

will help support the academic and social growth of 

students with ASD. 

▪ Parents of children with Autism Spectrum Disorder 

(ASD) are encouraged to maintain active involvement in 

their child's education and development. Strengthening 

emotional bonding, using positive and supportive 

communication, and adopting a structured parenting 

approach can significantly enhance their child’s 

progress. Additionally, collaborating closely with 

teachers, therapists, and other professionals can ensure 

consistent and tailored support, promoting the child’s 

overall growth.  

▪ School administrators are encouraged to prioritize 

training for teachers on ASD-specific strategies and 

foster a supportive environment for both students and 

parents. They should facilitate regular communication 

between educators, support professionals, and parents, 
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ensuring individualized education plans are effectively 

implemented. Additionally, administrators can advocate 

for resources and programs that promote inclusion and 

address the unique needs of students with ASD. 

▪ Parents are encouraged to actively seek and advocate for 

increased support from both government agencies and 

private organizations to ensure that children with Autism 

Spectrum Disorder (ASD) have access to essential 

resources. This includes lobbying for funding programs 

that subsidize therapy services, such as speech therapy, 

occupational therapy, and behavioral interventions, 

which are often costly but crucial for a child's 

development. Additionally, advocating for affordable 

educational materials—such as adaptive learning tools, 

communication aids, and sensory-friendly resources—

can help enhance learning opportunities both at home 

and in school. 

▪ Future researchers may replicate this investigation while 

considering additional variables such as socio-economic 

status, cultural factors, and the availability of community 

resources. Exploring the impact of different 

interventions, the role of peer relationships, and the long-

term outcomes of parental involvement could further 

enrich understanding of the educational support systems 

for children with Autism Spectrum Disorder (ASD). 
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