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Abstract 

The recent educational reforms in Vietnam as well as in international settings favor 

student-centered approaches, which provide chances to investigate learner autonomy 

within modern online learning environments. However, the educational system suffers 

from two main issues affecting English language education: passive learning 

behaviors combined with restricted learner autonomy. This study aims to investigate 

the perceptions of English-majored students toward how asynchronous e-learning 

environments influence their learner autonomy. A mixed-methods approach was used, 

combining a 20-question survey with 200 students and semi-structured interviews with 

10 English-majored students. It was found that students have positive perceptions 

about the effects of asynchronous e-learning mode on their learner autonomy.  These 

results are expected to provide valuable insights into the application of learner 

autonomy in the context of Vietnam’s higher education system, offering implications 

for further educational innovation. 
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1. Introduction 

Rapid technological developments in the 21st century have changed the learning system carried out in schools. The growth of 

educational technologies during recent years has brought important changes to how language education occurs in higher 

education institutions. The teaching and learning process known as e-learning through online network technologies has emerged 

as a widespread education method. The implementation of e-learning occurs within the timeframes of both real-time and 

independent sessions. The two e-learning modes exist, but asynchronous education stands out for its flexible delivery model. 

Through asynchronous e-learning, students can independently access course materials whenever they choose since this mode 

eliminates the requirement for real-time participation (Berestok, 2021) [1]. Students gain flexibility through this learning format, 

yet they must independently oversee their educational process.  

In asynchronous e-learning, students and teachers are not in the same place, so students need to study by themselves and complete 

tasks independently of the instructor (Lim & Morris, 2009) [2]. Because there is no face-to-face contact, students need to be more 

responsible for how they study. This brings attention to learner autonomy, which is the ability to take control of one’s own 

learning (Holec, 1981) [3]. Since the 1970s, educators and researchers have extensively studied learner autonomy across different 

parts of the world (Chan, 2015) [4], but the research focus on learner autonomy emerged in Vietnam only during recent years 

(Van Loi, 2016) [5]. Many research investigations on learner autonomy have focused on blended learning situations and both 

synchronous e-learning and Learning Management Systems (LMS) together with general language learning environments. 

However, studies about learner autonomy within asynchronous e-learning environments remain insufficient according to current 

academic research. The importance of this research gap becomes clear because asynchronous learning demands self-sufficiency 

from students at a level higher than other educational approaches.  

https://doi.org/10.54660/.IJMRGE.2025.6.4.373-380
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In Vietnam, learner autonomy is still a challenge. As Dang 

(2010) [6] points out, Vietnamese students are often seen as 

passive learners who depend too much on teachers. Many still 

focus on listening, taking notes, and repeating what they have 

learned. Other problems in English learning also exist, such 

as large classes, lack of resources, and traditional teaching 

methods (Phan, 2013; Tran, 2013) [7, 8]. These things make it 

harder for students to become independent learners. 

However, education in Vietnam has changed a lot in recent 

years. The government has supported new teaching methods 

that help students become more active and creative. Policies 

also encourage better English learning and allow students 

more choice in how they learn (Bao, 2017) [9]. The evolution 

of higher education towards more flexible and technology-

integrated systems necessitates greater learner autonomy, as 

students are increasingly responsible for managing their 

individualized learning paths within these adaptable 

environments (Fujii, 2024) [10]. These changes create a good 

chance to study how learner autonomy works in new ways of 

learning, especially through asynchronous e-learning. 

At the university where this research was carried out, an 

asynchronous e-learning platform has been used in recent 

times to support students in English language learning. This 

system allows students to study at their own pace without 

being tied to fixed class schedules. While such flexibility is 

useful, it also raises questions about how well students can 

manage their own learning when they are not closely guided 

by teachers. 
This practical situation led to the idea for this study. Since 
learner autonomy is considered important in online learning 
environments, especially in asynchronous settings, it is 
necessary to understand how students perceive their ability to 
take control of their learning. Therefore, this research focuses 
on English-majored students’ perceptions of the effects of 
asynchronous e-learning on their learner autonomy. 
 

2. Literature Review 

2.1 Definition and theoretical background of learner 

autonomy 

According to Holec’s (1981) [3] research, which first 

introduced the concept, learner autonomy is defined as the 

“ability to take charge of one’s own learning”. He also noted 

that this ability “is not inborn but must be acquired either by 

‘natural’ means or (as most often happens) by formal 

learning, i.e., in a systematic, deliberate way”. This definition 

has become the most frequently cited in the literature 

(Benson, 2009) [11].  

Over time, different scholars have expanded on this 

definition.  Hedge (2001) [12] built upon Holec’s work by 

using the term “responsibility” instead of “charge” and 

detailed that learner autonomy consists of independent 

planning, organization, and monitoring of educational 

processes that teachers do not oversee. Boud (2012) [13] 

emphasized that autonomy involves students taking 

significant responsibility for their own learning, beyond 

merely responding to teacher instruction. 

The initial understanding of learner autonomy centered on 

student self-capability. Research findings from recent times 

demonstrate that autonomy consists of two parts: individual 

effort and collaborative learning elements. Benson (1997) [14] 

established three dimensions through his research: technical, 

psychological, and political. Learning strategies combined 

with learner training form the basis of the technical 

dimension, which promotes independent learning. The 

psychological element of learning autonomy refers to 

learners' self-directed learning capacity which aligns with 

Holec's original definition. Learners possess political 

autonomy when they both select their learning materials and 

establish their own learning approaches. 

Oxford (2003) [15] built on Benson’s framework by 

introducing four new perspectives which include technical, 

psychological, sociocultural and political-critical. The 

expanded framework incorporates emotional and cognitive 

elements together with social mediation of learning and 

cultural and ideological engagement of students. Through her 

work, Quoc Lap (2005) [16] stressed the importance of 

affective and cognitive, and social elements in autonomous 

learning.  

The research adopts learner autonomy concepts from Benson 

(1997) [14], Oxford (2003) [15], and Quoc Lap (2005) [16] 

through four dimensions which it employs. Students who 

belong to the technical dimension show their ability to 

perform independent learning activities outside classrooms 

without needing direct instructor supervision. Within the 

psychological framework, learners must develop independent 

responsibility for learning through maintaining both their 

motivational drive and self-control as well as confidence 

levels. The learner achieves political control through their 

ability to decide their educational path by selecting learning 

content and methods. Autonomy also grows through learning 

alongside others. The social dimension strengthens students' 

ability to learn independently through meaningful 

interactions and collaborative work. 

Moore (1972) [17] defined learner autonomy as a fundamental 

factor for independent learning. Students require higher 

autonomy to determine their learning targets while searching 

for educational resources and assessing their progress thus 

making e-learning work at their own pace successful. Oxford 

(2008) [18] agrees with Moore that learners need to take full 

responsibility for both planning and executing tasks in an e-

learning system with complete autonomy. Students with 

limited learner autonomy experience reduced decision-

making authority which might negatively impact their 

involvement and educational performance. Autonomy holds 

special importance for e-learning students because they learn 

through digital platforms instead of traditional classroom 

settings. Students using e-learning can direct their English 

education independently from external pressures and 

instructions. The students maintain their strong connection to 

textbooks and educational institution objectives and course 

materials and resources to achieve language proficiency. 

(Smith et al., 2008) [19]. The online English course students 

demonstrated increasing learner autonomy according to 

Bedoya (2014) [20] as they gained confidence and self-

sufficiency through platform features and course design 

together with teacher support. Through technological 

support, students learn to become skilled users of various 

online resources while effectively working in e-learning 

environments and developing better abilities to organize their 

online studies according to Zhong (2018) [21]. Such abilities 

are characteristic of autonomous learners. Students learn to 

take control of their studies while acquiring better language 

skills from this experience in a “digital social environment”. 

According to Zimmerman (2002) [22] learner autonomy stands 

as an essential factor for success in e-learning platforms since 

students must independently oversee their learning process. 

Lynch and Dembo (2004) [23] reached a similar conclusion 

when they stated that students need independence to succeed 
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in online education. Andrade (2014) [24] stressed that online 

learners need to effectively use resources and tools alongside 

self-regulation and personal agency. The study conducted by 

Lazorak et al. (2021) [25] discovered e-learning courses enable 

students to control their educational experiences which 

results in better academic results. 

Ribbe and Bezanilla (2013) [26] state that online learning 

requires students to accept personal responsibility for their 

education which Little (1995) [27] initially described as learner 

autonomy. Students who actively participate in selecting their 

learning paths will develop higher autonomy when the tasks 

contain personal meaning. Students exhibit higher 

enthusiasm for computer-based and Internet-based 

assignments than traditional paper-based work according to 

Mutlu and Eröz-Tuga (2013) [28]. These out-of-class learning 

activities with personal and active participation could lead to 

substantial growth of student autonomy. 

 

2.2 Overview of asynchronous e-learning 

E-learning refers to educational experiences that use web-

based platforms to support virtual universities and online 

classrooms which facilitate digital collaboration and 

technology-assisted distance education according to Sharma 

and Kitchens (2004) [29]. E-learning stands as a highly 

effective educational solution to meet the rising educational 

needs of students (Clark et al., 2007) [30]. 

E-learning consists of two primary learning methods which 

are synchronous and asynchronous learning. Most e-learning 

programs during the past era relied on asynchronous delivery 

methods for educational content (Hrastinski & Keller, 2007; 

Romiszowski & Mason, 2013) [31, 32]. 

The definition of asynchronous e-learning describes it as an 

“interactive learning community that operates without time 

constraints and physical boundaries and classroom 

limitations” (Mayadas, 1997) [33]. Muilenburg and Berge 

(2005) [34] emphasized that students need to modify their 

online activities to match their schedules while handling their 

family and work obligations for successful online learning. 

Hrastinski (2008) [35] explained that students enroll in online 

courses because they offer flexible scheduling which enables 

them to balance education with work and family 

responsibilities and other obligations. The learning method is 

designed for independent study which enables students and 

instructors to learn independently [2]. 

Asynchronous learning has expanded its reach beyond higher 

education to include professional training and corporate 

settings and self-paced skill development programs. The 

Massive Open Online Courses (MOOCs) employ 

asynchronous delivery methods to teach worldwide students 

through pre-recorded lectures that students can watch at any 

time (Pappano, 2012) [36]. The initial implementation of 

asynchronous learning depended on emails together with 

static web pages to distribute content [32]. The technological 

progress has enabled asynchronous learning to incorporate 

interactive media together with adaptive learning tools and 

AI-driven personalized learning experiences (Singh & 

Thurman, 2019) [37]. 

The asynchronous environment enables students to access 

educational materials through audio/video lectures and 

handouts and articles, and PowerPoint presentations 

according to Perveen (2016) [38]. Raymond et al. (2016) [39] 

provided examples of online teaching tools “The teacher may 

decide to deliver his lesson through Videotape, YouTube, 

Digital Video Disc (DVD) or Podcast while the students can 

later respond through the use of communication modes like 

email”. Students can access learning materials at any time 

through Learning Management Systems and multiple other 

platforms. 

The asynchronous e-learning model operates through 

Learning Management Systems and digital platforms which 

support both instructional delivery and student interaction 

without requiring simultaneous online participation. The 

learning management systems Moodle Blackboard and 

Canvas allow students to access recorded lectures and 

assignments and quizzes and communication tools through 

their platforms which enable students to review content and 

submit their work by set [32]. Mtebe (2014) [40] demonstrated 

through descriptive research that well-planned and organized 

courses both satisfied students better and helped them use 

LMS more effectively. The research showed that well-

designed course content together with delivery frameworks 

led to better platform engagement while enhancing learner 

satisfaction with system features. 

Some educational institutions decide to buy pre-existing 

systems or select open-source alternatives while others 

develop and operate their own LMS systems. The online 

learning platform of Nam Can Tho University operates its 

own LMS system which provides students with 

asynchronous e-learning opportunities. The study defines 

asynchronous e-learning as a teaching method which utilizes 

an LMS to deliver instruction and facilitate interactions 

between learners who study independently at any time and 

from any location. 

 

2.3 Previous studies 

Research on learner autonomy in e-learning has been 

conducted in various settings, highlighting its significance in 

enhancing independent learning skills.  

Baru et al. (2020) [41] conducted qualitative research about the 

Schoology LMS platform which enables student autonomy 

development among 25 Discourse Analysis students. The 

study used data triangulation to demonstrate student 

autonomy development indicators which extended beyond 

classroom usage of the platform. The results showed that 

students showed high enthusiasm for participation, and they 

were reflected in their regular logins and active contributions 

in online discussions through commenting on their peers’ 

ideas. Based on the study, Schoology allowed students to take 

charge of managing materials, activating their cognitive 

processes, and applying learning strategies, which indicates 

its potential to increase autonomy in content-based language 

learning. 

Güneş (2021) [42] examined the students’ levels of autonomy 

in an asynchronous learning environment. By using a 

quantitative research method, this study was carried out at a 

public university in Georgia, USA, and involved 40 students. 

They enrolled in an online English Composition course as a 

required class. The research results showed that most students 

handled their learning process effectively, demonstrating 

asynchronous learning can promote autonomy through 

regular student-instructor interaction. 

Derinalp et al. (2023) [43] conducted a comparative study on 

online learning and learner autonomy among Turkish and 

Indonesian EFL students. A quantitative approach was used 

to survey 100 undergraduate students from Turkey and 120 

from Indonesia using a 30-item online questionnaire. In 

contrast to the above findings, this study’s findings indicated 

that both groups of students exhibit high levels of learner 
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autonomy in the online setting. However, differences were 

observed between two groups of participants in their ability 

to plan, monitor, and evaluate their learning processes. 

Research studies about learner autonomy in e-learning at 

Vietnamese institutions have become more prominent since 

the COVID-19 pandemic began. 

One study was carried out by Nguyen and Le (2021) [44], 

studied LMS effects on EFL learner autonomy at a Central 

Vietnamese university. Twenty-five randomly selected 

students took part in the focus group interviews for 

qualitative data collection regarding their views. Through the 

research, it became clear that students recognized LMS 

positively because it gave them the freedom to initiate tasks 

and track their performance while assessing their learning. 

The collected data reveals important information about how 

LMS supports learner autonomy, which matches the current 

research investigation of e-learning and independent learning 

skills. 

The following study was by Nhung and Yen (2022) [45]. The 

research took place at a Mekong Delta university to 

investigate student perceptions about online education 

alongside their potential autonomy development in English 

as a foreign language. Using quantitative methods, the 

researcher surveyed 199 English-majored students to 

examine their perceptions. The findings revealed that 

students showed positive attitudes toward online learning and 

identified planning their studies as well as performance 

evaluation and goal-setting and study process self-regulation 

and learning responsibility as key components for their 

autonomy. The findings from this research join existing 

studies about learner autonomy in Vietnam and reinforce the 

current study’s focus on e-learning as a tool for developing 

independent learning abilities. 

 

3. Research Methodology 

3.1 Research aim and questions 

The purpose of this study is to examine how English-majored 

students perceive the role of asynchronous e-learning in 

enhancing their ability to learn independently. 

In order to achieve these research aims, this study seeks to 

answer the following question:  

 What are English-majored students’ perceptions of the 

effects of asynchronous e-learning on their learner 

autonomy? 

 

This study employed a mixed-methods design to investigate 

an overview of students’ perceptions toward the effects of 

asynchronous e-learning on learner autonomy among 200 

English-majored students. Creswell (2003) [46] defines 

mixed-methods research as the process of gathering, 

analyzing, and combining both quantitative and qualitative 

data in a single study to achieve a deeper understanding of 

the research issue.  

 

3.2 Research instruments 

In this study, quantitative data were primarily obtained 

through the administration of a closed-ended questionnaire, 

which was adapted with minor modifications from Nhung 

and Yen (2022) [45] to better suit the specific context and 

objectives of the current research.  

The questionnaire were developed based on four key 

dimensions of learner autonomy in online learning, which 

include four clusters: (1) planning learning experience (PL), 

(2) self-controlling learning process (SC), (3) evaluating 

learning performance (EVA), and (4) taking responsibility 

for decisions and assessment (RES).  

Participants responded to each item using a five-point Likert 

scale, which allowed them to express varying degrees of 

agreement. The scale ranged from 1 to 5, where 1 represented 

“strongly disagree,” 2 represented “disagree,” 3 indicated 

“neutral,” 4 represented “agree,” and 5 indicated “strongly 

agree”. 

To explore the participants’ perceptions more deeply, semi-

structured interviews were conducted with ten randomly 

selected participants. The researcher adapted some questions 

from Nguyen and Le (2021) [45] and added questions that were 

suitable for the research question. The interview consisted of 

eight open-ended questions designed to provide more in-

depth insights into the research topic. 

 

3.3 Data analysis 

The Software Package of Statistics for Social Sciences 

(SPSS, version 27.0) was used for the analysis process. 

Several statistical procedures were carried out, including 

Descriptive Statistics and Paired Samples T-Test, to examine 

the survey results. 

Thematic analysis, as suggested by Boyatzis (1998) [47], was 

employed to categorize the data into key themes based on 

recurring patterns and contrasts among participants’ 

responses. These themes were then compared with the 

quantitative findings to provide deeper interpretation and 

support for the overall results of the study. 

To measure the level of the analysed data from the range from 

1 to 5, the researcher based on Oxford’s (1990) scale. 

 

4. Results 

4.1 Students’ perceptions towards the effects of 

asynchronous e-learning on their learner autonomy 

 
Table 1: Overall Mean Scores of the Questionnaire 

 

 N Min. Max. Mean SD 

Overall 200 1.80 5.00 3.85 0.47 

 

The mean score of participants’ perceptions was high (M = 

3.85, SD = 0.47). It could indicate that the students’ 

agreement on the potential of asynchronous e-learning for 

learner autonomy is at a high level. 

 
Table 2: Overall Mean Scores of the Four Clusters 

 

Variables N Min. Max. Mean SD 

Planning learning experience 200 1.00 5.00 3.98 0.64 

Self-controlling learning process 200 1.33 5.00 3.54 0.65 

Evaluating learning performance 200 1.67 5.00 4.04 0.59 

Taking responsibility for decisions and 

assessment 
200 1.13 5.00 3.96 0.56 

 

Among the four clusters, EVA received the highest mean 

score (M = 4.04, SD = 0.59), followed closely by PL (M = 

3.98, SD = 0.64) and RES (M = 3.96, SD = 0.56). The Paired 

Sample T-Test was run to compare these mean scores. The 

results indicated that there was no statistically significant 

difference between EVA and PL, with significance values 

greater than 0.05 (t = -1.2, p = 0.233). The comparison 

between PL and RES also yielded no significant difference (t 

= 0.46, p = 0.65). Similarly, the difference between EVA and 

RES did not reach statistical significance (t = 1.87, p = 0.63). 

Therefore, it can be inferred that students generally perceive 
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evaluating learning performance, planning learning 

experience, and taking responsibility for decisions and 

assessment as equally significant factors in fostering their 

learner autonomy in the asynchronous e-learning context. 

Although students rated SC quite well (M = 3.54, SD = 0.65), 

this dimension proved to be the weakest contributor to their 

overall autonomy. 
 

4.2 Students’ perceptions towards the effects of 

asynchronous e-learning on planning learning experience 

 
Table 3: Students’ Perceptions of Each Item in PL 

 

Items N Mean SD 

I’m able to decide what to learn next in my English 

course. (PL1) 
200 3.75 0.89 

I can plan my learning on my own. (PL2) 200 4.03 0.82 

I can make targets in my learning by myself. (PL3) 200 4.16 0.75 

 

As shown in Table 3, most students demonstrated positive 

perceptions regarding their ability to plan learning in an 

asynchronous e-learning environment. For item PL1, the 

mean score was 3.75 (SD = 0.89), indicating a high level of 

agreement. Participants expressed more positive responses in 

PL2. The item received a mean score of 4.03 (SD = 0.82), 

indicating students feel more autonomous regarding their 

learning plan development. Item PL3 showed the strongest 

support for planning-related autonomy. The highest-rated 

response with a mean score of 4.16 (SD = 0.75) from this item 

demonstrated an extremely strong agreement. 

These quantitative findings were further supported by 

interview responses, which also revealed that most 

participants demonstrated a clear ability to plan their learning 

when studying in an asynchronous online environment: 

I usually plan my study schedule when studying on the E-

learning platform. Since the lessons often come with specific 

deadlines, I organize my time to make sure I meet 

them...(Student 1) 

...I usually make plans to keep track of my studies and ensure 

I don’t miss any lessons. I schedule study time for specific 

hours during the day, and my goal is to complete all the 

lessons and to understand the material. (Student 8) 

A small number of participants, namely Student 2,  revealed 

that they did not actively set goals or make structured 

learning plans when studying online: 

...Most of the content and learning path are already designed 

by the teacher, so I mostly just follow what’s already planned. 

(Student 2) 

Most of the participants reported that they often set weekly 

study goals and made basic study plans when learning 

English online, while others expressed contrasting 

perspectives. 

 

4.3 Students’ perceptions towards the effects of asynchronous e-learning on self-controlling learning process 

 
Table 4: Students’ Perceptions of Each Item in SC 

 

Items N Mean SD 

I can solve difficulties in my learning. (SC1) 200 3.63 0.91 

I can accomplish the tasks by myself without much detailed instruction from the teacher. (SC2) 200 3.04 1.00 

I can prevent negative effects on my learning. (SC3) 200 3.58 0.89 

I can learn on my own without much teacher involvement. (SC4) 200 3.36 1.11 

I like to learn on my own outside of school time. (SC5) 200 3.73 0.97 

I like to find other resources of learning out of the ones prepared by my teacher. (SC6) 200 3.93 0.85 

 

As shown in Table 4, the students displayed high agreement 

with Item SC1 regarding their independent handling of 

learning difficulties according with a mean score of 3.63 (SD 

= 0.91). In contrast, students showed diverse responses 

toward the SC2 item. This item measuring task 

accomplishment without detailed teacher guidance received 

a lower mean score of 3.04 (SD = 1.00), which placed it at 

the medium level. Regarding their ability to prevent negative 

effects on their learning in SC3, they had a high mean score 

of 3.58 (SD = 0.89). In relation to learning without teacher 

involvement in SC4, students were fairly divided, with a 

mean score of 3.36 (SD = 1.11).  

Item SC5 received higher support levels for autonomous 

learning activities outside traditional classroom settings. The 

surveyed students scored 3.73 (0.97) on average for this item. 

Finally, the students scored Item SC6 at M = 3.93 (SD = 

0.85), which signifies their strong drive to find supplemental 

educational materials independently. It can be seen that the 

student population in asynchronous learning actively pursues 

external educational materials as it exhibits strong learner 

autonomy. 

The interview results showed that most students can control 

learning difficulties and complete tasks without much teacher 

involvement: 

When I face difficulties in online English learning, I often 

rewatch the lessons on the e-learning platform since I’m 

allowed to access them after class. If I still don’t understand, 

I’ll look for similar videos online for more explanation. I may 

also ask my friends or teachers for further clarification. 

(Student 4) 

...I usually try to figure things out on my own first. I’ll search 

on Google, watch videos, or read more to understand better. 

If I still don’t get it, I’ll ask my friends or make a note to ask 

the teacher later...(Student 6) 

It depends on the assignment. If it’s difficult, I’ll need 

guidance from the teacher. But generally, for e-learning, I 

don’t need detailed instructions from the teacher because the 

content provided is already comprehensive enough to 

complete the tasks well. (Student 8) 

To summarize, the interviewees usually reach out for help 

from other online materials first, but if their assignments are 

too complicated, they will ask for teacher guidance later. 

 

4.4 Students’ perceptions towards the effects of asynchronous e-learning on evaluating learning performance 
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Table 5: Students’ Perceptions of Each Item in EVA 
 

Items N Mean SD 

I’m able to identify my strengths in learning English. (EVA1) 200 4.03 0.79 

I’m able to identify my weaknesses in learning English. (EVA2) 200 4.17 0.76 

I can evaluate what I have learned. (EVA3) 200 3.93 0.72 

 

In terms of identifying their strengths in EVA1, the data 

revealed that most students evaluated their ability at 4.03  (SD 

= 0.79). Interestingly, the responses to Item EVA2 were even 

more positive. This item yielded a higher mean score of 4.17 

(SD = 0.76), indicating strong agreement with the ability to 

identify personal weaknesses in English learning. Regarding 

their ability to evaluate what they had learned (EVA3), the 

results were also favorable, with a mean score of 3.93 (SD = 

0.72). 

In the interview, students said that they mainly evaluated 

their learning and assessed their strengths and weaknesses. 

I regularly assess my strengths and weaknesses during online 

learning... I’ve realized that my strengths are self-discipline 

and the ability to grasp lessons fairly well. However, my 

weakness is that if I don’t take notes of important points, I 

tend to forget them easily... (Student 4) 

I often review my assignment scores and learning results to 

assess my progress. Additionally, I reflect on how I feel while 

learning to identify areas where I am improving and areas 

where I need more practice. (Student 9) 

...I usually assess my strengths and weaknesses through small 

tests. I compare my results over time to identify areas where 

I make frequent mistakes or errors. I often retake tests 

available on English learning websites or the E-learning 

system to track my progress and see how much I’ve 

improved... (Student 10) 

Overall, the participants of the interview showed that they 

usually evaluate learning performance through self-reflection 

about understanding, checking assignments regularly, and 

monitoring their progress throughout time. 

 

4.5 Students’ perceptions towards the effects of 

asynchronous e-learning on taking responsibility for 

decisions and assessment 

 
Table 6: Students’ Perceptions of Each Item in RES 

 

Items N Mean SD 

I can suggest activities for my classwork. (RES1) 200 3.37 0.91 

I like to have choices in the way I learn. (RES2) 200 4.22 0.68 

I want to be involved in deciding learning activities. 

(RES3) 
200 3.98 0.83 

I want to be involved in deciding learning topics. 

(RES4) 
200 3.93 0.87 

I want to be involved in deciding learning targets. 

(RES5) 
200 4.09 0.81 

I like to be asked for opinion about the learning 

process I like. (RES6) 
200 3.90 0.94 

I want to be given tasks/assignments that I can 

choose. (RES7) 
200 3.95 0.88 

I don’t really like to be strictly controlled in my 

learning. (RES8) 
200 4.24 0.86 

 

As shown in Table 6, particularly in RES1, which asked 

whether students could suggest activities for classwork, 

received the lowest mean score of the cluster (M = 3.37, SD 

= 0.91), indicating only a moderate level of confidence 

among students. In contrast, RES2 achieved a very high level 

of agreement (M = 4.22, SD = 0.68).  

With regard to decision-making in learning, RES3, RES4, 

and RES5 focused on students’ preferences for participating 

in decisions about learning activities, topics, and targets. The 

mean score reached 3.98 (SD = 0.83), 3.93 (SD = 0.87), and 

4.09 (SD = 0.81), respectively. The results for RES6 and 

RES7 were similarly positive. In RES6, the item received a 

high mean score (M = 3.90, SD = 0.94). For RES7, students 

showed a preference for being given a choice in assignments, 

with a mean score of 3.95 (SD = 0.88). Item RES8 revealed 

the strongest preference for autonomy among all items in this 

cluster. The mean score for this statement was 4.24 (SD = 

0.86), placing it in the high range 

The results showed that the interviewees also often reported 

a preference for being involved in decisions related to their 

learning process: 

I’d love to be involved in deciding the learning activities, 

topics, and goals. I think this would make learning more 

enjoyable and engaging... (Student 3) 

...I don’t need full control over everything, but I’d like to at 

least have the chance to make suggestions or choose between 

a few options... (Student 6) 

Notably, many students felt they were tightly constrained by 

the time limits or content of their e-learning courses, while 

others believed that these courses were comfortable. 

I don’t really feel overly controlled. The schedule is pretty 

flexible, and the teacher doesn’t supervise me as closely as in 

face-to-face classes, so I feel more comfortable... (Student 1) 

I do feel overly controlled when I’m required to watch the full 

video content. Sometimes, the e-learning system requires me 

to watch up to 90 minutes, which can feel a bit too much. 

(Student 5) 

In summary, the interviewees revealed that they want to be 

involved in deciding learning process. They also have 

different opinions for their feelings about the online learning 

courses. 

 

5. Discussion 

The findings revealed that asynchronous e-learning mode 

provided an environment for encouraging learner autonomy. 

The researchers confirmed findings from Baru et al. (2020) 
[41], Güneş (2021) [42], Derinalp et al. (2023) [43], Nguyen and 

Le (2021) [44], and Nhung and Yen (2022) [45] who 

demonstrated that asynchronous learning platforms facilitate 

student development of autonomous actions.  

More specifically, students demonstrated the ability to plan 

their learning independently. They can decide what to learn 

next in their English course, can plan their learning on their 

own, and can set targets in their learning themselves. This 

supports the argument made by Ribbe and Bezanilla (2013) 
[26], who emphasized that learner autonomy can be promoted 

when students are granted opportunities to determine their 

own learning paths. Learners who take control of their 

educational decisions in flexible learning settings like online 

classes tend to maintain responsibility toward their education 

and stay focused on their learning process. Similarly, the 

research conducted by Derinalp et al. (2023) [43] revealed that 

participants displayed high levels of learner autonomy 
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regarding planning their learning activities. 

The results also showed that students possessed the ability to 

control their learning process independently. Students 

demonstrated this ability through independent problem-

solving and minimization of negative distractions while 

completing work without requiring extensive teacher 

supervision. The ability to regulate oneself plays an essential 

role in developing student autonomy within asynchronous e-

learning platforms. Supporting this, Lazorak et al. (2021) [25] 

emphasized that e-learning environments, when designed 

effectively, can empower students to take greater control of 

their learning. Interestingly, while many participants in this 

study reported being able to manage their learning without 

much teacher involvement, Güneş (2021) [42] found that 

frequent instructor-student interaction played a key role in 

fostering autonomy in asynchronous e-learning. This contrast 

suggests that although students may perceive themselves as 

independent, structured support and consistent teacher 

presence may still serve as important scaffolds that reinforce 

their autonomy indirectly. Additionally, the mean score in 

this cluster was 3.54, slightly higher than the high scale level 

of autonomy. In comparison, Nhung and Yen (2022) [45] 

reported a lower mean score of 3.37, but it was also 

considered a high level in their study. Nevertheless, the 

studies demonstrate that this cluster obtained the lowest mean 

value among all autonomy dimensions which indicates 

students displayed learning management skills, yet their 

autonomous abilities were less developed in other areas. 

Besides the self-controlled learning process, the student 

claimed that they were able to evaluate their learning 

performance. They believed that they could also 

independently recognize their strengths and weaknesses to 

find suitable learning methods for improvement. This study 

aligns with Nguyen and Le (2021) [44] findings that LMS 

activities offered students substantial opportunities to 

evaluate their performance. The study demonstrates that 

students can use asynchronous platforms to independently 

and repeatedly evaluate their learning outcomes. 

Furthermore, taking responsibility for learning decisions and 

assessment is believed to be one of the dimensions of 

promoting learner autonomy. This aspect shows strong 

positive results in the findings of this study. A majority of 

participants showed a strong preference for being involved in 

choosing learning activities, topics, and goals, as well as 

expressed their opinions about the learning process. 

Similarly, participants in Nhung and Yen’s research (2022) 
[45] showed the highest level of learner autonomy in taking 

responsibility for decisions and assessment among five 

clusters analyzed. 

  

6. Conclusion 

This study aimed to investigate students’ perceptions of the 

effects of asynchronous e-learning on their learner autonomy. 

The findings revealed that students generally held positive 

attitudes toward learning in an online environment. Students 

believed they could evaluate their learning progress, planning 

the learning experience, take responsibility for learning 

decisions and assessment, self-control learning process. 

Overall, the study concluded that asynchronous online 

learning provided an ideal environment for the development 

and enhancement of learner autonomy among English-

majored students. The collected data helps teachers better 

comprehend student independent learning method patterns as 

well as their specific difficulties. Such knowledge enables the 

creation of better teaching techniques and learner-oriented 

practices to foster independence in remote learning settings. 

 Future research should concentrate on studying how 

asynchronous online learning affects learner autonomy not 

only in English-majored students, but also in other majors to 

develop both theoretical foundations and a deeper 

comprehension of the topic.  

 

7. References 

1. Berestok OV. The implementation of ict as essential 

educational resources in synchronous and asynchronous 

modes of distance learning; 2021. 

2. Lim DH, Morris ML. Learner and instructional factors 

influencing learning outcomes within a blended learning 

environment. Journal of Educational Technology & 

Society. 2009 Oct 1;12(4):282-93. 

3. Holec H. Autonomy and foreign language learning; 

1979. 

4. Chan M. Language learner autonomy and learning 

contract: A case study of language majors of a university 

in Hong Kong. Open Journal of Modern Linguistics. 

2015 Mar 30;5(2):147-80. 

5. Van Loi N. Learner autonomy in Vietnam: Insights from 

English language teachers’ beliefs and practices. 

Language Learner Autonomy: Teachers’ Beliefs and 

Practices in Asian Contexts. Phnom Penh, IDP 

Education Cambodia Ltd. 2016:1-22. 

6. Dang TT. Learner autonomy in EFL studies in Vietnam: 

A discussion from sociocultural perspective. English 

Language Teaching. 2010 Jun;3(2):3-9. 

7. Phan TT. Developing autonomy in an East Asian 

classroom: from policy to practice. International 

Proceedings of Economics Development and Research. 

2013 Jan 1;68:6. 

8. Trần TT. The causes of passiveness in learning of 

Vietnamese students. VNU Journal of Science: 

Education Research. 2013 Jun 15;29(2). 

9. Bao HK. Promoting learner autonomy in the 

Vietnamese context: A study on teachers’ roles beyond 

the classroom; 2017. 

10. Fujii A. Exploring autonomy support and learning 

preference in higher education: introducing a flexible 

and personalized learning environment with technology. 

Discover Education. 2024 Mar 4;3(1):26. 

doi:10.1007/s44217-024-00111-z. 

11. Benson P. Making sense of autonomy in language 

learning. Maintaining control: Autonomy and language 

learning. 2009 May 1;1:13-26. 

12. Hedge T. Teaching and learning in the language 

classroom. Oxford: Oxford university press; 2001 Dec. 

13. Boud D. Developing student autonomy in learning. 

Routledge; 2012 Nov 12. 

14. Benson P. The philosophy and politics of learner 

autonomy. InAutonomy and independence in language 

learning 2014 Jun 6 (pp. 18-34). Routledge. 

15. Oxford RL. Toward a more systematic model of L2 

learner autonomy. InLearner autonomy across cultures: 

Language education perspectives 2003 (pp. 75-91). 

London: Palgrave Macmillan UK. 

16. Quoc Lap T. Stimulating learner autonomy in English 

language education: A curriculum innovation study in a 

Vietnamese context. Amsterdamunpubished thesis; 

2005. 

17. Moore MG. Learner autonomy: The second dimension 



International Journal of Multidisciplinary Research and Growth Evaluation www.allmultidisciplinaryjournal.com  

 
    380 | P a g e  

 

of independent learning. Convergence. 1972;5(2):76. 

18. Oxford RL. Hero with a thousand faces: Learner 

autonomy, learning strategies and learning tactics in 

independent language learning. Language learning 

strategies in independent settings. 2008 Dec 31;33:41. 

19. Smith GG, Heindel AJ, Torres-Ayala AT. E-learning 

commodity or community: Disciplinary differences 

between online courses. The Internet and Higher 

Education. 2008 Jan 1;11(3-4):152-9. 

20. Bedoya PA. The exercise of learner autonomy in a 

virtual EFL course in Colombia; 2014. 

doi:10.19183/10.19183/how.21.1.16 

21. Zhong QM. The evolution of learner autonomy in online 

environments: A case study in a New Zealand context. 

Studies in Self-Access Learning Journal. 2018 Mar 

1;9(1). 

22. Zimmerman BJ. Becoming a self-regulated learner: An 

overview. Theory into practice. 2002 May 1;41(2):64-

70. 

23. Lynch R, Dembo M. The relationship between self-

regulation and online learning in a blended learning 

context. International Review of Research in Open and 

Distributed Learning. 2004 Aug;5(2):1-6. 

24. Andrade MS. Dialogue and structure: Enabling learner 

self-regulation in technology-enhanced learning 

environments. European Educational Research Journal. 

2014 Oct;13(5):563-74. 

25. Lazorak O, Belkina O, Yaroslavova E. Changes in 

student autonomy via e-learning courses. International 

Journal of Emerging Technologies in Learning (iJET). 

2021 Sep 6;16(17):209-25. 

26. Ribbe E, Bezanilla MJ. Scaffolding learner autonomy in 

online university courses. Digital Education Review. 

2013 Dec 2:98-112. 

27. Little D. Learning as dialogue: The dependence of 

learner autonomy on teacher autonomy. System. 1995 

May 1;23(2):175-81. 

28. Mutlu A, Eroz-Tuga B. The role of computer-assisted 

language learning (CALL) in promoting learner 

autonomy. Eurasian Journal of Educational Research. 

2013;51:107-22. 

29. Sharma SK, Kitchens FL. Web services architecture for 

m-learning. Electronic Journal of e-Learning. 

2004;2(1):203-16. 

30. Clark DL, Dublin L, Gottfredson C, Horton B, Mosher 

B, Parks E, Pfaus B, Rosenberg M, Rossett A. The 

eLearning Guild’s Handbook on Synchronous e-

Learning. Santa Rosa: David Holcombe. 2007. 

31. Hrastinski S, Keller C. Computer‐mediated 

communication in education: A review of recent 

research. Educational Media International. 2007 Mar 

1;44(1):61-77. 

32. Romiszowski A, Mason R. Computer-mediated 

communication. InHandbook of research on educational 

communications and technology 2013 Jan 11 (pp. 402-

436). Routledge. 

33. Mayadas F. Asynchronous learning networks: a Sloan 

Foundation perspective. Journal of Asynchronous 

Learning Networks. 1997 Mar 1;1(1):1-6. 

34. Muilenburg LY, Berge ZL. Student barriers to online 

learning: A factor analytic study. Distance education. 

2005 Jan 1;26(1):29-48. 

35. Hrastinski S. Asynchronous and synchronous e-

learning. Educause quarterly. 2008 Oct;31(4):51-5. 

36. Pappano L. The Year of the MOOC. The New York 

Times. 2012 Nov 2;2(12):2012. 

37. Singh V, Thurman A. How many ways can we define 

online learning? A systematic literature review of 

definitions of online learning (1988-2018). American 

journal of distance education. 2019 Oct 2;33(4):289-

306. 

38. Perveen A. Synchronous and asynchronous e-language 

learning: A case study of virtual university of Pakistan. 

Open Praxis. 2016 Mar 3;8(1):21-39. 

39. Raymond E, Atsumbe BN, Okwori RO, Jebba MA. . 

Comparative effects of the synchronous and the 

asynchronous instructional approaches concerning the 

students’ achievement and interest in electrical 

engineering at the Niger state college of Education; 

2016. 

40. Mtebe JS, Raisamo R. A model for assessing Learning 

Management System success in higher education in 

Sub‐Saharan countries. The Electronic Journal of 

Information Systems in Developing Countries. 2014 

Feb;61(1):1-7. 

41. Baru M, Tenggara WN, Mataram MU. Promoting 

Students‟ Autonomy through Online Learning Media in 

EFL Class. International Journal of Higher Education. 

2020;9(4):320-31. 

42. Gunes S. Learner Autonomy in an Asynchronous 

Distance Education Environment Implemented through 

Frequent Instructor-Involvement. Online Submission. 

2021 Sep. 

43. Derinalp P, Karjo CH, Andreani W, Ying Y, Herawati 

A. Online learning and learner autonomy: a comparative 

study of Turkish and Indonesian EFL students’ 

perspectives. Journal of Education and Learning 

(EduLearn). 2025 Aug 1;19(3):1401-9. 

44. Nguyen BD, Le Thi HV. EFL learners’ perceptions of 

the impact of learning management system on learner 

autonomy in Vietnam. International Journal on E-

Learning Practices (IJELP). 2021 Oct 11;4:10-21. 

45. Nhung NT, Yen PH. Online Learning and Its Potential 

in Developing EFL Learner Autonomy: English 

Majored Students' Perceptions. European Journal of 

English Language Teaching. 2022 Dec 28;7(6). 

46. Creswell JW, Creswell JD. Research design: 

Qualitative, quantitative, and mixed methods 

approaches. Sage publications; 2017 Dec 12. 

47. Boyatzis RE. Transforming qualitative information: 

Thematic analysis and code development. Sage; 1998. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://doi.org/10.19183/10.19183/how.21.1.16

