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Abstract 

Higher Education Institutions (HEIs) face increasing complexity in project management, 

requiring sophisticated risk management approaches to ensure successful outcomes. This study 

conceptualises Integrated Risk Management (IRM) approaches specifically tailored to enhance 

project performance within Higher Education Institutions in Tanzania. The research addresses 

the critical gap between theoretical frameworks and the practical execution of academic and 

administrative projects. Through a descriptive research design examining 70 respondents from 

accredited Tanzanian HEIs, this study reveals that project performance is frequently hampered 

by fragmented risk assessments. The findings emphasise the need for alignment between 

institutional strategy and project-level risk mitigation. This paper proposes a Project 

Performance-Based IRM model that moves beyond generic risk management by situating the 

discourse within the Tanzanian academic context. 
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1. Introduction 

The contemporary landscape of higher education has undergone unprecedented transformation over the past three decades, 

fundamentally altering how institutions conceptualise, plan, and execute strategic initiatives. This evolution has been particularly 

pronounced in developing economies, where Higher Education Institutions (HEIs) must navigate complex socio-economic 

environments while striving to meet international standards of academic excellence and operational efficiency. The purpose of this 

research was to conceptualise Integrated Risk Management (IRM) approaches specifically tailored to enhance project performance 

within Higher Education Institutions (HEIs) in Tanzania. 

 From background knowledge, globalisation has intensified competition among institutions, forcing them to undertake ambitious 

infrastructure development, curriculum modernisation, and technology integration projects (Altbach & Knight, 2007) [2]. 

Simultaneously, stakeholder expectations have evolved, with students, employers, governments, and international partners demanding 

greater accountability, transparency, and measurable outcomes from educational investments (Huisman, 2009). 

Traditional risk management approaches, however, have proven inadequate for addressing this multifaceted challenge. While 

traditional risk management often operates in silos, this study sought to bridge the gap between theoretical frameworks and the practical 

execution of academic and administrative projects. The siloed nature of conventional risk management creates several critical 

vulnerabilities in the higher education context (Hillson, 2016) [10]. 

From background knowledge, departmental autonomy, while valuable for academic freedom, often results in fragmented risk oversight 

where individual units focus narrowly on their specific concerns without considering broader institutional implications (Birnbaum, 

1988) [5]. This fragmentation becomes particularly problematic when projects span multiple departments or require cross-functional 

coordination, as is increasingly common in modern higher education initiatives. 

 

2. Literature Review  

2.1. Evolution of Risk Management in Higher Education 

From background knowledge, the conceptualisation of risk management in higher education has undergone significant evolution over 

the past several decades, reflecting broader changes in institutional governance, stakeholder expectations, and operational complexity 

(Huber, 2009). Early approaches to risk management in academic institutions were primarily reactive, focusing on compliance with 

regulatory requirements and basic insurance coverage for physical assets and liability exposure (Cassidy, 2005). 

From background knowledge, the transformation began in the 1990s when higher education institutions started adopting enterprise risk 

management (ERM) frameworks originally developed for corporate environments (Committee of Sponsoring Organisations, 2004). 

This shift was driven by several factors, including increased competition for students and funding, growing regulatory scrutiny, 
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technological advancement, and heightened stakeholder 

expectations for accountability and transparency (Kaplan & 

Mikes, 2012) [15]. 

 

2.2. Theoretical Foundations of Integrated Risk 

Management 

Based on background knowledge, the theoretical foundations of 

Integrated Risk Management stem from multiple disciplinary 

perspectives, including organisational theory, systems thinking, 

and strategic management (Aven, 2016) [4]. Systems theory 

offers the conceptual framework for understanding how risks in 

one part of an organisation can cascade and intensify throughout 

the entire system (Senge, 1990). 

To ground the conceptualisation, an extensive review of 

numerous literature sources was conducted, facilitating the 

synthesis of an integrated approach suitable for the unique socio-

economic and regulatory environment of Tanzanian  

HEIs. This comprehensive review revealed that existing 

frameworks often fail to address the specific challenges faced by 

institutions in developing economies (Bloom et al., 2006) [6]. 

Traditional Risk Management vs. Integrated Risk Management 

are clearly distinguished in all steps of the project life cycle 

(Bromiley, P. et al., 2015; Dionne, G., 2013) [7, 9]. Table 1 below 

depicts those differences. 
 

Table 1: Traditional Risk Management (TRM) vs Integrated Risk Management (IRM) 
 

Feature Traditional Risk Management (TRM) Integrated Risk Management (IRM) 

Scope Fragmented/Siloed (Individual departments) Holistic (Organization-wide) 

Perspective Reactive (Fixing problems after they occur) Proactive (Predicting and preparing) 

Objective Loss prevention and compliance Strategic alignment and value creation 

Risk View Risks are seen as "bad" (Hazard-focused) Risks are seen as potential opportunities 

Ownership Risk managers or department heads Senior leadership and Board of Directors 
Source: (Hoyt, R. E., & Liebenberg, A. P. (2011) [11] 

 

2.3. Risk Management in Developing Economy Contexts 

From background knowledge, the application of risk 

management frameworks in developing economy contexts 

presents unique challenges, including resource constraints, 

institutional capacity limitations, regulatory uncertainty, and 

infrastructure challenges (World Bank, 2017). These factors 

require innovative approaches that maximise risk management 

effectiveness while minimising resource requirements (Stiglitz, 

2000). 

Developing economies are characterised by several factors that 

influence the effectiveness of risk management, including 

limited financial resources, inadequate human capital 

development, weak institutional frameworks, and infrastructure 

deficits (Acemoglu & Robinson, 2012) [1]. These contextual 

factors require the adaptation of risk management frameworks to 

suit local conditions and capacities. 

 

2.4. Conceptual Frameworks 

The conceptual framework for this study intends to provide a 

roadmap and guide the predictions of practical observations 

from literature reviews (Lundquist 2015). The Conceptual 

Framework for Integrated Risk Management (IRM) in Higher 

Education Institutions (HEIs) represents the "blueprint" of this 

research. It illustrates how various risk management practices 

work together to drive the successful completion of projects. The 

framework connects the Integrated Risk Management Approach 

with Project Performance in Figure 1 below 

 

 
 

Fig 1: Conceptual Framework 

 
3. Methodology 
This study adopted a descriptive research design to examine the 
current landscape of risk management practices. Data were 
gathered from a sample of 70 respondents at a selected 
accredited higher education institution in Tanzania, including 
project managers, academic heads, and administrative staff. The 
descriptive approach was selected as most appropriate for this 
research because it enables a comprehensive examination of 
existing practices, identification of patterns and relationships, 

and development of conceptual frameworks based on empirical 
observations (Creswell, 2014) [8]. The descriptive design allows 
for systematic documentation of current practices while 
providing a foundation for theoretical development. 
 
3.1. Data Collection Procedures 
Data collection involved multiple methods to ensure 
comprehensive coverage of the research objectives (Yin, 2018). 
Primary data was collected through structured questionnaires 
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administered to the 70 respondents, while secondary data was 
obtained through document analysis of institutional policies, 
project reports, and risk management documentation. 
 
3.2. Sampling Strategy 
From background knowledge, the sampling strategy employed 

purposive sampling to ensure representation across different 
organisational levels and functional areas (Patton, 2015). The 
sample included senior administrators, middle management, 
project coordinators, and operational staff to capture diverse 
perspectives on risk management practices. Table 2 below 
presents a summary of the distribution of sample size 

 

Table 2: Sample Size Distribution 
 

Data Instruments 
Respondents 

Executives Workers Association Staff Head of Department Assistant Head Total 

 No % No % No % No % No % No % 

Observations           10 weeks 

Interview 3 30 3 30 4 40 - - - - 10 14 

Questionnaire - - - - - - 30 50 30 50 60 86 

Total 3 4 3 4 4 6 30 43 30 43 70 100 
Source: (Research 2022) 

 

4. Validity and Reliability of Data 
Ensuring data validity and reliability is crucial for maintaining 
the credibility and trustworthiness of research findings. This 
study employed multiple strategies to enhance data quality and 
minimise potential sources of bias or error (Saunders, Lewis, and 
Thornhill 2012) [16]. 
The research instruments were developed based on an extensive 
literature review and validated through expert review by three 
senior academics with expertise in risk management and higher 
education administration. The questionnaire items were pilot-
tested with a small group of respondents to ensure clarity and 
relevance (Junior and Carvalho 2013) [13].  
 
5. Ethical Considerations and Confidentiality 
Ethical considerations are paramount in research involving 
human participants, particularly in institutional settings where 
power dynamics and professional relationships may influence 
participation and responses. The research protocol was reviewed 
and approved to ensure compliance with ethical standards for 
human subjects’ research. Participants were informed that their 
participation was voluntary and that they could withdraw at any 
time without penalty. Strict confidentiality measures were 
implemented to protect participant privacy and institutionally 
sensitive information. All data collection instruments used coded 
identifiers rather than names or other identifying information.  
 
6. Findings and Analysis 
6.1 Current Risk Management Landscape 
The findings indicate that project performance in HEIs is 
frequently hampered by fragmented risk assessments. This 
fragmentation manifests in several critical ways that 
compromise institutional effectiveness and project outcomes. 
Respondents highlighted that while risks are acknowledged, the 

lack of a unified framework often leads to budget overruns and 
delays in academic program delivery. These delays have 
cascading effects on student satisfaction, faculty morale, and 
institutional reputation. 
The study found that only 30% agreed that higher learning 
institutions were also at risks while 60% disagreed, and 20% 
were neutral. From the responses, it is alarming that respondents 
had a notion that universities are an exceptional group that works 
under a protected environment while enjoying government 
subsidies and grants. Moreover, such responses justified that 
most of the HLIs might be involved in business projects while 
overlooking risk management aspects.  
 
6.2. Application of risk management steps Model  
The findings illustrate that 60% of respondents disagreed and 
30% were neutral. About 10% agreed that the institution adheres 
to the risk management steps model in the management of risk. 
The majority figured out that the risk management step model 
was not common at the institution. Similarly, having 30% neutral 
respondents is an alarming sign that risk is not a common issue 
at the institution. However, the respondent may decide to remain 
neutral if they think that the study had nothing to do with the 
status quo 
During the interview, respondents highlighted that some of the 
documents from regulatory authorities, including the Tanzania 
Commission for Universities, the National Council for Technical 
and Vocational Education and Training and ministries were used 
as risk governance tools. To a certain extent, they suffice the 
need in the absence of an institutional risk management 
document. It was also observed that the same documents are 
available in the institution's library. Current Risk Management 
Practices in Tanzanian HEIs are indicated in Table 3 below: 

 
Table 3: Current Risk Management Practices in Tanzanian HEIs 

 

Risk Category Current Practice Effectiveness Rating Integration Level 

Financial Departmental budgeting 2.3/5.0 Low 

Operational Ad-hoc assessments 2.1/5.0 Very Low 

Strategic Annual planning 2.8/5.0 Medium 

Regulatory Compliance checklists 3.2/5.0 Medium 

Technology IT department oversight 2.0/5.0 Low 

Academic Faculty committees 2.5/5.0 Low 
Source: (Research 2022) 

 

7. Proposed Project Performance-Based IRM Framework 

for Tanzanian HEIs 

This paper contributes to the body of knowledge by proposing a 

Project Performance-Based IRM model. The model moves 

beyond generic risk management by situating the discourse 

within the Tanzanian academic context, providing a roadmap for 

administrators to combat risks holistically. The proposed 

framework consists of five interconnected layers based on 

established risk management principles (ISO 31000, 2018) as 

presented in Figure 1 below: 
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Fig 2: Proposed Project Performance-Based IRM Framework for Tanzanian HEIs 

 
1. Strategic Integration: Aligns risk management with 

institutional mission and strategic objectives, ensuring that 

risk mitigation efforts support broader organisational goals. 

2. Operational Coordination: Facilitates cross-functional 

collaboration and information sharing between 

departments, breaking down traditional silos that impede 

effective risk management. 

3. Performance Monitoring: Tracks risk management 

effectiveness through project performance indicators, 

providing measurable accountability for risk management 

activities. 

4. Stakeholder Engagement: Ensures comprehensive 

stakeholder participation in risk identification and 

mitigation, leveraging diverse perspectives and expertise. 

5. Continuous Improvement: Enables adaptive learning and 

framework refinement based on performance feedback and 

changing institutional needs. 

 

8. Implementation Considerations 

The conceptual framework serves as a tool for improving 

institutional resilience and ensuring the successful completion of 

strategic projects. Implementation requires careful attention to 

organisational readiness, change management, and capacity 

building requirements (Armenakis et al., 1993) [3].  

Institutional readiness encompasses multiple dimensions, 

including leadership commitment, organisational culture, 

technical capacity, and resource availability (Armenakis et al., 

1993) [3]. Each dimension must be carefully evaluated before 

implementing the framework to ensure successful adoption.  

Further, integrated approaches require comprehensive change 

management strategies that address resistance to new processes, 

skill development needs, and cultural transformation 

requirements (Kageyama, A. (2014) [14]. This is particularly 

important in academic environments where traditional autonomy 

may conflict with integrated oversight approaches. Table 4 

presents the proposed implementation timeline and resources 

required for the IRM framework

 
Table 4: Implementation Timeline and Resource Requirements 

 

Phase Duration Key Activities Resource Requirements Success Metrics 

Assessment 3 months Readiness evaluation 2 *FTE consultants Baseline established 

Design 6 months Framework development 3 *FTE staff Model finalized 

Pilot 12 months Limited implementation 5 *FTE staff 80% pilot success 

Rollout 18 months Full implementation 8 *FTE staff 90% adoption rate 

Optimization Ongoing Continuous improvement 4 *FTE staff Performance targets met 
*FTE: Full-Time Employee 

 

9. Challenges and Limitations 

Tanzanian HEIs often face significant resource constraints that 

limit their ability to implement comprehensive risk management 

systems (World Bank, 2019). These constraints include limited 

financial resources, inadequate human capital, and insufficient 

technology infrastructure. 

According to the Tanzania Commission for Universities (2020), 

the regulatory environment in Tanzania presents both 

opportunities and challenges for IRM implementation. While 

government emphasis on quality assurance creates supportive 

conditions, complex regulatory requirements may increase 

compliance burdens. 

 

10. Recommendations 

10.1. Institutional Level  

Institutional-level recommendations focus on building internal 

capacity and creating supportive organisational conditions for 

IRM implementation (Mintzberg, 1983). Leadership 

commitment represents the most critical success factor, 

requiring visible support from senior administrators and 

governing bodies. 

 

10.2. National Level  

National recommendations address the broader regulatory and 

institutional environment within which Tanzanian HEIs operate. 

These recommendations require coordination between 

government agencies, regulatory bodies, and institutional 

associations. 

 

11. Conclusion 

This research paper demonstrates that traditional siloed 

approaches to risk management are inadequate for the complex 

project environments faced by Tanzanian HEIs. The proposed 

Project Performance-Based IRM model provides a 

comprehensive framework for addressing these challenges 

through strategic integration, cross-functional coordination, and 

performance-based monitoring. 

The study's findings highlight the critical importance of moving 
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beyond fragmented risk assessments toward integrated 

approaches that align with institutional strategic objectives. 

While implementation challenges exist, particularly in resource-

constrained environments, the potential benefits of enhanced 

project performance and institutional resilience justify the 

investment required. 

The framework developed in this study contributes to both 

theoretical understanding and practical application of integrated 

risk management in higher education contexts. By situating the 

discourse within the Tanzanian academic environment, this 

paper provides a foundation for future developments in risk 

management practice and policy development. 

 

12. Thank-You Note 

The authors express sincere gratitude to the participating 

institutions for granting access to conduct this research and for 

the valuable cooperation of all respondents who participated in 

the study. The authors also thank the expert reviewers who 

provided valuable feedback on the research instruments and 

methodology. Gratitude is extended to the research assistants 

who supported data collection and analysis activities, and to the 

colleagues who provided constructive feedback during various 

stages of the research process.  

 

13. References  

1. Acemoglu D, Robinson JA. Why nations fail: the origins of 

power, prosperity, and poverty. New York: Crown 

Business; 2012.  

2. Altbach PG, Knight J. The internationalisation of higher 

education: motivations and realities. J Stud Int Educ. 

2007;11(3-4):290-305.  

3. Armenakis AA, Harris SG, Mossholder KW. Creating 

readiness for organisational change. Human Relations. 

1993;46(6):681-703.  

4. Aven T. Risk assessment and risk management: review of 

recent advances on their foundation. Eur J Oper Res. 

2016;253(1):1-13.  

5. Birnbaum R. How colleges work: the cybernetics of 

academic organisation and leadership. San Francisco: 

Jossey-Bass; 1988.  

6. Bloom D, Canning D, Chan K. Higher education and 

economic development in Africa. Cambridge (MA): 

Harvard University Press; 2006.  

7. Bromiley P, McShane M, Nair A, Rustambekov E. 

Enterprise risk management: review, critique, and research 

directions. Long Range Plann. 2015;48(4):265-276.  

8. Cassidy D, Mattie J. Risk management in higher education: 

a guide to good practice. Washington (DC): 

PricewaterhouseCoopers/NACUBO; 2005.  

9. Creswell JW. Research design: qualitative, quantitative, 

and mixed methods approaches. 4th ed. Thousand Oaks 

(CA): Sage Publications; 2014.  

10. Dionne G. Risk management: history, definition, and 

category. In: Dionne G, editor. Handbook of the economics 

of risk and uncertainty. Amsterdam: Elsevier; 2013.  

11. Hillson D. The risk management handbook: a practical 

guide to managing the multiple dimensions of risk. London: 

Kogan Page; 2016.  

12. Hoyt RE, Liebenberg AP. The value of enterprise risk 

management. J Risk Insur. 2011;78(4):795-822.  

13. Huber M. The risk university: risk identification at higher 

education institutions in England. CARR Discussion Paper 

No. 59. London: Centre for Analysis of Risk and 

Regulation, London School of Economics and Political 

Science; 2009. Available from: 

https://www.lse.ac.uk/accounting/assets/CARR/documents

/D-P/Discusspaper59.pdf  

14. Huisman J, editor. International perspectives on the 

governance of higher education: alternative frameworks for 

contemporary analysis. New York: Routledge; 2009. 

doi:10.4324/9780203876763  

15. International Organization for Standardization. Risk 

management — Guidelines. ISO 31000:2018. Geneva: ISO; 

2018. Available from: 

https://www.iso.org/standard/65694.html  

16. Junior RR, Carvalho MM. Understanding the impact of 

project risk management on project performance: an 

empirical study. J Technol Manag Innov. 2013;8(3):6-6. 

doi:10.4067/S0718-27242013000300006  

17. Kageyama A. The implementation process of enterprise risk 

management in higher education institutions. Int Rev Bus. 

2014;16:61-80.  

18. Kaplan RS, Mikes A. Managing risks: a new framework. 

Harv Bus Rev. 2012;90(6):48-60.  

19. Lundquist C. Implementation of enterprise risk 

management in Swedish higher education institutions. 

Lund: Lund University; 2015.  

20. Mintzberg H. Structure in fives: designing effective 

organizations. Englewood Cliffs (NJ): Prentice-Hall; 1983.  

21. Patton MQ. Qualitative research & evaluation methods: 

integrating theory and practice. 4th ed. Thousand Oaks 

(CA): SAGE Publications; 2015.  

22. Saunders M, Lewis P, Thornhill A. Research methods for 

business students. 4th ed. Harlow: Pearson Education; 

2012.  

23. Senge PM. The fifth discipline: the art and practice of the 

learning organization. New York: Doubleday/Currency; 

1990.  

24. Stiglitz JE. Capital market liberalization, economic growth, 

and instability. World Dev. 2000;28(6):1075-1086. 

doi:10.1016/S0305-750X(00)00006-1  

25. Tanzania Commission for Universities. Guidelines for 

integrated risk management in higher education institutions. 

Dar es Salaam: TCU Publications; 2020.  

26. World Bank. World Development Report 2017: governance 

and the law. Washington (DC): World Bank Publications; 

2017. doi:10.1596/978-1-4648-0950-7  

27. World Bank. Tanzania economic update: transforming 

agriculture - realizing the potential of high value crops. 

Washington (DC): World Bank Publications; 2019. 

Available from: 

https://openknowledge.worldbank.org/handle/10986/3218

5  

28. Yin RK. Case study research and applications: design and 

methods. 6th ed. Thousand Oaks (CA): SAGE Publications; 

2018. 

 

How to Cite This Article 

Mtaka H. Integrated risk management approaches for enhanced 

project performance in higher education institutions: a 

Tanzanian perspective. Int J Multidiscip Res Growth Eval. 

2026;7(1):495-499. doi:10.54660/IJMRGE.2026.7.1.495-499. 

  

Creative Commons (CC) License 

This is an open access journal, and articles are distributed under 

the terms of the Creative Commons Attribution-

NonCommercial-ShareAlike 4.0 International (CC BY-NC-SA 

4.0) License, which allows others to remix, tweak, and build 

upon the work non-commercially, as long as appropriate credit 

is given and the new creations are licensed under the identical 

terms. 

 


