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Abstract 

This study aimed at determining the emotional intelligence 

and performance of the elementary school teachers in 

Lavezares I District, Division of Northern Samar, SY 2018-

2019. Descriptive-Correlational Design was utilized to 

determine the level of emotional intelligence and 

performance of the elementary school teachers. The study 

employed arithmetic mean, frequency counts, and 

percentages to present the profile of the respondents, their 

level of emotional intelligence, and their performance at 

school. Likewise, Multiple Regression (MR) analysis was 

utilized to find out the existing relationships among variables. 

Findings revealed that the emotional intelligence of public 

elementary school teachers is interpreted as “high emotional 

intelligence”. In particular, on self-awareness, all public 

elementary school teachers perceived themselves to have 

“very high emotional intelligence”. On social awareness, 

self-management, and relationship management, generally, 

the respondents are found to have “high emotional 

intelligence”. Likewise, it was revealed that the majority of 

public elementary school teachers obtained an IPCRF rating 

of 3.50-4.49 which is regarded as “very satisfactory”. On the 

other hand, a significant relationship was found between 

profile of the respondents in terms of age and civil status and 

their level of emotional intelligence in terms of self-

awareness. Whereas, on the relationship between the profile 

of the respondents and their level of emotional intelligence in 

terms of social-awareness, it was found no significant 

relationship. However, a significant relationship was found 

between profile of the respondents in terms of age and 

monthly family income of the respondents and their level of 

emotional intelligence in terms of self-management. 

Likewise, a significant relationship was found between the 

profile of the respondents in terms of age and their level of 

emotional intelligence in terms of relationship-management. 

Findings revealed a significant relationship between profile 

of the respondents and their level of performance in teaching 

their pupils. In particular, it is the age and position that the 

profile had affected the level of performance of the teachers. 

Finally, a significant relationship was found between level of 

emotional intelligence of elementary school teachers and 

their level of performance. Specifically, it is on social 

awareness that the emotional intelligence of the teachers had 

affected their performance as teachers. 

 

Keywords: Emotional Intelligence, Performance, Basic Education 

Introduction 

Education is vital in producing a superior manpower of the country, which the country’s essential tool in making its economy 

more stable and sustaining. The educational world is the main school - the alternative institutions for educational services. Inside 

the school are the teachers who play significant roles in the life and education of the learners. They are the persons in responsible 

on skills development of the learners. Likewise, in preparing them physically, and developing them mentally. On the other hand, 

the teacher performances in school have an important role for achieving the goals of school, which could be affected by many 

factors, both of internal and external. Teachers are professional educators with the primary duty is educating, teaching, guiding, 

directing, training, assessing, and evaluating the students on childhood early education, formal education, basic education, and 

secondary education (Law, No. 14, 2005). However, fact is undeniable that Philippine educational system is still far behind from 

those of western countries. The quality of education Filipino pupils receive could somehow be judged as only enough to develop 

skills necessary for the local job market. But compared to most Asian or western counterparts, Filipino learners lag behind when 

it comes to real world applications of the knowledge learned in schools. Generally, Filipino learners’ abilities do not match with 

that of other pupils in other countries, especially Western countries. Latest international educational evaluations show that there 

is a need to improve Filipino learners’ performance. In all of the tests of the  
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Trends in International Mathematics and Science Study 

(TIMSS) conducted by the International Association for the 

Evaluation of Educational Achievement (IEA), Filipino 

students’ performances fall behind most student’s outcome 

from other countries in both mathematics and science 

subjects.  

Analysis of these dismal results showed that Filipino students 

were poorly equipped when it comes to comprehension or 

analysis of the problems. One of the reasons for this poor 

performance is the lack of necessary training in using higher 

order thinking in problem solving. Filipino students are not 

used to this kind of thinking as most teachers are not skilled 

enough or do not possess the necessary skills to develop 

critical thinking ability among the students. Analysis of the 

evaluation results also implied that generally, Filipino 

teachers are not effective enough. Whereas, successful 

teaching does not only require the subject knowledge, but it 

is also needing the effective skills. According to Goleman 

(1995), successful teaching is the combination of thinking 

and feeling, in which those skills are the emotional 

intelligence (Goleman, 1995). The emotional intelligence is 

better known as a useful tool for improving the quality of life 

and the people performance within work. Teachers, as 

professionals who work within human development area, 

being responsible for the becoming of many generations of 

children, need to demonstrate real emotional qualities which 

could enable them for a better performing. There are many 

conceptualization within the literature, the emotional 

intelligence viewed as intelligence (it describes an emotional 

general aptitude so it can be conceived as an equivalent 

intelligence quotient) (the model of Mayer & Salovey); the 

emotional intelligence viewed as a trait (Petrides, K.V & 

Furnham, A, 2001) (it offers a better understanding for the 

way the person filters and directs the emotional aptitudes); 

the emotional intelligence as a sum of learned competences 

(it allows the examination of the adjustment way of the 

person and it can be seen as a performance) (the Bar-On 

model). 

It is emphasized that the trait emotional intelligence differs 

from the emotional intelligence ability and the differences are 

based on the measurement way (Pérez, J. C., Petrides, K. V., 

& Furnham, 2005) (the former construct comprises 

behavioral dispositions linked to the emotions and self-

perceived abilities which are measured through self-report 

and the last is defined through the cognitive abilities related 

to the emotions which are measured through maximum-

performance tests).According to Bafadal (2003), there are 

eight things to be desired by the teacher accordingly 

performance can be improved naturally. Those are feeling 

safe and good manners, the work conditions are wish, 

participation, fairness and honesty, poisoned, recognition, 

and appreciation for donate, join with a policy that school 

made, the opportunity to develop self-respecting. Lower 

quality of education can’t be separated from the role of the 

teacher as a main manager of the educational process in 

addition the other factors, such as the quality and 

characteristics input, the environment and infrastructure 

(Blazely, 1997). While, according to Martinis and Maisah 

(2010) factors that make performance include intrinsic 

factors (personal/individual) or human resources and 

extrinsic is the leadership, system, team, and situational. 

Teacher competence needs carrying out of the teaching duties 

in schools. According Barlow (1985) stated that the teacher 

competence is the ability of teacher responsibility to show his 

or her duties appropriately. Wade and Moor (1992) stated that 

teachers need pedagogical knowledge and training to 

develope themselves as a teacher proficient confident of their 

own abilities and faith in the potensial students. To make high 

quality learners, teacher must be the master of four 

competences. All of competences must be capable to improve 

the teachers’ teaching performance.  

Teachers are the backbone of the educational institutions, 

without teachers, these institutes are considered the body 

without soul. According to National Education Report, the 

trained teachers are essential for the education system. The 

teachers who got training can be expected have the highly 

knowledge of emotional intelligence. Definitely the teachers 

having good emotional intelligence can teach the students in 

effective manner. But it is needed to measure these 

phenomena, at what level the emotional intelligence can 

plays its role in learning process. Emotional intelligence is 

the ability for recognizing our own feelings and the feelings 

to each other’s the ability to manage the emotion better in 

ourselves and relationship to the others (Hamzah, 2005). It 

can be said that the teachers have good emotional intelligence 

is the teacher who have the ability to manage the emotions 

and feelings, as well as more active in cooperation for 

achieving educational goals. Robert Rosenthal in his research 

indicates that people who can able to analyse feelings and 

non- verbal code are better to adjust themselves emotionally, 

more popular, easier to interact, and more sensitive 

(Goleman, 2006). In the learning process, emotional 

intelligence of teachers is needed, by Mulyasa (2006) so that 

why learning take place optimally and improve to the 

maximum learning. There are several ways to develop 

emotional intelligence in learning that provides a conducive 

environment, makes a democratic learning situation, 

empathy, and perceived by the students, helps the students 

find a solution in any problems that may they get, engages the 

students optimally in learning, physically, socially, and 

emotionally, responds to all of student’s positive behaviors, 

and avoids the negative response, gives the example for 

obeying the rules and discipline learning.  

According to Goleman (2006), emotional intelligence is the 

ability to regulate emotional life with intelligence (to manage 

our emotional life with intelligence); to maintain the 

emotional with harmony and disclosure (the appropriateness 

of emotion and expression) through the self-awarness skills, 

self-control, self-motivation, emphaty, and social skills. 

Emotional intelligence is the ability to recognize feelings, 

reach and bulid feelings to help the idea, feelings and 

understanding are meaning and dept feeling control that 

fosters emotional and intellectual (Stein & Book, 2002). 

Emotional intelligence can be said to cover five main areas: 

self-awareness, emotional control, self-motivation, empathy 

and relationship skills. It is, of course, important for good 

communication with others – and is therefore a gateway to 

better learning, friendships, academic success and 

employment. Skills such as these developed in our formative 

years at school often provide the foundation for future habits 

later on in life. There are different antecedents of good quality 

of education in which the teaching methodology, emotional 

awareness of the teachers, self-confidence, conflict 

management, discipline management, class management, 

lesson planning etc. So, it is clear that for a good quality of 

education, it is also necessary the teachers have all the 

knowledge, about their subject and teaching methodology, 

and specific skills like as emotional intelligence. The 
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researcher deemed it necessary to verify the emotional 

intelligence status of the teachers, for it really plays a big 

factor on their teaching performance in terms of teaching-

learning process, students’ outcomes, and community 

involvement, hence this study. 

 

Background of the Study 

This study is primarily anchored on the Emotional 

Intelligence Theory of Goleman (1998). This theory has 

identified five domains, or dimensions, of emotional 

intelligence that comprised twenty-five competencies. Three 

dimensions—Self-Awareness, Self-Regulation, and 

Motivation—described personal competencies, that is, 

knowing and managing emotions in oneself. Two 

dimensions—Empathy and Social Skills—described social 

competencies, that is, knowing and managing emotions in 

others. The current model reflects recent statistical analyses 

by my colleague Richard Boyatzis that supported collapsing 

the twenty-five competencies into twenty, and the five 

domains into the four seen here: Self-Awareness, Self-

Management, Social Awareness, and Relationship 

Management (Boyatzis, Goleman, & Rhee, 2000). Boyatzis, 

Goleman, and Rhee administered the Emotional Competence 

Inventory, a questionnaire designed to assess the twenty EI 

competencies just described, to nearly six hundred corporate 

managers and professionals and engineering, management, 

and social work graduate students. Respondents were asked 

to indicate the degree to which statements about EI-related 

behaviors—for instance, the ability to remain calm under 

pressure—were characteristic of themselves. Their ratings of 

themselves were then compared to ratings of them made 

those who worked with them. Three key clusters into which 

the twenty EI competencies were grouped emerged: Self-

Awareness, Self-Management, and Social Awareness (which 

subsumes Empathy), along with Relationship Management, 

which, in the statistical analysis, subsumed the Social 

Awareness cluster. While the analysis verifies that the 

competencies nest within each El domain, it also suggests 

that the distinction between the Consortium for Research on 

Emotional Intelligence in Organizations EI and Performance, 

Social Awareness cluster and the Relationship Management 

cluster may be more theoretical than empirical. In this 

process the competence called Innovation was collapsed into 

Initiative; Optimism was integrated with Achievement Drive; 

Leveraging Diversity and Understanding Others combined to 

become Empathy; Organizational Commitment was 

collapsed into Leadership; and the separate competencies 

Collaboration and Team Capabilities became one, called 

Teamwork and Collaboration.  

This study is likewise hinged on Frederick Herzberg’s 

Theory of Job Satisfaction. According to him, there are two 

dimensions of job satisfaction: motivation and hygiene. 

Hygiene issues according to him cannot motivate employees 

but can minimize dissatisfaction if handled properly. They 

refer to company policies, supervision, salary, interpersonal 

relation and working conditions. They are issues related to 

employees’ environment. In the case of the K to 12 teachers 

in this study the working environment pertains to the school 

site, specifically the classrooms and the camaraderie among 

them including the principal and other school officials. 

Motivators create satisfaction by fulfilling individual needs 

for meaning and personal growth such as achievement, work 

itself, recognition, responsibility and advancement. In the 

case of K to 12 teacher respondents, they would aspire for 

best teacher awards, promotion from classroom to head 

teacher, principal supervisor or superintendent or being a 

master teacher. 

 

Objective of the Study 

Emotional Intelligence affects overall performance on the 

job. For instance, other studies have linked emotional 

intelligence with job satisfaction. Studies have shown that 

employees with higher scores on measures of EQ also tend to 

be rated higher on measures of interpersonal functioning, 

leadership abilities, and stress management. This study aimed 

to determine the level of emotional intelligence and 

performance of teachers in public elementary schools of 

Lavezares I District, Division of Northern Samar SY 2018-

2019. Hence this research assessed level of emotional 

intelligence of the elementary school teachers in terms of 

self-awareness, social awareness, self-management and 

relationship management. 

 

Methodology 

A Descriptive-Correlational Research Design through 

describing the present status or conditions regarding the 

research variables of the study. Correlational were used to 

determine the existing relationship between and among 

variables. Specifically, the profile of the respondents was 

correlated to their emotional intelligence. Likewise, teachers’ 

emotional intelligence status was correlated to their teaching 

performance. These all were able to determine the significant 

relationships among variable which was implied either 

positive or negative correlations. According to Vizcara, 

“correlational research” is sometimes known as associational 

between two variables. Furthermore, the correlational 

research design is another form of descriptive research 

because it only measures the existing relationship of 

variables. From the aforementioned reasons, the researcher 

considered this design as appropriate in this study. This study 

was conducted in Lavezares I District, Division of Northern 

Samar. The municipality of Lavezares is officially one of the 

4th class municipalities in Northern Samar 

Province, Philippines. It is bounded on the west by the 

municipality of Allen, on the north-west by San Bernardino 

Strait, on the south and south-west by the municipality 

of Victoria, on the east by the municipality of Rosario and on 

the north by the municipality of Biri. 

Mostly of the statement in the questionnaires composed of 

the different statements that the respondents need to respond 

in order that their emotional intelligence status will be gauged 

through their own responses to each statement. The 

instrument used in this study was already passed through a 

process of validity and reliability measures, since it was 

already used to conduct study on emotional intelligence of 

the school heads by Miscreola (2012) in the local setting. 

Hence, further validation is considered no longer necessary. 

 

Results and Discussions 

Table 1 presents the distribution of respondents according to 

age and gender. Findings revealed that 38 respondents or 

32.20 percent are have ages 31-38; 26 respondents or 22.40 

percent have ages between 39-46 years old; 22 or 19 percent 

have ages 22-20 years old; 17 or 14.70 percent have ages 

between 47-54 years old; and, 13 or 11.20 percent have ages 

55-62 years old. This shows that majority of the public 

elementary school teachers in have ages between 31-38 years 

old. Gender on the other hand shows that, that 100 
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respondents or 86.20 are females; while 16 or 13.80 percent 

are males. This means to say that most of the public 

elementary schools is dominated by females. 

 
Table 1: Age and Gender 

 

Demographic Information N Percentage 

Age 

22-30 22 19 

31-38 38 32.80 

39-46 26 22.40 

47-54 17 14.70 

55-62 13 11.20 

Total 116 100.00 

Sex 

Female 100 86.20 

Male 16 13.80 

Total 116 100.00 

 
Table 2: Gender 

 

Civil Status f % 

Single 25 21.60 

Married 91 78.40 

Total 116 100.0 

 

Depicted in table 2 the civil status profile of the respondents. 

It revealed that most, 91 respondents or 21.60 percent are 

single; while, 91 respondents of 78.40 percent are married. 

The findings suggest that the majority of the public 

elementary school teachers are married. 

 
Table 3: Highest Educational Attainment 

 

Highest Educational Attainment f % 

Bachelor Degree 55 47.4 

Bachelor with MA units 23 19.8 

MA 36 31.0 

MA with Ph.D/Ed.d Units 1 .9 

Ph.D/Ed.D. 1 .9 

Total 116 100 

 

Table 3 shows the highest educational attainment of the 

respondents. Data showed most, 55 respondents or 47.40 

percent are bachelor’s degree holders; 36 respondents or 

31.20 percent are MA holders; 23 or 19.80 percent are 

bachelor’s degree holders with MA units; only 1 or .9 percent 

is MA with PhD/Ed.D. and PhD/EdD, respectively. The 

findings suggest that the educational attainment of 

elementary school teachers is bachelor’s degree holder.  

 
Table 4: Designation 

 

Current Position f % 

Teacher 1 54 46.6 

Teacher II 3 2.6 

Teacher III 42 36.2 

Master Teacher I 2 1.7 

Master Teacher II 15 12.9 

Total 116 100 

 

Table 4 show the data in terms of designation or current 

position, 54 or 46.60 percent are Teacher I; 42 or 36.2 are 

Teacher III; 15 or 12.90 percent are Master Teacher II; 3 or 

2.60 percent are Teacher II; and, only 2 or 1.7 percent are 

Master Teacher I. The data suggests that majority of the 

public elementary school teachers are Teacher I. 

 
Table 5: Length of Service 

 

Length of Service f % 

1-7 50 43.10 

8-14 29 25.0 

15-21 21 18.10 

22-28 12 10.30 

29-35 4 3.40 

Total 116 100 

 

The data revealed that majority, 50 respondents or 43 percent 

served for 1-7 years; 29 or 25 percent served from 8-14 years; 

21 respondents or 18.10 percent served for 15-2 years; 12 

respondents or 10.30 percent served for 22-28 years; and, 4 

or 3.40 percent served for 29-35 years. The data suggests that 

majority of the public elementary school teachers served for 

1-7 years. 

 
Table 6: Frequency Distribution of Respondents According to 

Monthly Family Income 
 

Family income F % 

Php 25,000 or below 14 12.20 

Php 25,001 – 35,000 56 48.70 

Php 36,001 – 45,000 32 27.80 

Php 46,001 – 55,000 4 3.50 

Php 55,001 – 65,000 6 5.20 

Php 65,000 – 75,000 1 .90 

Php 75,001 or more 2 1.70 

Total 116 100 

 

The data revealed that most, 56 respondents or 47.70 percent 

earn an income Php25,001-35,000 earn an income per month; 

32 or 27.80 percent earn Php36,001-45,000 per month; 14 or 

12.20 percent earn Php25,001 or below per month; 6 or 5.20 

percent earn Php55,001-65,000; 4 or 3.50 percent earn 

Php46,001-55,000.00; and, 2 or 1.70 percent earn an income 

of P75,001or more; and, 1 or 1.70 earn an income of 

Php65,001 to 75,000. The data would like to tell that most of 

teachers earn an income of Php25,001-35,000.00 and below 

per month.  

 
Table 7: Relevant Trainings attended 

 

Relevant Trainings f % 

0-2 66 56.90 

3-4 46 39.70 

5-6 3 2.60 

7-8 1 .90 

 

The data revealed that majority, 66 or 56.90 attended 0-2 

trainings; 46 or 39.70 attended 3-4 trainings; 3 or 2.60 

attended 5-6 trainings; and, 1 or .90 percent attended 7-8 

trainings. The data would like to tell that majority of public 

elementary school teachers attended 0-2 relevant trainings.  

 
Table 8: Level of Emotional Intelligence of Public Elementary School Teachers 

 

Level of Emotional Intelligence Mean Interpretation 

Self-awareness   

1. I feel that I have number of good qualities 4.34 VHEI 

2. On the whole, I am pleased with my life 4.34 VHEI 
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3. I generally believed that things will work fine in my life. 4.36 VHEI 

4. I expect that I will do well on most things when I try 4.22 VHEI 

5. When I am faced with challenge, I don’t easily give up because I believe I will not fail 4.20 VHEI 

Weighted mean 4.29 VHEI 

Social-awareness   

1. I don’t find any difficulty to see things from another person’s viewpoint 4.09 HEI 

2. I am normally able to get into someone’s shoes and experience their emotions 4.14 HEI 

3. I my group of friends, I am generally aware of how each person feel about the people in our school circle 4.26 VHEI 

4. I find time to listen to other person’s problems 4.20 VHEI 

5. My co-workers easily confide on me 4.07 HEI 

Weighted mean 4.15 HEI 

Self-management   

1. I don’t find any difficulty to regulate my emotions 3.96 HEI 

2. I don’t change my mind frequently 3.94 HEI 

3. I am usually able to find ways to control my emotions when I want to 4.05 HEI 

4. On the whole, I am able to deal with stress 4.12 HEI 

5. I pray/meditate to shake off bad mood 4.22 VHEI 

Weighted mean 4.05 HEI 

Relationship Management   

1. I can deal effectively with people 4.02 HEI 

2. I usually able to influence the way other people feel. 4.03 HEI 

3. I would describe myself as a good negotiator 3.99 HEI 

4. My fellow workers want me to share in their celebrations 4.03 HEI 

5. I find it easy to approach a fellow worker and ask how s/he is doing 4.16 HEI 

Weighted mean 4.04 HEI 

TOTAL WEIGHTED MEAN 4.04 HEI 

 

Findings revealed that generally, the elementary school 

teachers have high emotional intelligence, with a total 

weighted mean of 4.04, interpreted as “high emotional 

intelligence”. In Particular, the total weighted mean of 4.13 

is interpreted as “high emotional intelligence”. Specifically, 

on self-awareness, all public elementary school teachers 

perceived themselves to have “very high emotional 

intelligence” on statements such as “I feel that I have number 

of good qualities” (4.34); “on the whole, I am pleased with 

my life” (4.34); “I generally believed that things will work 

fine in my life” (4.36); “I expect that I will do well on most 

things when I try” (4.22); and, “When I am faced with 

challenge, I don’t easily give up because I believe I will not 

fail” (4.20). On social awareness, generally, the total 

weighted mean of 4.15 is interpreted as “high emotional 

intelligence”. Specifically, the respondents expressed very 

high emotional intelligence” on statements such as “I my 

group of friends, I am generally aware of how each person 

feel about the people in our school circle” (4.26) and “I find 

time to listen to other person’s problems” (4.20); but, they 

expressed “high emotional intelligence “on statements such 

as “I am normally able to get into someone’s shoes and 

experience their emotions” (4.14); “I don’t find any difficulty 

to see things from another person’s viewpoint” (4.09); and, 

“my co-workers easily confide on me” (4.07). 

On self-management, generally, the total weighted mean of 

4.05 is interpreted as “high emotional intelligence”. 

Specifically, the respondents expressed “very high emotional 

intelligence” on statement that “I pray/meditate to shake off 

bad mood” (4.22). However, they perceived themselves to 

have “high emotional intelligence” on statements such as “on 

the whole, I am able to deal with stress” (4.12); “I am usually 

able to find ways to control my emotions when I want to” 

(4.05); “I don’t find any difficulty to regulate my emotions” 

(3.96); and, “I don’t change my mind frequently” (3.94). On 

relationship management, generally, the total weighted mean 

of 4.04 is interpreted as “high emotional intelligence”. 

Specifically, they perceived to have “high emotional 

intelligence” on statements such as “I can deal effectively 

with people” (4.02); “I usually able to influence the way other 

people feel” (4.03); “I would describe myself as a good 

negotiator” (3.99); “my fellow workers want me to share in 

their celebrations” (4.03); and, “I find it easy to approach a 

fellow worker and ask how s/he is doing” (4.16). 

 
Table 9: Level of Performance of the Respondents in terms of 

IPCRF 
 

Relevant trainings F % 

3.50-4.49 (Very satisfactory) 86 75.9 

4.50-5.00 (Outstanding) 28 24.10 

TOTAL 116 100 

 

The data revealed that majority, 86 respondents or 75.90 

percent had 3.50-4.49 IPCRF rating interpreted as 

“satisfactory”; only 28 respondents or 24.10 percent had 

4.50-5.00 IPCRF interpreted as “outstanding”. The data 

suggests that majority of public elementary school teachers 

obtained an IPCRF rating of 3.50-4.49 which is regarded as 

“very satisfactory”. 

 
Table 10: Analysis of Variance to Test the Relationship between 

Profile and level of emotional intelligence 
 

 Sum of Squares Df Mean Square F Significance Value 

Regression 2.866 8 .358 2.212 .032 

Residual 17.162 106 .162   

Total 26.906 114    

 

Analysis of Variance was utilized to test the relationship 

between profile and level of emotional intelligence of public 

elementary school teachers. The analysis revealed that with 

an F-value of 2.212 and significance value of 0.032, the null 

hypothesis is rejected, which means that the profile and their 

level of emotional intelligence is significantly related with 

each other. The data suggests that the profile of the 

respondents affect their level of emotional intelligence in 

terms of self-awareness. 
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Table 11: Test of Relationship between Profile and level of Emotional Intelligence 
 

Independent Variables Β Significance value Interpretation 

Age .372 .035 Significant 

Gender .016 .870 Not Significant 

Civil status -.200 .044 Significant 

Highest Educational attainment .147 .172 Not significant 

Position -.160 .287 Not Significant 

Length of service .079 .679 Not significant 

Monthly family income -.066 .587 Not Significant 

Number of relevant trainings attended -.090 .385 Not Significant 

Among the predictors used as independent variables of this 

study, age (β=.035, α=.016) and civil status civil status (β=-

.200, α=.044) signified relationship with their level of 

emotional intelligence. Gender (β=.016, α=.870); highest 

educational attainment (β=.147, α=.172); position (β=1.160, 

α=.287); length of service (β=.079, α=.679), monthly family 

income (β=-.066, α=.587); and, number of relevant trainings 

attended (β=-.090, α=.385) did not affect the level of 

emotional intelligence of public elementary school teachers. 

This means that age and civil status as predictors affect the 

emotional intelligence of the respondents. Thus, as teachers 

age, their emotional intelligence develops. And, as married 

teachers, they feel they have good qualities. They are pleased 

in their lives and believed that things are easy if they try and 

won’t ever give up. 

 
Table 12: Analysis of Variance to Test the Relationship between Profile and level of emotional intelligence in terms of social-awareness 

 

 Sum of Squares Df Mean Square F Significance Value 

Regression 2.951 8 .369 1.992 .054 

Residual 19.638 106 .185   

Total 26.906 114    

 

Analysis of Variance was utilized to test the relationship 

between profile and level of emotional intelligence of public 

elementary school teachers. The analysis revealed that with 

an F-value of 1.992 and significance value of 0.054, the null 

hypothesis is accepted, which means that the profile and their 

level of emotional intelligence in terms of social awareness is 

not significantly related with each other. The data suggests 

that the profile of the respondents does not affect their level 

of emotional intelligence in terms of social-awareness. 

 
Table 13: Test of Relationship between Profile and Level of Emotional Intelligence in terms of self-awareness 

 

Independent Variables Β Significance value Interpretation 

Age .064 .714 Not Significant 

Gender -.130 .186 Not Significant 

Civil status .041 .681 Not Significant 

Highest Educational attainment .062 .569 Not significant 

Position -.053 .726 Not Significant 

Length of service .139 .466 Not significant 

Monthly family income .201 .101 Not Significant 

Number of relevant trainings attended .008 .940 Not Significant 

 

Among the predictors used as independent variables of this 

study, age (β=.064, α=.714); civil status (β=.041, α=.681); 

gender (β=-.130, α=.186); highest educational attainment 

(β=.062, α=.569); position (β=-.053, α=.726); length of 

service (β=.139, α=.466), monthly family income (β=.201, 

α=.101); and, number of relevant trainings attended (β=.008, 

α=.940) did not affect the level of emotional intelligence of 

public elementary school teachers in terms of social 

awareness. This means that profile predictors did not affect 

the emotional intelligence of the respondents.  

 
Table 14: Analysis of Variance to Test the Relationship between Profile and level of Emotional Intelligence of the Respondents in terms of 

Self-Management 
 

 Sum of Squares Df Mean Square F Significance Value 

Regression 3.302 8 .413 2.773 .008 

Residual 15.781 106 .149   

Total 19.084 114    

 

Analysis of Variance was utilized to test the relationship 

between profile and level of emotional intelligence of public 

elementary school teachers. The analysis revealed that with 

an F-value of 2.773 and significance value of 0.008, the null 

hypothesis is rejected, which means that the profile and their 

level of emotional intelligence in terms of self-management 

is significantly related with each other. The data suggests that 

the profile of the respondents affect their level of emotional 

intelligence in terms of self-management. 
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Table 15: Test of Relationship between Profile and Level of Emotional Intelligence Samar in terms of self-management 
 

Independent Variables Β Significance value Interpretation 

Age .339 .050 Significant 

Gender -.063 .507 Not Significant 

Civil status .131 .177 Not Significant 

Highest Educational attainment .127 .232 Not significant 

Position -.279 .060 Not Significant 

Length of service .000 .999 Not significant 

Monthly family income .250 .037 Significant 

Number of relevant trainings attended -.146 .154 Not Significant 

Among the predictors used as independent variables of this 

study, age (β=.339, α=.050) and monthly income (β=.259, 

α=.037) are significantly related with emotional intelligence. 

Whereas, gender (β=-.063, α=.507); civil status (β=.131, 

α=.177); highest educational attainment (β=.127, α=.232); 

position (β=-.279, α=.060); length of service (β=.000, 

α=.999); and, number of relevant trainings attended (β=-.146, 

α=.154) did not affect the level of emotional intelligence of 

public elementary school teachers in Lavezares I District in 

terms of self-management. This means that profile predictors 

such as age and monthly family income affect the emotional 

intelligence of the respondents in terms of self-management.  

 
Table 16: Analysis of Variance to Test the Relationship between Profile and level of emotional intelligence in terms of relationship-

management. 
 

 Sum of Squares Df Mean Square F Significance Value 

Regression 4.376 8 .547 2.363 .022 

Residual 24.531 106 .231   

Total 28.906 114    

 

Analysis of Variance was utilized to test the relationship 

between profile and level of emotional intelligence of public 

elementary school teachers. The analysis revealed that with 

an F-value of 2.363 and significance value of 0.022, the null 

hypothesis is rejected, which means that the profile and their 

level of emotional intelligence in terms of self-management 

is significantly related with each other. The data suggests that 

the profile of the respondents affect their level of emotional 

intelligence in terms of relationship management. 

 
Table 17: Test of Relationship between Profile and Level of Emotional Intelligence of the Respondents in terms of Relationship-

Management 
 

Independent Variables Β Significance value Interpretation 

Age .438 .013 Significant 

Gender .050 .602 Not Significant 

Civil status -.096 .330 Not Significant 

Highest Educational attainment .113 .291 Not significant 

Position .047 .753 Not Significant 

Length of service -.168 .373 Not significant 

Monthly family income .014 .904 Not Significant 

Number of relevant trainings attended -.050 .626 Not Significant 

Among the predictors used as independent variables of this 

study, age (β=.438, α=.013) is significantly related with 

emotional intelligence. Whereas, gender (β=.050, α=.602); 

civil status (β=-.096, α=.330); highest educational attainment 

(β=.113, α=.291); position (β=.047, α=.753); length of 

service (β=-.168, α=.373); monthly family income (β=.014, 

α=.904); and, number of relevant trainings attended (β=-.050, 

α=.626) did not affect the level of emotional intelligence of 

public elementary school teachers in terms of relationship 

management. This means that profile predictors such as age 

affect the emotional intelligence of the respondents in terms 

of relationship management.  

 
Table 18: Analysis of Variance to Test the Relationship between Profile and Level of Performance of the Respondents in terms of IPCRF 

Rating 
 

 Sum of Squares Df Mean Square f Significance Value 

Regression .684 8 .085 4.178 .000 

Residual 2.168 106 .020   

Total 2.852 114    

 

Analysis of Variance was utilized to test the relationship 

between profile and level of performance of public 

elementary school teachers as to their IPCRF rating for the 

school year 2018-2019. The analysis revealed that with an F-

value of 4.178 and significance value of 0.000, the null 

hypothesis is rejected, which means that the profile and their 

level of performance is significantly related with each other. 

The data suggests that the profile of the respondents affect 

their level of performance.  

Table 19 reflects the predictors used as independent variables 

of this study, age (β=-.0541, α=.001) and position (β=.593, 

α=.000) signified relationship with their level of 

performance. Gender (β=-.080, α=.361), civil status (β=.040, 

α=.664); highest educational attainment (β=-.004, α=.965); 

www.allmultidisciplinaryjournal.com


International Journal of Multidisciplinary Research and Growth Evaluation  www.allmultidisciplinaryjournal.com  

40 

length of service (β=.163, α=.364), monthly family income 

(β=.029, α=.797); and, number of relevant trainings attended 

(β=-.014, α=.889) did not affect the level of performance of 

public elementary school teachers in Lavezares I District. 

This means that age and position as predictors affect the level 

of performance of the respondents.  

 
Table 19: Test of Relationship between Profile and Level of Performance of the Respondents 

 

Independent Variables Β Significance value Interpretation 

Age -.541 .001 Significant 

Gender -.080 .361 Not Significant 

Civil status .040 .664 Not significant 

Highest Educational attainment -.004 .965 Not significant 

Position .593 .000 Significant 

Length of service .163 .364 Not significant 

Monthly family income .029 .797 Not Significant 

Number of relevant trainings attended -.014 .889 Not Significant 

 
Table 20: Analysis of Variance to Test the Relationship between Level of Emotional Intelligence and Level of Performance of the 

Respondents in terms of IPCRF Rating 
 

 Sum of Squares Df Mean Square f Significance Value 

Regression .278 4 .069 2.997 .022 

Residual 2.574 111 .023   

Total 2.852 115    

 

Analysis of Variance was utilized to test the relationship 

between level of emotional intelligence and level of 

performance of public elementary school teachers as to their 

IPCRF rating for the school year 2018-2019. The analysis 

revealed that with an F-value of 2.997 and significance value 

of 0.022, the null hypothesis is rejected, which means that the 

level of emotional intelligence and their level of performance 

is significantly related with each other. The data suggests that 

the level of emotional intelligence of the respondents affect 

their level of performance.  

 
Table 21: Test of Relationship between Level of Emotional Intelligence and level of performance of the Respondents in terms of IPCRF 

Rating 
 

Independent Variables Β Significance value Interpretation 

Self-awareness -.057 .583 Not Significant 

Social awareness .361 .003 Significant 

Self-management .015 .890 Not significant 

Relationship management -.053 .651 Not significant 

 

Among the predictors used as independent variables of this 

study, social awareness (β=.361, α=.003) signified 

relationship with their level of performance. Self-awareness 

(β=-.057, α=.583), self-management (β=.015, α=.890); and, 

relationship management (β=-.053, α=.651) did not affect the 

level of performance of public elementary school teachers. 

This means that social awareness as predictors in level of 

emotional intelligence affect the level of performance of the 

respondents.  

 

Conclusions 

Findings shows that teachers possess “high emotional 

intelligence” especially on aspects like social awareness, self-

management and relationship management. However, they 

perceived themselves to have “high level of emotional 

intelligence” on self-management which means that the 

teachers are aware and totally know their selves. They knew 

that when they are faced with challenges, they could easily 

cope that up with ease. As to the test of relationship between 

profile and the level of emotional intelligence of the teachers 

it revealed that the profiles such as age, gender, civil status, 

educational attainment, position, length of service, monthly 

family income and number of relevant trainings did not 

influence with their emotional intelligence on self-awareness. 

This means that self-awareness has no bearing on the 

teacher’s profile. As to the test of relationship between profile 

and the level of emotional intelligence of the teachers in 

terms of self-awareness, it revealed that the age and civil 

status affected the level of emotional intelligence of teachers. 

This implies that as teacher’s age, his or her self-awareness 

also matures which is manifested by their being contented in 

life and they do not easily give up when faced with 

challenges. Likewise, teacher’s civil status affect affects 

emotional intelligence which means that single and married 

teachers become more aware of themselves. On the other 

hand, as to the test of relationship between profile and the 

level of emotional intelligence of the teachers in terms of 

social awareness, it revealed that all the variable profile had 

no significant relationship with their level of emotional 

intelligence. This means that this profile cannot influence 

teacher’s social awareness as an indicator of emotional 

intelligence. As to the test of relationship between profile and 

the level of emotional intelligence of the teachers in terms of 

self-management, it revealed that the age and monthly 

income affected the level of emotional intelligence of 

teachers. This implies that as teacher’s age, his or her self-

management also develops. Likewise, teacher’s emotional 

intelligence is affected by their monthly income which 

implies that teachers who are financially capable are more 

likely to manage themselves well. Moreover, in terms of 

relationship between profile and the level of emotional 

intelligence of the teachers in terms of relationship 

management, it revealed that age affected the level of 

emotional intelligence of teachers. This implies that as 

teacher’s age, his or her relationship management with other 

people also increases.  
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As to the test of relationship between profile and the level of 

performance of the teachers it revealed that age and position 

affected the level of performance of teachers in terms of their 

IPCRF rating for the SY 2018-2019. This implies that as 

teacher’s age, his or her performance increase; and teachers 

in the lower position is more likely to obtain higher level of 

performance as IPCRF is one of the bases for their promotion. 

Finally, the test of relationship between performance and the 

level of emotional intelligence of the teachers in Lavezares I 

District revealed to have significant relationship with each 

other. This implies that a highly emotional intelligent teacher 

will have satisfactory level of performance. 
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